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Background Information/Definitions: 
 
A Distinguished Educator (DE) is assigned, as available, to Academically Unacceptable schools in School 
Improvement 3 in Districts that have entered into a partnership with the LDE.  The DE, in collaboration with other 
assistance partners and the SIT, serves in an advisory capacity to help the schools improve student performance.  
Other responsibilities may include implementing plans for school choice and reconstitution and conducting 
Scholastic Audits.   
 
A District Assistance Team (DAT) is an external team composed of specially trained district and university 
personnel who serve as an invaluable resource for a school in School Improvement and/or with a Comprehensive 
School Reform Program (CSRP) grant that needs additional assistance and support in its efforts to improve student 
achievement.  The DAT functions throughout the improvement process—planning, implementing, and evaluating.  
The DAT is responsible not only for leading the needs assessment, but also for interfacing and collaborating with the 
SIT in implementing and evaluating improvement activities. 
 
A Highly Skilled Educator (HSE) is a district person who assists schools in School Improvement.  This educator, 
who has received training beyond that of a DAT member, assists in the school improvement process and is 
responsible for helping with the school’s quarterly reports and annual evaluations submitted to the Louisiana 
Department of Education.   
 
The Louisiana Needs Analysis (LANA) is a needs assessment designed by the Louisiana Department of Education.  
It is a framework to evaluate those resources and process factors used in student learning in a school setting. 
 
The School Improvement Plan (SIP) is a document that results from a collaborative effort of school stakeholders 
and sets forth measures to ensure change in student achievement.  The plan is based on school data, and its strategies 
and activities align with what research indicates will improve student learning.   
 
The School Improvement Team (SIT) is a school’s internal assistive team responsible for planning, implementing, 
and evaluating the school’s improvement process.  However, the SIT can take advantage of objective, supportive, 
and external assistance, especially in conducting needs assessments and in validating the SIT’s interpretation of data.  
A District Assistance Team can serve in this capacity. 
 
A School Support Team (SST) is the DAT, SIT, or any group of individuals whose primary role is to support the 
improvement efforts of a school. 
 
Stakeholders are the administration, faculty, staff, parents, community leaders, and students of a school.  Their 
representatives serve on the School Improvement Team (SIT).   Middle and high school SIT must include students 
and parents, but the parents must not be on the school’s staff 
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School Improvement Process 
 

• Entails commitment by all stakeholders:  administration, faculty, parents, and community. 
• Is continual and recursive. 
• Reveals where a school is and where it must go. 
• Is led by the principal, but all members of the staff and community are involved in the design and 

implementation. 
• Requires collaboration with the district office, the school’s District Assistance Team, and other  
       assistance partners, if such personnel are in place. 
• Is based on data. 
• Involves the change process. 
• Requires commitment to the vision of what the school can become. 

 
The School Improvement Process has three distinct yet overlapping phases—planning, implementing, and  
evaluating until the changes become institutionalized as part of the school’s culture.  
 
School Improvement Process in Louisiana 
 
As required by Louisiana RS 17:10.2, “each school and each school district shall develop, modify, or both, any 
existing educational improvement plan for academic achievement.” 
 
The School Improvement Process 

• Results in a defensible plan that is collaborative among representative school stakeholders who serve as the 
School Improvement Team (SIT). 

 
• Is led by a functioning SIT. 

Note:  The SIT can seek external assistance in conducting needs assessments and in validating the SIT’s 
interpretation of data.  A District Assistance Team (DAT) can serve in this capacity. 
  

• Often depends on the expertise of a District Assistance Team (DAT) in collaboration with the SIT. 
 
Note to schools in School Improvement and with Comprehensive School Reform Program (CSRP) grants:  
These schools must use the SIP Template for revising and updating plans, beginning in spring 2001. 
 
Districts that have developed their own template formats or schools that are engaged in Southern Association of 
Colleges and Schools (SACS) self–studies must ensure that all of the components of these processes are aligned 
with those required by the LA Department of Education (LDE).  Districts are required to review and sign School 
Improvement Plans before submitting them to the LDE. 
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School Improvement Process in Louisiana  
 
 
Flow Chart 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Process of School Improvement:   
From Mission to Identification of Goals 

 
Figure 1 represents the process of school improvement from developing the mission statement to identifying the 
specific goals. Improving student achievement is the main reason that the School Improvement Plan is developed, 
implemented, and evaluated. 
 

MISSION 
 

Overarching Goal: 
Student Achievement 

(Growth Target) 

Needs Assessment 
Collect and analyze data: 

Identify strengths and weaknesses 
and 

Identify needs.

Goal Goal 
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School Improvement Process in Louisiana  
  
 
 
 
 
 
  
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2 
 
 

The Cycle of the School Improvement Process: 
Reaching the Specific Goals Identified in the School Improvement Plan 

 
Figure 2 shows the cycle of school improvement from one of the identified goals to an evaluation of the outcome in 
student achievement.  Each goal may have multiple objectives, and each objective may need more than one strategy.  
A School Improvement Plan includes not only the process of monitoring the activities to ensure effective 
implementation of the strategies and action steps, but also the specific measures for evaluating the outcome of the 
school improvement efforts—especially the change in student achievement.  The evaluation of the outcome provides 
feedback regarding the necessity of revising the specific goals and objectives for the next academic year. 
 
Technology is integrated throughout the School Improvement Plan. The role of technology in the school 
improvement process is to support professional development, to encourage parental and community involvement, to 
support student-centered learning, and to enhance curriculum through technology-based activities. 

Goal
Objective 

Objective 

Objective 

 Strategy 
• Activity 
• Activity 
• Activity 

Strategy 
•Activity 
•Activity 
•Activity 

Evaluation of 
Implementation 

Outcome Evaluation 
(student achievement) 

Next Year 

Family/Community 
Involvement 

Professional 
Development 

Coordination of 
Resources 

Discipline 
 

Technology 
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The Cycle of the School Improvement Process  
 
The School Improvement Team (SIT), in collaboration with a District Assistance Team 
(DAT), if one is in place, will 
 
 
 
 
 
 
 
 
 
 
 
 
 

       
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Discuss the components of the 
school improvement process 

1 

Connect the individual components 
of the SIP as well as the whole 
school improvement process 

2 

Utilize the list of resources to write 
an effective SIP 

3 

Evaluate the quality of the plan 
using the Rubric* for the Evaluation 
of SIPs 

7 

Assist with the completion of the SIP 
Template 

6 

Thoroughly discuss answers to the 
Guiding Questions                  

4 
Follow “Steps to Take” 

5 

*A plan rated “acceptable” according to 
the Rubric must be implemented  

       and its components periodically checked  
       for lasting and positive changes to occur. 
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Guidance in the School Improvement Plan Process 
 

PLANNING 
 
• Includes all stakeholders of the school.  The SIP is a printable report of the measures the school 

will undertake to reach goals that will improve student achievement. 
• Clarifies the school’s focus and establishes priorities as a community of learners. 
• Engenders commitment from participants to devote the time and energy to put the plan into 

practice. 
• Results in a written plan on a standardized template that 

→ Addresses school-wide efforts and programs that will target improving student     
     achievement.      

       → Includes all funding sources whose monies are dedicated to those strategies and activities   
            research indicates will improve student learning.  (Funding sources include but are not 
            limited to Title I, II, III, IV, V, CSRP, IDEA, School Choice, Education Excellence Fund,   
            School Improvement Fund, K-3 Reading/Math Initiative, etc.).                

                     → Includes information heretofore addressed in other separate plans; only one plan is   
                          needed to set forth school improvement.  Schools that are in school improvement must use  
                          the Louisiana Department of Education’s SIP template. Schools not in SI using  the format 
                          from Southern Association of Colleges and Schools (SACS) may submit their   

            plans on the SACS form. 
        → Can also be used as the core for funding requests (i.e., grants) and programmatic  
             submissions (e.g., Title I) to the LDE. 
 
Roles and Responsibilities in the Planning Process 
 

Role Responsibilities 
District  Sets the tone and vision to support improved student achievement. 

 Makes improved student achievement for all students top priority. 
 Builds community support for school improvement. 
 Collaborates with the SITs and provides feedback and technical assistance. 
 Provides quality technical assistance. 
 Finds needed resources (time, funds, materials, personnel) to support 

improvement efforts. 
 Sets high expectations for the planning process and the resulting plans. 
 Assists schools in overcoming barriers to change. 
 Changes operating procedures when necessary to support schools as they 

focus on improved student achievement. 
 Submits the SIP and the state’s Rubric Summary Report on disk to the 

LDE, if required. 
 Ensures the evaluation of each required SIP is conducted by individuals 

who are DAT trained. 
 Ensures the SST (DAT, SIT) remains with the school throughout exit and 

submission of quarterly reports or end of year, if in School Improvement. 
Principal 

(Instructional 
Leader) 

 Is central to the planning process and establishes the conditions that 
facilitate the process. 

 Collaborates with the district office and DAT (SI 2 and above or SIT for SI 
1), if in place, in the process of planning for school improvement. 

 Establishes a planning team (SIT) of school and community leaders and 
serves on it. 

 Provides clear instructions regarding the purpose and responsibilities of 
serving on the SIT.   

 Reviews the school improvement materials with the SIT and with the 
DAT, if applicable. 

 Ensures that the team accomplishes the following:  gathers needed 
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materials, sets timelines, assigns primary roles and responsibilities, creates 
an agenda and determines outcomes for each SIT meeting, and checks for 
completion of assigned tasks. 

 Secures school staff commitment to implement the plan. 
 Secures support for the plan from students, their families, and the 

community. 
 

SIT (together 
with the DAT 

and other 
assistance 

partners, if in 
place) 

 Represents the entire faculty and all other stakeholders in planning for 
improved student achievement. (SIT) 

 Establishes a system of communication to update the school’s stakeholders 
on the progress of improvement. (DAT/SIT) 

 Shares with the faculty the progress of the planning and considers their 
input. (SIT)  

 Arranges and schedules appropriate training for school improvement 
planning (such as conducting the Needs Assessment)  and disseminates 
information about the process to the school community. (DAT)  

 Repeats the following three-step process for each of the SIP components:  
mission, needs assessment, goals, objectives, strategies, action steps, 
curriculum, professional development, family involvement, coordination of 
resources, evaluation. (DAT/SIT) 

→ Reads the resources relevant to each component (See suggestions 
in “School Improvement Resources.”).           

→ Discusses the answers to the Guiding Questions. 
→ Completes the Steps to Take. 

 Completes writing the plan on the SIP Template, organizing it by the Table 
of Contents on the School Improvement Plan Template. (SIT) 

 Encourages continued faculty commitment to implement the plan. (SIT) 
 Assembles the requested attachments and places them behind the Action 

Plan. (SIT)  
 Submits the SIP on the disk to the district, if required, complying with the 

directions in the template. (SIT) 
 

School Staff 
 Provides timely valid feedback to the SIT. 
 Carefully reviews the draft of the SIP and gives input for final draft. 
 Commits to making the necessary school improvement changes called for 

by the SIT. 
 Signs-off on Assurance of Faculty Review of School Improvement Plan in 

the Template. 
 
Note:  The School Improvement Plan is not a record or an exhaustive list of documented activities at the 
school.  Only those strategies and activities, new or already in progress, targeted to achieve the school 
improvement objectives need to be incorporated into the plan. 
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IMPLEMENTING THE PLAN 
 
With the written/revised School Improvement Plan and the faculty’s commitment to implement its Action 
Plan, the work of school improvement begins by changing individual personal visions into the school’s 
collective shared vision and mission.  Competency, capabilities and expertise to make the desired changes 
must expand, and the attendant discomfort worked through.  Commitment to implementing the plan must 
be encouraged, built, and sustained.  Reaching goals and achieving objectives through the use of 
scientifically based research strategies and the implementation of a variety of activities indicates the plan is 
in affect.  Occasionally, though, staff, students, and community must realize an “implementation dip” may 
occur when all stakeholders are not performing their roles in the plan.  However, with both sustained action 
and desire present, the implementation of the SIP is likely to be successful. 

 
 

Note:  To check the progress of the programs that are being implemented, the LDE has provided a chart 
entitled “Implementation Analysis of Programs and Initiatives.” Go to Appendix F to access the chart. 
 
Roles and Responsibilities in the Implementing the Plan 
 

Role Responsibilities 
District  Sets high expectations that the SIP will be implemented as planned. 

 Provides technical assistance in implementing the SIP. 
 Recognizes the schools that meet their goals and objectives. 
 Provides additional help when schools fail to meet their goals and 

objectives. 
 Promotes a climate of continual school improvement. 
 Submits the Implementation Status Report for each school in School 

Improvement 2 and 3 to the LDE on a quarterly basis. 
Principal   Is committed to school improvement, to growth, and to change. 

 Maintains commitment and expectations for the planned changes. 
 Sees that resources (time, funds, personnel, equipment) needed for school 

improvement activities are allocated or reallocated as planned. 
 Oversees the meaningful change as set forth in the SIP. 
 Ensures the learning necessary to implement the activities in the Action 

Plan occurs. 
 Determines how well the implementation of change/reform progresses. 
 Participates in all professional development to ensure it is linked to the 

school’s achievement goals and objectives. 
 May designate someone from the SIT to manage the implementation of the 

SIP. 
 Communicates the school’s progress in implementing the SIP to the district 

office. 
 

SIT (together 
with the DAT 

and other 
assistance 

partners, if in 
place) 

 Disseminate a final copy of the SIP to all school personnel and 
stakeholders. 

 Use the established system of communication to keep stakeholders 
updated. 

 Review the plan periodically with school faculty and administrators for 
their input. 

 Communicate to all staff and stakeholders the individual roles in 
implementing the plan and sustaining change. 

 Provides opportunity for staff to learn new skills and to practice perfecting 
them. 

 Identify responsible parties in charge of implementing and monitoring 
activities. 
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 Establish a meeting schedule for periodic feedback between the SIT and 
responsible parties. 

 Check off the targeted implementation date on the Action Plan once the 
activity has been implemented. 

 Consider a faculty implementation analysis of all programs and initiatives 
in the school to discover their effectiveness in light of school improvement 
goals and objectives.  (See Implementation Analysis Chart in Appendix) 

 
School Staff 

 Implement the intended measures to ensure the school improvement 
objective will be achieved.  These are presented in the Action Plan on the 
Strategy Planning Worksheet in the School Improvement Plan Template.  
In particular, the staff implements the strategies and related activities with 
concerted efforts to improve student learning through curriculum, 
instruction, and assessment; professional development; family 
involvement; and coordination of resources.  The School Improvement 
Plan is the guide by which strategies/activities are put into place. 

 Place a check  by the projected implementation date on the Action Plan 
once the activity has been implemented. 

 



   

11 Louisiana Department of Education School Improvement Plan 
Overview

Guidance in the School Improvement Plan (SIP) Process 
 

EVALUATING SCHOOL IMPROVEMENT 
 
Evaluation is the means whereby schools and their staff measure the progress of implementing the 
strategies and activities set forth in the School Improvement Plan.  Unless evaluations are planned and 
applied systematically and consistently at strategic times (e.g., six weeks, quarters, semesters, annually), no 
reliable means exist for the school to measure objectively its progress in meeting its desired objectives or to 
see whether the improvement activities are having the desired effect.  Evaluation works best when it is part 
of both planning and implementation; it is at the heart of implementation checks. 
 

 
Roles Responsibilities 

 
Principal 

(Instructional 
Leader) 

 Ensures the evaluations set forth in the Action Plan occur. 
 Identifies whether or not strategies/activities are working. 
 Uses data and other facts to support evaluative outcomes. 
 Regularly informs the school’s stakeholders about the school’s 

progress in meeting goals and achieving objectives. 
 Collaborates with the district regarding the progress of school 

improvement. 
 

The SIT (together 
with the DAT and 
other assistance 

partners, if in place) 

 Assesses the status of the implementation.  (In the long term, 
evaluation measures tell the school whether or not the plan is working 
to improve student achievement.  In the short term, evaluation 
measures the progress of the implementation.) 

 Performs periodic reviews. 
 Measures the progress/impact of implementing classroom 

activities/strategies and toward improving student learning.   
 Checks the progress against timelines established and places a check  

by the date once the activity has been evaluated. 
 Sustains the commitment to the SIP by   

→ reviewing the SIP quarterly to ensure quality of decisions and   
     to verify inclusion of all new  funding sources, 

                     → adapting the plan as necessary with revisions and new dates 
                          highlighted, 
                     → conducting a summative annual review of the plan to make any 
                          adjustments based on new quantitative data, and  
                     → communicating any revisions to the school community. 

 Monitors the school community for perceptions of staff and school 
progress.   

 Formally recognizes accomplishments and celebrates those successes. 
 

School Staff 
 Regularly reviews students’ progress against projected benchmarks or 

milestones, classroom by classroom. 
 Collaboratively evaluates students’ progress by grade levels and 

subgroups at regular intervals. 
 Periodically assesses each member’s role in implementing the activities 

of the Action Plan. 
 Appraises the school’s growth and make necessary changes in 

curricular matters, including content, instruction and assessment.       
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Recommended Timeline for Meeting the 90-Day SIP deadline 

(Applies to schools who have not completed a  
needs assessment in three years.)  

 
 

- Register online for 
LANA

Late Aug. 

Oct. 

-Conclude on-site visits 

Sept. 

-Plan Visits 
-Begin pre-visits 
Conduct on-site visits 

mid Nov. 

- Conclude post-visits 

Nov./Dec. 

-Revise SIP 
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DEFINITION 
 
The needs assessment is a comprehensive evaluation of the strengths and weaknesses of the school, with the 
expressed goal of determining how the school best can build on its strengths and improve areas of weaknesses in 
order to enhance student learning in the school. 
 
CHARACTERISTICS OF AN EFFECTIVE NEEDS ASSESSMENT 
 

 An effective needs assessment entails the following: 
• Is based on clearly presented, valid, empirical data. 
• Includes a variety of sources of information (e.g., teachers, parents, students, administrators, 

counselors) and types of data (e.g., cognitive, attitudinal, behavioral).  
• Contains an adequate sample of individuals and groups. 
• Accurately interprets the data to identify strengths and weaknesses. 
• Insightfully presents the contributing factors of the strengths and weaknesses. 
• Identifies needs from the contributing factors.  
• Sets priorities for needs in a manner that addresses student learning. 

 
 

  To help accomplish the school’s mission, the following data should be considered for the needs 
assessment:  

• Progress of students in each subgroup category 
• Instructional alignment with standards and GLEs 
• Assessment alignment with standards and GLEs 
• Shared/paired/feeder schools 
• Classroom management 
• School climate (safe and orderly) 
• School climate (high student and staff expectations) 
• Administrative leadership 
• School governance 
• Staff development learning 
• Family-school and school-community relation 
• Student test performances and achievement 
• Student dropouts 

 
 
GUIDING QUESTIONS 
 
 
1. How closely do students’ scores compare (including subgroup performance) with state SPS and Proficiency    
    Goals? 
 
 
2.  What are the school’s strengths and weaknesses as identified by the data? 
 
 
3.  Which patterns and trends emerge from the data?  See the Data Analysis Template? 
 
 
 
4. How has curriculum and assessment contributed to the identified strengths and weaknesses? 
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5. How do the school’s subgroups of students perform?  In which areas and grades do students need the most   
    improvement? 
 
 
6. What role does the family/community play in the identified strengths and weaknesses? 
 
 
7. How has the school’s leadership (i.e., principal, assistant principal, instructional facilitator) contributed to the  
    school’s strengths and weaknesses? 
 
 
8. How is technology being used to collect, organize, analyze, disaggregate, and report student  
    achievement data? 
 
 
9. How will the school set priorities to address the needs revealed by the weaknesses? 
 
 
 
 
 
 
 
 
 

STEPS TO TAKE 

 
1. The SIT identifies demographic information on the School Demographics Form in the SIP Template. 
2. Examine the Comprehensive Needs Assessment Summary form.  Determine if the Needs Assessment has 

received an “Acceptable” rating on the Rubric. 
3. The SIT justifies the chosen strategies with data. 
4. The principal receives the Data Notebooks with the Data Analysis Templates to work with the SIT.   
5. The SIT performs collaboratively the triangulation with the DAT/Support Team. 
6. If so, the SIT discusses possible strategies to address the strengths and weaknesses and their contributing 

factors.  The strategies should bridge the gap between the identified weaknesses and where the school 
desires to be.  If not rated or is rated “Unacceptable,” the SIT discusses this situation with the School 
Support Team. 
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RESOURCES 
 
National Staff Development Council website - http://www.nsdc.org 
 
Bernhardt, V.L. (1998). Data analysis for comprehensive school-wide improvement.  Larchmont,   NY:  Eye on 

Education.  
 
Bonstingl. J.J. (1992). Schools of quality:  An introduction to total quality management in education. Association for 

Supervision and Curriculum Development, Alexandria, VA. 
 
Calhoun, E. F. (1994). How to use action research in the self-renewing school.  Association for Supervision and 

Curriculum Development. Alexandria, VA.   
 
District Assistance Team Manual (1999). Determining priorities and school analysis model. Louisiana Department 

of Education. Baton Rouge, LA 
 
Hale, S. (2000). Comprehensive school research-based strategies to achieve high standards. Region XI 

Comprehensive Assistance Center.  San Francisco, CA. 
 
Hassel, E. (1999) Professional development:  Learning from the best.  A toolkit for schools and districts based on 

the national awards program for model professional development:  North Central Regional Educational 
Laboratory.  Oak Brook. 

 
Holcomb, E.  (1999). Getting excited about data: How to combine people, passion, and proof.  Thousand Oaks, CA:  

Corwin P.   
 
Johnson, R.. S. (1996). Setting our sights:  Measuring equity in school change.  Los Angeles, CA.: Achievement 

Council. 
 
LeTrendre, B. G. (1998). Six steps to a solution. Journal of Staff Development, 21(1), 20 – 23. 
 
National Study of School Evaluation  (1998). School improvement: Focusing on student performance. Developing 

the Profile.  Schaumberg, Ill. 
 
National Study of School Evaluation (1998). School Improvement:  Focusing on Student Performances. Analyzing 

instructional and organizational effectiveness:  Focusing on the quality of the work of the school. 
Schaumberg, Ill. 

 
Noyce, P., Perda, D., & Tarver, R. (2000). Creating data-driven schools. Educational Leadership. February, 52-56. 
 
Schmoker, M. (1996). Results: The key to continuous school improvement. Association for Supervision and 

Curriculum Development.  Alexandria, VA. 
 
Senge, P. (2000).  Schools that learn:  A fifth discipline feedback for educators.  New York: Doubleday. 
 
Stiggins, R. J. (1994). Student-centered classroom assessment. New York: Macmillan College. 
 
U.S.E.D.  Implementing Schoolwide Programs: An Idea Book on Planning. Conducting a comprehensive needs 

assessment:  Step 2. Vol. I. Washington DC. 
 

http://www.nsdc.org/
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Vision Statement 
 
DEFINITION 
 
The vision statement defines and communicates the desired future for the school and generates commitment among 
the school community to realize that future. It expresses “what” the school community desires as the direction and 
purpose for the school.  The vision and mission statements may be the same statement. 
 
CHARACTERISTICS OF AN EFFECTIVE VISION STATEMENT 
 
An effective vision statement 
• Inspires the school community to be part of an ennobling vision 
• Expresses concretely what is possible for the school community 
• Is stated in a clear form that is understandable by all stakeholders (i.e., teachers, staff, students, parents, and 

community) 
• Is short enough for all stakeholders to remember and recite easily 
• Emphasizes learning for all students as the main focus of the school 
• Is a collaborative effort between all school personnel, parents, and community stakeholders. 
 
GUIDING QUESTIONS 
 
1.  Which specific stakeholders give input to the School Improvement (SI) process?  How is the SIT  
     representative of regular and special education teachers, administrators, students, parents who are 
     not school staff, and community leaders?  Is the community’s racial, ethnic, and economics make-up  
     equally represented? 
 
 
2.  What is the vision for the school over the next five years? (A vision is a statement about what the 
     stakeholders want the school to become.  It gives shape and direction to the school’s future.) 
 
 
3.  How will the school communicate the Vision to ensure the whole school community has “bought 
     into” it? 
 
 
4.  How has the school administrator(s) contributed to sustaining the shared vision throughout the school   
     community? 
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 STEPS TO TAKE 
 
After the members of the SIT have been identified, the purpose of the group defined, the responsibilities 
delineated, and the timelines established, the SIT* (with the other School Support Teams that may be in 
place) completes the following steps to write a Vision Statement using the “Guiding Questions.”  Steps are 
as follows: 
 
1. Draft a Vision Statement.   
2. Revise the Vision Statement as needed to meet the overall goals of the school. 
3. Finalize the Vision Statement and share it with all stakeholders.  Post the Vision Statement throughout 

the school. 
∗It is required that parents who serve on a school’s SIT not be on the school’s staff.  
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Mission Statement 
 
DEFINITION 
 
The mission statement defines the direction and purpose for the school. 
 
CHARACTERISTICS OF AN EFFECTIVE MISSION STATEMENT 
 
An effective mission statement 

 Is stated in a clear form that is understandable by all stakeholders (i.e., teachers, staff, students, 
parents, and community). 

 Is short enough for all stakeholders to remember and recite easily. 
 Emphasizes learning for all students as the main focus of the school. 
 Is a collaborative effort between all school personnel, parents, and community stakeholders. 
 Reflects the vision, values and beliefs of the school. 

 
GUIDING QUESTIONS 
 
1.  Which specific stakeholders give input to the School Improvement (SI) process?  Is the SIT representative of   
      regular and special education teachers, administrators, students, parents who are not school staff, and community    
      leaders? Is the community’s racial, ethnic, and economics make-up equally represented? 
 
 
 
2.  What is the mission for the school over the next five years? (A mission is a statement about what the stakeholders    
     want the school to become.  It gives shape and direction to the school’s future.) 
 
 
 
3.  How has the school administrator(s) contributed to sustaining the shared vision? 
 
 
 
4.  What is the purpose, or mission, of the school? How does it link to the school’s beliefs and vision? 
 
 
 
5.  What is the prevailing message in the Mission Statement?  Through what process was it derived? 
 
 
 
6. What can the school realistically accomplish when it uses the Mission Statement to drive all school 
    improvement decision-making? 
 
 
 
7. How does the school communicate the Mission Statement to ensure that the whole school community has “bought              
    into” it? 
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STEPS TO TAKE 
 
After the members of the SIT have been identified, the purpose of the group defined, the responsibilities 
delineated, and the timelines established, the SIT (with the other School Support Teams) completes the 
following steps: 
 
1. Conduct a review of the existing Mission Statement using the “Guiding Questions” and consider whether or 

not the Mission Statement needs to be updated.  To see a sample mission statement, go to Appendix A.    
2. Determine how to secure the school community’s “buy-in” of the Mission Statement. 
3. Draft the Mission Statement on the page provided for it in the SIP Template 
4. Evaluate the Mission Statement using the Rubric. 
5. Revise the Mission Statement if the SIT rates any component as “Unacceptable” based on the Rubric. 
6. Finalize the Mission Statement in the SIP Template. 
7. Complete the information needed about those involved in writing the Mission Statement in the SIP 

Template. 
 

∗Parents who serve on a school’s SIT must not be on the school’s staff. 
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Core Beliefs 
 
DEFINITION 
 
A statement of core beliefs expresses the overarching reasons of why the school community is doing what it does.  It 
expresses “why” the school community will accomplish its vision and achieve its mission. 

 
CHARACTERISTICS OF AN EFFECTIVE STATEMENT OF BELIEFS 
 
An effective statement of beliefs 

 Is stated in a clear form that is understandable by all stakeholders (i.e., teachers, staff, students, 
parents, and community).  

 Emphasizes learning for all students as the main focus of the school. 
 Guides the school community’s behavior. 
 Is a collaborative effort among all school personnel, parents, and community stakeholders. 
 Reflects the vision and mission of the school community. 

 
GUIDING QUESTIONS 
 
1.  What do we really believe about the learning that goes on in the school and its community?  
 
 
 
2.  What do we really believe matters most in this school and its community? 
 
 
 
3.  What can the school realistically accomplish when it uses its core beliefs to drive all decisions that are made at   
     the school? 
 
 
 
4.  How will the school communicate its core beliefs to ensure that the whole school community has “bought into”   
     them? 
 
 
 
5.  How will the school community react if the school violates one of the beliefs? 
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STEPS TO TAKE 
 
The SIT (with the other School Support Teams that may be in place) completes the following steps: 
 
1. Review the Statement of Beliefs to see if it supports the Vision and Mission Statements.  
2. Determine how to secure the school community’s “buy-in” of the Statement of Beliefs. 
3. Draft the Statement of Beliefs on the Worksheet in the SIP Template.  
4. Finalize the Statement of Beliefs on the SIP Template. 
5. Complete the information needed about those involved in writing the Statement of Beliefs on the SIP 

Template. 
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RESOURCES 
 
Association for Supervision and Curriculum Development (1997). Educators supporting educators: A guide to 

organizing school support team.  Alexandria, VA. 
 
Barth, Roland S. (1990). Improving schools from within. San Francisco: Jossey-Bass Publishers. 
 
Conzemius, A. and O’Neill, J. (2002).The handbook for SMART schools., Bloomington, IN: NES. 
 
District Assistance Team Manual (1999). Establishing beliefs, vision, and mission.  Louisiana Department of 

Education.  Baton Rouge, LA. 
 
Dufour, R., & Eaker, R. (1992).  Creating the new American school: A principal’s guide to school improvement.  

Bloomington, IN:  National Education Service. 
 
Fullan, M. (1993).  Change forces:  Probing the depths of educational reform.  Bristol, UK:  Falmer Press. 
 
How to Draft a Mission Statement.   http://management.about.com/library/howto/ht_stmt.htm?once=true& 
 
Kotter, John P. (1996). Leading change. Boston: Harvard Business School Press. 
 
Making Workplaces Work Better. http://www.abetterworkplace.com/027.html 
 
National Study of School Evaluation (1998). Defining the desired results: Focusing on the quality of the work of  

students. Schaumberg, IL. 
 
National Study of School Evaluation (1998) Defining the school’s belief and mission.  School improvement:  

Focusing on student performance.  Schaumberg, IL.  
 
Quinn, Robert E. (1996). Deep change: Discovering the leader within. San Francisco: Jossey-Bass Publishers. 
 
Schlechty, P. C. (2001). Inventing better schools:  An action plan for educational reform.  San Francisco, CA:  

Jossey-Bass. 
 
Southwest Educational Development Laboratory (SEDL). http://www.sedl.org/change/issues/issues23.html 
 
Senge, P. (1994). The fifth discipline:  The art and practice of the learning organization. New York:                            

Doubleday. 
 
Senge, P.  (2000). Schools that learn:  A fifth discipline fieldbook for educators, parents, and everyone who cares 

about education.  New York:  Doubleday. 
 
Southern Association of Colleges and Schools (1999). Planning phase: Essential elements.  SACS school 

improvement process handbook.  Decatur, GA. 
 
The University of Maine/Cooperative Extension. http://www.umext.maine.edu/onlinepubs/PDFpubs/6107.pdf 
  
U.S.E.D. (1998). Implementing schoolwide program:  An idea book on planning.  Planning schoolwideprogram 

change:  Step 1. Vol. I. Washington DC.  
 
 
 

http://management.about.com/library/howto/ht_stmt.htm?once=true&
http://www.abetterworkplace.com/027.html
http://www.sedl.org/change/issues/issues23.html
http://www.umext.maine.edu/onlinepubs/PDFpubs/6107.pdf
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Goals   
 
DEFINITION 
 
A goal states the general educational outcome for the school. 
 
CHARACTERISTICS OF EFFECTIVE GOALS 
 
Each goal should  

•   Clearly state the direction for school improvement. 
•   Link effectively to improving student learning. 
•   Accurately address the school’s weaknesses as identified in the SPS indicators, Percent Proficient data,  
     DRA data, DIBELS data, PreK/Kindergarten Screening tests, or other standardized assessments.  

 
GUIDING QUESTIONS 
 
1.  How do the goals, up to three (3), address the weaknesses in the SPS indicators, Percent Proficient data,   
     DRA data, PreK/Kindergarten Screening tests, or other standardized assessments?  
 
 
2.  How will each goal lead to the accomplishment of the mission, improve student achievement for the total student   
     population, and close the achievement gap between subgroups? 
 
 
3.  How will each goal help the school meet challenging content and performance standards? 
 
 
4.  Which measures will the school use to monitor goals and evaluate whether or not the goals have been met?  
     Which measure will leadership use to monitor goals?    
 
 
5.  How will the attainment of the goals, as stated, enable the school to reach its expected growth? 
 
 
6.  How do the school’s goals contribute to a comprehensive system that supports effective use of technology and 

contributions to improved student achievement? 
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STEPS TO TAKE 

1. Taking into account the contributing factors of strengths and weaknesses rank-ordered in the needs 
assessment, write preliminary school improvement goals that are general enough to cover a number of 
potential objectives. 

2. Narrow the list of potential goals.  The LDE recommends goals be limited to no more than three (3). 
3. Write goals that reflect the school’s priority needs as they relate to the needs assessment. 
4. Go to Appendix A to view sample goal statements. 
5. Go to Appendix A to view a sample goal on the Strategy Planning Worksheet. 
6. Go to the SIP Template to enter one goal on the Strategy Planning Worksheet, working through the 

objectives, strategies, and action plan before moving to the next goal. 
7. Evaluate the goals using the criteria set forth by the Rubric.    
8. Revise any goals rated “Unacceptable” based on the Rubric. Enter the revisions on the Strategy Planning 

Worksheets in the SIP Template. 
9. Review long-term goals and revise when appropriate on the Strategy Planning Worksheets. 
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Goals 
 
Resources 
 
Conzemius, A. and O’Neill, J. (2002). The handbook for SMART school teams. Bloomington, IN: NES. 
 
Hale, S. (2000) Comprehensive School Reform: Research-Based Strategies to Achieve High Standards. San 

Francisco: Region XI Comprehensive Assistance Center. 
 
Improvement Strategies.   http://www.ed.gov/pubs/urbanhope/improvement.html 
 
District Assistance Team Manual (1999). Writing goals and objectives.  Louisiana Department of Education. Baton 

Rouge, LA. 
 
Michigan North Central Association.  http://www.nca.umich.edu 
 
National Study of School Evaluation (1998). School improvement: Focusing on student performances. Analyzing 

instructional and organizational effectiveness: Focusing on the quality of the work of the school.  
Schaumberg, Ill. 

 
National Study of School Evaluation (1998). School improvement:  Focusing on student performances. Developing 

the action plan.  Schaumberg, Ill. 
 
Powerful Written Goals in Seven Steps.   http://www.topachievement.com/goalsetting.html 
 
O’Neill, J. (2000). SMART goals, SMART schools.  Educational Leadership (February), 46-50. 
 
Setting Effective Writing Goals.   http://www.writing-world.com/basics/goals.shtml 
 
U.S.E.D. (1998). Implementing schoolwide programs: An idea book on planning. Planning schoolwide program  

change: Step 4. Vol. I. Washington DC. 
 
 
 
 
 

http://www.ed.gov/pubs/urbanhope/improvement.html
http://www.nca.umich.edu/
http://www.topachievement.com/goalsetting.html
http://www.writing-world.com/basics/goals.shtml
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Objectives 
 
DEFINITION 
 
An objective is an expression of the desired specific and time-bound outcomes. 
 
CHARACTERISTICS OF OBJECTIVES 
 
Each objective should be 

•   Stated in a clear and understandable manner. 
•   Verifiable/measurable. 
•   Linked to an identified goal. 
•   Set in a time frame. 
•   Challenging but realistically achievable. 

 
Note: For tips on writing objectives, refer to Appendix A. 
 
 
GUIDING QUESTIONS 
 
1.  What is the baseline School Performance Score (SPS)?  What is the index goal for each grade and subject for the 
     coming year?  (Use trend data calculator and Trend Analysis charts) 
 
 
 
2.  What strategies will the school use to meet its expected growth? 
 
 
 
3.  How are the objectives SMART: specific, measurable, attainable, realistic, and time-bound? 
 
 
 
4.  How do the objectives align with a specific school goal and district goal? 
 
 
 
5.  What are the time frames for the objectives? 
 
 
 
6.  How is each objective aligned with the results of the needs assessment? 
 
 
 
7.  How are the objectives challenging yet achievable for the given timeframe? 
 
 
 
8.  How do the objectives include measurable academic expectations for the student population? 
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STEPS TO TAKE 

1. Analyze school’s data using completed Data Analysis Template. 
2. Identify annual measurable objectives aligned with each goal.  Objectives will reflect increases that will 

improve academic achievement. 
3. Determine what must happen to attain the goal. 
4. Go to Appendix A to access sample statements of objectives (page 107). 
5. Go to Appendix A to view a sample objective on the Strategy Planning Worksheets (page 112). 
6. Go to the SIP Template to write objectives on the Strategy Planning Worksheets. 
7. Evaluate each objective using the Rubric. 
8. Revise any objectives evaluated “Unacceptable” based on the Rubric.  Place revised objectives on the 

Strategy Planning Worksheets in the SIP Template. 
9. Identify the evidence that will be accepted as attainment of the objective and place it in the Procedures for 

Evaluating the Goals and Objectives of the Strategy Planning Worksheet.  Enter the information on the 
Strategy Planning Worksheets.   

10. Establish realistic benchmarks to monitor progress toward achieving the objective as well as target dates to 
achieve the objectives. 

 
Note 1:  Differentiating goals, objectives, and strategies can be confusing, as these terms are frequently misused 
and/or used interchangeably.  Therefore, it is important the SIT maintain its focus on the process of school 
improvement while it is completing the School Improvement Plan.  Frequent references to the Rubric, 
Definition, and Guiding Questions should provide clarity and help the group maintain its focus. 
 
Note 2: Because multiple strategies may be necessary for each objective, the same objective may be entered on 
multiple Strategy Planning Worksheets. 
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Objectives 
 
Resources 
 
Conzemius, A. and O’Neill, J. (2002). The handbook for SMART school teams. Bloomington, IN: NES 
 
LaCroix, L. (2004). Inspired English: Raising test scores and writing effectiveness through poetry and fiction. 

Thousand Oaks, CA: Corwin Press. 
 
District Assistance Team Manual. (1999). Writing goals and objectives. Louisiana Department of Education.  Baton 

Rouge, LA. 
 
Hale, S. (2000). Comprehensive school reform: Research-based strategies to achieve high standards. San Francisco: 

Region XI Comprehensive Assistance Center. 
 
National Staff Development Council.  http://www.nsdc.org 
 
National Study of School Evaluation (1998). School improvement: Focusing on student performances. Developing 

the action plan.  Schaumburg, IL. 
 
U.S.E.D. (1998). Implementing schoolwide programs: An idea book on planning. Planning schoolwide program 

change. Step 4 Vol. I. Washington, DC. 
 
 

http://www.nsdc.org/
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Strategies 

 
DEFINITION 
 
A strategy for school improvement is a method for achieving the identified objectives. (e.g., using graphic 
organizers, visual imagery, and summarization). 
 
Scientifically Based Research (ESEA; Title IX, Part A) is research that involves the application of rigorous, 
systematic, and objective procedures to obtain reliable and valid knowledge relevant to education activities and 
programs. 
 
 
CHARACTERISTICS OF SCIENTIFICALLY BASED RESEARCH STRATEGIES 
 

(A) Includes research that  

(i) Employs systematic, empirical methods that draw on observation or experiment. 

(ii) Involves rigorous data analyses that are adequate to test the stated hypotheses and justify the 
general conclusions drawn. 

(iii) Relies on measurements or observational methods that provide reliable and valid data across 
evaluators and observers, across multiple measurements and observations, and across studies 
by the same or different investigators. 

(iv) Is evaluated using experimental or quasi-experimental designs in which individuals, entities, 
programs, or activities are assigned to different conditions and with appropriate controls to 
evaluate the effects of the condition of interest, with a preference for random assignment 
experiments or other designs to the extent that those designs contain within-conditions or 
across-conditions controls. 

(v) Ensures that experimental studies are presented in sufficient detail and clarity to allow for 
replication or, at a minimum, offer the opportunity to build systematically on their findings. 

(vi) Has been accepted by a peer-review journal or approved by a panel of independent experts 
through a comparably rigorous, objective, and scientific review. It should be noted that a 
practitioner journal or an educational magazine are not the same as a peer-reviewed academic 
journal.  See Appendix C for examples.) 

 
 
The U.S. Department of Education sees this as integral to the new directions it plans to take in regards to Program 
Evaluation.  Eventually, no federal dollars will be spent on programs that do not meet the criteria of “scientifically 
based.”  
 
Note:  Go to Appendix C (page 132) to review Guidelines for Judging The Quality Of A Study. 
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Strategies 

Each strategy should 
•   Be clearly aligned and designed to achieve the objective. 
•   Address underlying causes of strengths and weaknesses discerned in the needs assessment. 
•   Be appropriate for the needs of the targeted student population. 
•   Be implemented with available fiscal and human resources. 
•   Have clear curricula, instruction, and classroom assessment (CIA) for the targeted content areas. 

 
 
GUIDING QUESTIONS 
 
1.  Are the strategies relevant to the mission and goals of the school? 
 
 
 
2.  How do the strategies directly address the underlying causes of the weaknesses? 
 
 
 
3.  Is there a theoretical base for the strategy being considered? 
 
 
 
4.  Does the strategy explain the theory behind its design, including references to the scientific literature that                
     explain why the strategy improves student achievement? 
 
 
 
5.  In what ways will the strategy have an  impact on student performance? 
 
 
 
6.  Have student achievement gains been shown using experimental and control groups created through           
     large-scale random assignment or carefully matched comparison groups? 
 
 
 
7.  Have the student achievement gains been confirmed through independent, third-party evaluation? 
 
 
 
8.  Are the studies being used of high quality? 
 
 
 
9.  Is there evidence the selected strategies have been successfully implemented and have produced 
     positive outcome in a variety of situations?   
 
 
 
10.  Have the strategies been successful in a setting similar to your school? 
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Strategies 

 
11.  How  will each selected strategy help the school close the gap between subgroups? 
 
 
 
12.  Is each strategy clearly stated and understandable by all stakeholders? 
 
 
 
13.  What resources (i.e., time, monetary, materials, and  personnel) will the school use to implement each 
        strategy? 
 
 
 
14.  What professional development activities need to occur to implement each strategy? 
 
 
 
15.  How will the school involve the assistance of community members and all parents? 
 
 
 
16.  What will enable the school faculty/staff to fully implement this practice/strategy on a         
        consistent basis? 
 
 
 
17.  What professional development opportunities regarding SBR strategies have leadership provided to  

faculty/staff ?       
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Strategies 

 
 

STEPS TO TAKE 

1. Consult literature for current strategies (1988-present) to address objectives and discuss findings. 
2. For each objective, identify strategies that are documented to be effective. 
3. Go to Appendix A to view samples of effective strategies. 
4. Select the most promising strategies for each objective. 
5. Go to Appendix C to view more information and resources for scientifically based research 

strategies. 
6. Evaluate each of the identified strategies in its relevance to the individual needs and characteristics 

of the school. 
7. Write the strategies on the Strategy Planning Worksheet in the SIP Template. 
8. Evaluate the strategies using the Rubric. 
9. Place any revisions on the appropriate Strategy Planning Worksheet in the SIP Template. 
10. Complete the Rationale for Strategies in the SIP Template. 
11. Include in the rationale a discussion of how the strategy will reach the identified objective.   
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Strategies 

 
RESOURCES 

 
United States Department of Education.   http://www.ed.gov 
 
United States Department of Education – No Child Left Behind.  http://www.nclb.gov 
 
Consortium of School Network.  http://www.cosn.org 
 
Disabilities Studies and Services Center.  http://www.dssc.org 
 
 
Center for Applied Special Technology.  http://www.cast.org 
 
National Dissemination Center for Children with Disabilities.   http://nichcy.org 
 
National Center for Teachers of Mathematics.   http://my.nctm.org/eresources 
 
American Federation of Teachers. (1997). Raising student achievement: A resource guide for redesigning low 

performing schools. (AFT Item Number 3780). Washington, DC: AFT. 
 
American Institutes for Research. (1999). An educator’s guide to schoolwide reform. Arlington, VA: Educational 

Research Service. 
 
Boruch, R.F., DeMoya, D., & Snyder, B. (2002). The importance of randomized field trials in education and related 

areas. In F. Mosteller and R. Boruch (Eds.), Evidence matters: Randomized trials in education research. 
Washington, DC: Brookings Institution Press.  

 
Cook, T.D. (1999). Considering the major argument against random assignment: An analysis of the intellectual 

culture surrounding evaluation in American schools of education. Harvard Faculty Seminar on 
Experiments in Education. Northwestern University. 

 
Cook, T.D., Habib, F., Phillips, M., Settersten, R.A., Shagle, S.C., & Degirmencioglu, S.M. (1999). Comer’s school 

development program in prince george’s county, maryland: A theory-based evaluation.  American 
Education Research Journal, 36 (3), pp. 543-597. 

 
Cook, T.D., and Payne, M.R. (2001). Objecting to the objections to using random assignment in educational 

research. In R.F. Buruch and F. Mosteller. Evidence matters: Randomized trials in education research. 
Washington, DC: Brookings Institution Press. 

 
Elementary and Secondary Elementary Act of 1965 (20 U.S.C. 6301 et seq.) as amended by the No Child Left 

Behind Act of 2001. 
 
Grissmer, D. (1999). Class size: Issues and new findings (Special issue) Educational Evaluation and Policy 

Analysis, 21 (2). 
 
National Reading Panel. 2000. Teaching Children to Read: An Evidenced Assessment of the Scientific Research 

Literature.  
 
 

http://www.ed.gov/
http://www.nclb.gov/
http://www.cosn.org/
http://www.dssc.org/
http://www.cast.org/
http://nichcy.org/
http://my.nctm.org/eresources
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ACTION PLAN 
 
DEFINITION 
 
An action plan is a detailed sequence of activities that will be performed to implement the identified strategies. 
 
The Action Plan section of the Template is comprised of the following six (6) sections: 
•   Activities (Person(s) Responsible, Target Audience and Timeline) 
•   Funding Sources 
•   Object Code 
•   Cost 
•   Indicator of Implementation 
•   Evaluation 
 
CHARACTERISTICS OF AN EFFECTIVE ACTION PLAN 
 
•   Linked clearly to all identified strategies. 
•   Provides a logical sequence of activities. 
•   Presents how each activity will be performed. 
•   Identifies who will be responsible for each activity. 
•   Provides a reasonable time frame for each activity. 
•   Identifies funding and funding sources. 
•   Provides procedures for frequent evaluation of activities. 
 
Note: Go to Appendix A to view an Action Plan on a sample Strategy Planning Worksheet. 
 
 
Activities/Person(s) Responsible/ Timeline/ Target Audience 
 
Note:  Activities are different from strategies.  Strategies are “how” the objectives will be achieved; activities are 
“what” specifically will be done to implement the strategy. This information should be submitted in narrative form. 
 
1.  What activities has the SIT created to support each strategy listed on the Strategy Planning Worksheet?   
 
 
 
2.  How is the activity logically and cohesively linked to the implementation of each strategy? 
 
 
 
3.  How have educators been provided with professional development opportunities to implement the effective   
     instructional practices linked to the activity? 
 
 
 
4.  What relationships exist among the chosen activities, strategies, objectives, and needs assessment? 
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5.  Which activities point to a high probability of success? 
 
 
 
6.  Which efforts has the SIT taken to ensure that activities target subgroup needs? 
 
 
 
7.  Which follow-up activities has the SIT put in place to support and evaluate professional development? 
 
 
 
8.  How do the chosen activities effectively close the achievement gap? 
 
 
 
9.  How will data collection and analysis be incorporated to evaluate the progress of the implementation of the 
     activity? 
 
 
 

Technology 
 
10.  How has technology been integrated into the activity on the Strategy Planning Worksheet?  
 
 
 
11.  What professional development must occur if the technology is to be implemented as intended? 
 
 
 

Behavior 
 
12.  How do the selected activities effectively support appropriate behavioral expectations? 
 
 
 
13.  Is a reward recognition program established to recognize appropriate behaviors? 
 
 
 
14.  Is a plan to address rule violations set up? 
 
 
 
15.  Is there a plan to teach faculty, staff, and students regarding the information in questions 13-15? 
 
 
 
18.  Has full faculty commitment been obtained to support positive behavior in your school? 
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19.  How will you ensure an established discipline referral process? 
• Defined and characterized behaviors 
• Staff development to teach the process  

 
 
 
20.  Do your educators have professional development opportunities to become aware of the basic principles of   
       behavior? 
 
 
 
21.  What efforts have been made to provide a Safe and Drug Free School environment? 
 
 
 

Persons Responsible 
 
1.  For the implementation and follow-up of the activity, does the “person responsible” list reflect ownership by a   
     large spectrum of the faculty?  If not, why? 
 
 
 
2.  How has the school administrator(s) assumed active responsibility for the implementation and its follow-up of   
     the activity? 
   
             
 
3.  What efforts have been undertaken by the responsible person(s) to ensure that full access to a given activity is   
      guaranteed to all targeted stakeholders?  
   
 
 
4.  How do the activity and its follow-up incorporate family involvement? 
 
 
 
 

Target Audience and Target Date 
 
 
1.  What specific efforts have been made to identify and address the needs of the target audience with the selected  
      activity? 
 

 
2.  Will the presence of other stakeholders at this activity benefit student achievement? 
 
 
 
3.  What school experience suggests that the target date is reasonable? 
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4.  What efforts have been taken to ensure the target date coincides with the availability of the target audience? 
 
 
 
5.  What reasonable accommodations have been made to ensure all members of the target audience will receive  
      notice of and have access to the planned activity? 
 
 
 
6.  Who will be responsible for notifying the target audience of this activity? 
 
 
 
7.  How and when will this communication occur? 
 
 

Funding Sources, Object Code, Cost 
 
1.  What resources (time, fiscal, material, and personnel) are needed to implement this activity? 
 
 
 
2.  What funding sources are available for this type of activity? 
 
 
 
3.  What expertise, items, and/or services are essential for successful implementation of this activity?  What are the    
      costs associated with these items? 
 
 
 
4.  What types of resources are available for coordination and integration? 
 
 
 
5.  Who can assist in determining the availability of the resources? 
 
 
 
6.  What actions are necessary to secure additional resources? 
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Indicator of Implementation (Observable Change) 
 
 
1.  What evaluative measures will be used to ascertain the changes gained from the activity or strategy?   
     Will the school use data from the following: 

• Questionnaires and surveys of teachers, parents, and students 
• School-designed rubrics and other specifically designed evaluative instruments 
• Focus groups 
• Feedback from external experts 
• Classroom observations 
• Feedback on peer coaching 
• Daily attendance and dropout rate 
• Iowa, LEAP, LAA and GEE scores 
• DRA/DIBELS results 
• Written reports from school teams 
• Team meeting reports 
• Site-visit reports 
• Annual review/feedback/reports on effectiveness of activities and strategies 
• Parental and community participation on school teams 
• Innovation configuration matrices 
• Annual review of SIP 
• LRE data for students with disabilities 
• Office discipline referrals 
• Suspensions/expulsions 

 
 
2.  How will the school make use of the evaluation results, and how will it drive activities? 
 
 
Guiding Questions 
 
Procedures for Evaluating Indicators of Implementation 
 
1.  What observable changes are expected as the result of the activity? 
 
 
 
2.  What teacher and student behaviors should be observed as a result of implementation of the activity? 
 
 
 
3.  What can the activity contribute to the specific goal listed on the Strategy Planning Worksheet? 
 
 
 
4.  How will the implementation of the activity be consistently observed across appropriate grade levels and      
     settings? 
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5.  Has a small team of representatives from the school been identified to design an instrument (e.g., rubric,    
     observation form) to evaluate the implementation of the activity?  Who are they? 
 
 
 
6.  Does this team represent all stakeholders at the school? 
 
 
 
7.  How does this team demonstrate respect and provide guidance for those not directly participating on the team? 
 
 
 
8.  How does this team function in a way to enhance leadership and interpersonal relationships among faculty, staff,  
     and all stakeholders?   
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STEPS TO TAKE 

Activities 
1. Identify the activities that must be performed to implement each strategy. 
2. Compare and critique each proposed activity in regard to its ability to help achieve the stated objective. 
3. Describe the activity with general action steps on the Strategy Planning Worksheets in the SIP     
        Template. 
4. Flag Professional Development Activities on the Worksheets with one asterisk (*).  Flag Family and 

Community Involvement activities with two asterisks(**). Flag Safe and Drug Free with one pound 
sign (#). Flag Positive Behavior Support with two pound signs (##). 

Person(s) Responsible 
5. Examine the scope of each activity to determine the number of persons who will be required to ensure 

the activity’s successful implementation (from planning through evaluation). 
6. Identify the person(s) responsible for each task associated with a given activity. 
7. Enter the information on the Strategy Planning Worksheets in the SIP Template. 
Target Audience and Target Date 
8. Identify the persons who may benefit from a given activity. 
9. Establish specific dates for the anticipated implementation and/or completion of each activity (not 

“ongoing”). 
10. Consult school and community calendars when establishing target audience/dates for each activity. 
11. Enter the information on the Strategy Planning Worksheets in the SIP Template. 
Funding Sources 
12. Consult representatives of the District office to clarify the funding allocations. 
13. Identify the anticipated funding source(s) for this activity. 
14. Break down the total cost of this activity into the appropriate object codes. (Refer to Bulletin 1929, the 

Louisiana Accounting and Uniform Governmental Handbook, for object codes.) 
15. List the total costs associated with the implementation and evaluation of this activity. 
16. Place the budget information on the Strategy Planning Worksheets in the SIP Template. 
Evaluation 
17.  Design evaluative instruments at the same time activities/strategies are planned. 
       Describe the evaluative procedure on the Strategy Planning Worksheets.  
18.  Evaluate the entire Action Plan by the Rubric. 
19.  Revise any component rated “Unacceptable” based on the Rubric.  Enter any revisions on the Strategy    
       Planning Worksheets.   
Indicator of Implementation 
20.  Identify the anticipated positive change that will occur as a result of the successful implementation of   
        the activity. 
21. Enter the Indicator of Implementation on the Strategy Planning Worksheets in the SIP Template. 
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RESOURCES 
 
Sample School Improvement calendar from Maryland Department of Education. 

http://mdk12.org/process/developing/calendar.html 
 
National Staff Development Council. http://www.nsdc.org 
 
Fullan, M.G. (1992).  Successful school improvement: The implementation perspective and beyond. Philadelphia. 

PA: Open UP.  
 
Marzano, R.J. (2003) What works in schools. Translating research into action. Association for Supervision and 

Curriculum Development. Alexandria, VA. 
 
National Study of School Evaluation (1998). Developing the action plan.  School improvement: Focusing on student 

performance.  Schaumberg, IL. http://www.nsse.org/  
 
No Child Left Behind (2004). http://www.ed.gov 
 
Southern Association of Colleges and Schools (2004). http://www.sacsoc.org/commpub.asp 
 
Southwest Educational Development Laboratory (2000). Leadership for changing schools. Austin, TX. 
 
U.S.E.D. (1998).   Writing the Schoolwide Plan: Step 5.  Implementing schoolwide programs: An idea book on 

planning Vol. I.  Washington, DC. 
 

 
Cost, Funding Sources, and Object Code 
 
United States Department of Education. http://www.ed.gov/inits/teachers/funding.html 
 
Louisiana Department of Education (1996).  Bulletin 1929, the Louisiana accounting and uniform governmental 

handbook (LAUGH).  Bureau of Educational Finance Services. Baton Rouge, LA. 
 

 

http://mdk12.org/process/developing/calendar.html
http://www.nsdc.org/
http://www.nsse.org/
http://www.ed.gov/
http://www.sacsoc.org/commpub.asp
http://www.ed.gov/inits/teachers/funding.html
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Professional Development 
 
DEFINITION 
 
“Professional Development is the means by which educators acquire or enhance the knowledge, skills, attitudes, and 
beliefs necessary to create high levels of learning for all students.” (NSDC, 2002, 2). 
 
According to the National Staff Development Council, professional development includes  
 

• High-quality, ongoing learning experiences focused on content and instruction with intensive follow-
up and support 

• Other processes such as training, study groups, action research, collaborative planning, examination of 
student work, and peer coaching 

 
CHARACTERISTICS OF EFFECTIVE PROFESSIONAL DEVELOPMENT 
 
Effective Professional Development requires staff development be results-driven, standards-based, and job-
embedded.  The following key questions clarify its goals: 
 

•   What are all students expected to know and be able to do? 
•   What must teachers know and do in order to ensure student success? 
•   Where must staff development focus to meet both goals? 

 
EFFECTIVE PROFESSIONAL DEVELOPMENT   
 
Effective Professional Development incorporates the following: 
 

•   Focuses on the knowledge, skills, and attitudes required of teachers, administrators, and other  
     school employees so all students can learn and perform at high levels  
•   Creates a learning community in which substantive professional development is linked  
     primarily to content knowledge and instructional strategies 
•   Provides opportunities for job-embedded professional development   
•   Provides plans for follow-up and support to ensure teacher/student learning 
•   Focuses on student needs     
•   Prepares educators to demonstrate high expectations for all student learning 

 
ROLE OF LEADERSHIP IN SUPPORTING PROFESSIONAL DEVELOPMENT  
 
In schools, leadership should support professional development that  
 

•  Is reflected in calendars, daily schedules, and incentive systems 
•  Recognizes staff development as a key strategy for supporting significant improvements 
•  Develops knowledge and skills necessary to be professional development leaders within the  
    school 
•  Sustains new instructional methods  
•  Assesses levels of implementation 
•  Builds capacity to sustain improvement 
•  Evaluates formatively and summatively 
•  Addresses Stages of Concern for individual teachers and staff 
•  Celebrates success 
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GUIDING QUESTIONS 
 
Context Standards 
 
1.  What factors and/or structures at the district and school levels support continuous learning and development, 
      collaboration, and shared purpose of learning communities?  What inhibits them? 
     (Learning Communities) 
 
 
 
2.  How is teacher leadership nurtured, developed, and utilized in the schools and districts?  Are there additional  
     ways it could be tapped to advance student learning?  (Leadership) 
 
 
 
3.  What arguments and data might be provided to increase the time for job-embedded educator learning? 
     (Resources) 
 
 
 
  3a.  If the school is a Title I school identified in School Improvement, how has it demonstrated that at least 10% of    
         the Title I funding received by the school during one fiscal year is devoted to professional development    
         activities over two consecutive years?  (Resources) 
 
 
 
Process Standards 
 
4.  What various forms of data are available in the school or district to assist with professional  
     development and instructional decision-making?  Are some forms more useful than others?  (Data-Driven) 
 
 
 
5.  What are the five levels applied in evaluation of the School Improvement Plan?  How many levels are  
     regularly applied in the school or district?  (Evaluation-See Appendix E to read about the “Five Levels of  
     Professional Development Evaluation,” a chart that examines the kinds of professional development in  
     relationship to the expected changes in learning.) 
 
 
 
6.  What kinds of decisions do educators regularly make that require a more thorough examination of research? 
      (Research-Based) 
 
 
 
7.  How does the school or district accommodate different needs among educators?  (Learning) 
 
 
 
8.   What knowledge, skills, and attitudes need to be developed to facilitate a collaborative work culture?   
      (Collaborative) 
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Content Standards 
 
9.  Do all students in this school or district have access to a rigorous curriculum that asks them to use their minds    
     well? (Equity) 
 
 
 
10.  Why is it important that curriculum, instruction, and assessment are tied together in a single standard?   
       (Quality Teaching) 
 
 
 
11.  How can staff development be restructured to include families and communities?   (Family Involvement) 
 
 
 
12.  What levels of change does the faculty demonstrate in implementing activities and strategies for school    
       improvement?  At what level of change does the school appear to be functioning?  (Go to the “Stages of    
       Concern” in Appendix D for assistance to answering these questions.) 
 
 
 
13.  How are teachers engaged in professional development, rather than simply being recipients of training? 
 
 
 
14.  How is the school’s leadership incorporating the Standards for School Principals in Louisiana? 
 
 
 
15.  How have classroom practice, curriculum, school organization, and assessment of the student program been  
       affected by professional development activities? 
 
 
 
16.  How will professional development activities help to improve student achievement and close the gap among  
       subgroups? 
 
 
 
17.  Are teachers trained and encouraged in a supportive environment to utilize technology with content that will  
       effectively enhance the achievement of all students? 
 
 
 
18.  Is professional development for technology linked to curriculum programs and student performance? 
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STEPS TO INTEGRATE PROFESSIONAL DEVELOPMENT INTO THE SIP 

 

1. Determine what kind of professional development is needed to address student and teacher needs as 

identified by an analysis of the data. Go to page 143 to read, “PD: If Not A Workshop, Then What?”  

2. As the district/school reviews each level, consider what specific evidence is available to support the 

key components for that level.  Use the Louisiana Rubric for Results-Based Professional Development 

located in Appendix D to evaluate any professional development included in your plan and to ensure 

that the professional development is aligned with NSDC Standards.   

3. View professional development learning activities on the sample Strategy Planning Worksheet to assist 

with addressing all components.   

4. Use the Strategy Planning Worksheet (SPW) Checklist to determine if all components are addressed. 
 

Note:  Professional development is entered as an activity or strategy on the Strategy Planning Worksheets.  

A single asterisk distinguishes the professional development of an activity. 
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RESOURCES 
 
http://www.ascd.org 
http://www.ncrel.org 
http://nsdc.org/leader_report.html 
http://www.nsdc.org 
http://www.ed.gov 
http://www.edweek.org 
http://onlineacademy.org 
http://www.ideapractices.org 
http://www.nrcpara.org 
http://www.sreb.org 
 
Marzano, R. (2003). What Works In Schools: Translating Research Into Action. Alexandria, VA: Association for    
               Supervision and Curriculum Development.  
 
Zemelman, S., Daniels H., &Hyde, A. (1998). Best Practices: New Standards for Teaching and Learning in    
              America’s schools. Portsmouth: Heinemann.  
 
U.S.E.D. (1998). Implementing Schoolwide Programs: Profiles of Schoolwide Programs. Promising Practices in  
              Schoolwide Programs. Washington, D.C.  
 
Marzano, R. (2003). What Works In Schools: Translating Research Into Action. Alexandria, VA: Association for    
               Supervision and Curriculum Development.  
 
Hale, S. (2000). Comprehensive school reform: Research-based strategies to achieve high  standards. San 

Francisco, CA: Region XI Comprehensive Assistance Center (WestEd). 
 
Sparks, D. (1999). Focusing staff development on improving student learning, in Gordon Cawelti’s Handbook of 

research on improving student achievement.  2nd Ed.  Arlington, VA: Educational Research Service. 
 
Fullan, M. (2000). The three stories of education reform. Phi Delta Kappan, (81)8:581-584. 
 
Sparks, D., & Hirsh, S. (1999).  A new vision for staff development.  Alexandria, VA: Association for Supervision 

and Curriculum Development. 
 
Murphy., & Lick, D. (1998).  Whole faculty study groups: A powerful way to change schools and enhance learning. 

Thousand Oaks, CA: Corwin Press. 
 
Marzano, R., Pickering, D.J., & Pollock, J.E. (2001). Classroom Instruction that Works: Research-Based Strategies    
              for Increasing Student Achievement. Alexandria, VA:ASCD.  
 
Marzano, R., Pickering, D.J., & Pollock, J.E. (2004). Classroom Management that Works: Research-Based  
              Strategies for Every Teacher. Alexandria, VA:ASCD.  
 
Haslam, B. (1998). How to build a local professional development infrastructure. Getting better by design, Volume 

IX.  Denver, CO: New American Schools. (ERIC Document Reproduction Service No. ED450479) 
 
Jacobs, H. H. (1998). Mapping the big picture:  Integrating curriculum and assessment K-12.Alexandria, VA: 

Association for Supervision and Curriculum Development. 

http://www.ascd.org/
http://www.ncrel.org/
http://mdk12.org/practices/staff_development/index.html
http://www.nsdc.org/
http://www.ed.gov/pubs/Leadership
http://www.ed.gov/G2K/bridge.html
http://onlineacademy.org/
http://www.ideapractices.org/
http://www.nrcpara.org/
http://www.sreb.org/
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DEFINITION 
 
Family Involvement activities are specifically designed to engage family and community members in the education 
of children, including in-school participation, extracurricular participation, and home support for learning. 
 
 
CHARACTERISTICS OF EFFECTIVE FAMILY INVOLVEMENT 
 
Effective family involvement 

• Is clearly linked to the identified objectives 
• Engages family and community members in learning activities at home 
• Includes specific activities for optimizing school-family-community communication about the school and 

what the students are learning 
• Encourages participation of family and community members in all school- related activities. 

 
 
GUIDING QUESTIONS 
 
1.  How will the school administration ensure family and community involvement components of the SIP are   
     flexible? 
 
 
 
2.  What actions can the school take to increase input of family and community members in the school improvement        
      process?   
 
 
 
3.  How are the family involvement activities aligned to address identified weaknesses from the Needs Assessment? 
 
 
 
4.  How will the proposed activities improve family and community support and ensure communication to improve 
     student achievement as outlined by the goals and objectives?   
 
 
 
5.  How are family members of students with disabilities involved in the same manner as other family members in 
     the school improvement process? What training opportunities are available for families to be meaningful 
     participants in school improvement activities for their students with disabilities? 
 
 
 
6.  How are school improvement activities aligned to reach/include under-represented families? 
 
 
 
7.  How is the curriculum for extended learning and after-school tutorials aligned with school improvement goals   
     and objectives to improve the achievement of all students?  How are these resources shared with family and  
     community members?  
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8.  How does the school administration ensure family and community members are engaged in the 
     on-going design and evaluation of family involvement and extended-learning programs? 
 
 
 
9.  How are family and community members involved in the decision-making activities at the school to improve 
     student learning? 
 
 
 
10.  How are family members encouraged to engage in student learning at home? 
 
 
 
11.  How do family involvement activities/connect to instruction and assessment?  
 
 
 
12.  How are family members included in the procedures to evaluate commitments on Parent Compacts for all at- 

risk students in grades 3, 4, 7, and 8, including Title I students? 
 
 
 
13.  What is each staff person’s role/responsibility (administration, teachers, staff) in improving family and 

community involvement?  How does staff maintain ongoing communication on family involvement activities? 
 
 
 
14.  How does the plan enable all stakeholders to contribute to and benefit from the investment of technology? 
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 STEPS TO TAKE 

 
1. Review the school and district Family/Community Involvement Policy. 
2. Ensure the Parent Compact is in place.  Incorporate family involvement activities into the Action   
               Plan that will help to reach the objectives. 
3. Go to the Appendix to view family involvement activities on the Strategy Planning Worksheets. 
4. Evaluate family involvement activities using the Rubric. 
5. Revise Family Involvement components that are not rated “Acceptable” on the Rubric. Enter the 
               revisions on the Strategy Planning Worksheet. 
 
Note:  Bulletin 741 Section 1901.H requires each school to have a written plan for community/parental 
involvement. 
 
Note:  The Parent Compact must address: 1) high-stakes testing for 4th and 8th graders, and 2) the mutual 
commitment among parents, students, and faculty for improved student achievement (Title I). 
 
Note:  Family Involvement is noted as an activity or part of an activity on the Strategy Planning 
Worksheets.  Two asterisks (**) distinguish the Family Involvement component.    
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RESOURCES 
 
National Network of Partnerships Schools. http://www.csos.jhu.edu/p2000 
 
Families Helping Families of Louisiana. http://www.fhfla.org 
 
The Pacer Organization. http://www.pacer.org 
 
Learning Disabilities Website. http://www.ldonline.com/ 
 
Measure of School, Family, and Community Partnerships. http://www.nwrel.org/csrdp/Measurepartner.pdf 
 
National Association for Bilingual Education. www.nabe.org 
 
National Association for the Education of African American Children with Learning Disabilities. 
http://www.aacld.org/ 
 
National Coalition of Parental Involvement in Education. http://www.ncpie.org/ 
 
National Institute for Urban School Improvement. www.inclusiveschools.org 
 
The National Parenting Center. http://www.tnpc.com/about.htm 
  
National Parent Teacher Association. http://www.pta.org/ 
 
Parents Count. http://www.parentscount.net/ 
 
Davis, D. (2000) Supporting parent, family and community involvement in your school. Portland, OR:. Northwest 

Regional Education Laboratory. 
 
Epstein, J.; Coates, L.; Salinas, K.C.; Sanders, M.G.; and  Simon, B.S. (1997). School, family, and community 

partnerships: Your handbook for action. Thousand Oaks, CA: Corwin Press.   
 
National Staff Development Council (1995). Family/community involvement.  Standards for staff development. 

Oxford, OH. 
 
Henderson, A. and  Berla, N. (1994). A new generation of evidence: The family is critical to student achievement. 

Washington, DC: Center for Law and Education. 
 
Henderson, A. and  Mapp, K. (2002). A new wave of evidence: The impact of school, family and community 

connections on student achievement. Austin, TX. Southwest Educational Development Laboratory. 
 
National Center for Learning Disabilities (2004) Parental involvement in education. New York, New York.  
 
No Child Left Behind (2001). Parental involvement. Title I, Subpart A, Section 1118.  

http://www.ed.gov/policy/elsec/leg/esea02/pg2.html#sec1118 
 
Payne, R.  (2003). Tools and resources for parent involvement. Olympia, WA: Office of the Superintendent of 

Public Instruction (OSPI) Conference. 
 

http://www.csos.jhu.edu/p2000
http://www.fhfla.org/
http://www.pacer.org/
http://www.ldonline.com/
http://www.nwrel.org/csrdp/Measurepartner.pdf
http://www.nabe.org/
http://www.aacld.org/
http://www.ncpie.org/
http://www.inclusiveschools.org/
http://www.tnpc.com/about.htm
http://www.pta.org/
http://www.parentscount.net/
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DEFINITION 
 
What is taught (content) 
How it is taught (instruction) 
How it is evaluated (assessment) 
Content + Instruction + Assessment = Curriculum 
 
Grant Wiggins and Jay McTighe (1998, Understanding by Design. ASCD) define curriculum to be  “a specific 
blueprint for learning that is derived from content and performance standards.  Curriculum takes the content and 
shapes it into a plan for effective teaching and learning.” 
 
CHARACTERISTICS OF AN EFFECTIVE CURRICULUM 
 
The taught curriculum should be 

• Aligned with the GLE-based curriculum adopted by the district. 
• Directed to improving teacher instruction and student learning. 
• Coherent and comprehensive. 
• Supported by sound and current research. 
• Differentiated for the special needs of individual students and subgroups. 

 
 
District Curriculum Responsibilities 
Beginning with the 2005-2006 school year, districts are required to implement GLE-based curricula.  As part of that 
requirement, districts must have a curriculum management system that will include plans for implementation, 
monitoring, improvement, and professional development.  Each of these plans is described below. 
 

• Curriculum Implementation Plan:  This plan will include the steps that a school and/or district will take to 
ensure that the Louisiana Comprehensive Curriculum (or other approved GLE-based curriculum) guides 
the taught curriculum. 

 
• Monitoring Plan:  The purpose of this plan is to establish the district’s process for ensuring the approved 

curriculum guides the taught curriculum in the classroom. 
 

• Curriculum Improvement Plan:  The purpose of this plan is to establish a process used by the schools 
and/or the district to analyze assessment data and identify and remedy weaknesses in the taught curriculum. 

 
• Professional Development Plan:  The purpose of this plan is to ensure teachers have the knowledge and 

skills needed to teach the approved curriculum. 
 
 

 
School Curriculum Responsibilities 
The following section is intended to help schools coordinate their School Improvement Plan process with the 
curriculum management system for their district.   
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GUIDING QUESTIONS 
 
I. Implementing the Curriculum 

A. What steps are being taken to ensure the district–approved curriculum is being taught in every class? 
 

B. How are the school’s textbooks and resources aligned with the district curriculum? 
 

C. What evidence exists to prove classroom instructional strategies and assessments support the district   
        curriculum and state standards?         
 
D. What evidence is there that classroom instructional strategies and activities meet the needs of a diverse                
        student population through tiered instruction, compacting, and differentiation?  

 
E. How is technology being used to support different learning styles and to meet the needs of all learners? 

 
F. How are curriculum performance standards clearly communicated to the students? 

 
G. How does the school’s leadership know if all classroom assessments are frequent, rigorous, and  

                      aligned with content standards and GLEs? 
 

 
II. Monitoring the Taught Curriculum 

A. What processes are in place for the district and school administrator(s) to analyze that teaching and  
        assessment is aligned with the state curriculum, with students’ Individualized Education Programs  
        (IEPs) and with Individualized Accommodation Plans (IAPs)? 

 
B. What processes are in place for administrator(s) and teachers to ensure that all students (i.e., those 
        with the most significant disabilities, those in need of acceleration) are able to access and progress in 
        the taught curriculum?               
                          
C. How is instruction provided for those with unique needs evaluated to determine if teachers are teaching 
        the content at the pace specified in the curriculum maps and with appropriate complexity and depth? 
 
D. How are instructional activities monitored and revised to meet the changing needs of a diverse student     
        population?   
  

 
III.  Improving the Taught Curriculum 

How will student classroom assessments, state assessment data, and classroom observations be used to 
inform instruction and improve the curriculum? 

 
 

IV.  Professional Development 
A. What professional development opportunities are available to assist teachers in implementing the   
        district curriculum? 
 
B. What processes are in place for administrator(s) to identify teachers’ professional development needs         
        related to content, instructional strategies, and classroom assessment? 
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STEPS TO TAKE 

             I.  Implementing the Curriculum 
                      Teacher teams, along with the SIT 

A. Develop curriculum maps for each course to show 
1. When and how often each GLE is addressed 
2. When each unit will be taught within the year 
3. How each unit will be assessed 

B. Organize cross-content and/or cross-grade level teams to review content gaps and      
        overlaps and to consider ways to integrate curriculum. 
C. Record individual student assessment scores for each unit. 
D. Collaborate on the development and review of lesson plans. 
E. Ensure the unique needs of diverse learners are met through the planning,  
        implementation, and assessment of lessons. 
F. Evaluate activities that will be used to replace activities in the Louisiana   
       Comprehensive Curriculum. 
G.    Include activities on the Strategy Planning Worksheet. 

 
           II.  Monitoring the Taught Curriculum 

The Administration 
A. Develops a timeline for monitoring classrooms. 
B. Develops a form for gathering evidence that the content is being taught according to 

the curriculum map developed by each teacher team. 
C. Determines what to look for when conducting classroom observations, reviewing   
       classroom materials used, and interviewing teachers and students. 
a. Analyzes the data and provides feedback for teachers. 
b. Includes activities on the Strategy Planning Worksheet. 

 
           III. Improving the Taught Curriculum 

Teacher teams, with the SIT and School Support Team, 
A.   Review data from classroom observations to identify gaps and weaknesses in taught   
        curriculum, ensuring the needs of diverse learners are met. 
B. Review and compare unit and other major assessments with data from state 

assessments to identify trends and look for gaps in taught curriculum.   
C. Use graphic displays for each area of strengths and weaknesses to show change over 

time, achievement gaps between groups, and comparison with other schools in the 
district. 

D. Refine the curriculum maps by making adjustments where needed. 
E. Communicate to the district the curriculum improvements needed. 
F. Include activities on the Strategy Planning Worksheet. 
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          IV.  Professional Development 

              The Administration 
                      A.  Conducts individual teacher self-assessment surveys based on GLEs or units. 

B.   Conducts individual teacher self-assessment surveys based on the design and 
implementation of instruction for diverse learners (i.e., accommodations, 
modifications, compacting, tiered instruction, differentiation, collaboration, co-
teaching). 

C. Determines Professional Development needs based on the Needs Assessment 
Surveys, analysis of unit assessments and state assessments, and classroom 
observations. 

D. Provides Professional Development opportunities that will meet the identified 
needs. 

E. Includes these activities on the Strategy Planning Worksheet. 
 
                V. Leadership 

The administration, the SIT, and other teacher leaders 
A. Ensure all teachers are provided Professional Development on GLEs and    
       curriculum. 
B. Provide time, structure, and resources for faculty and staff to collaboratively   
       plan for, implement, and evaluate the taught curriculum. 
C. Decide who is to do the curriculum monitoring at the school. 
D. Analyze informal and formal assessments and the results of classroom visits for 

the purpose of  providing feedback for teachers. 
E. Ensure general and Special Education representatives across content areas   
        and grade levels are involved in the writing and implementation of the   

                             curriculum component.  Schedule periodic whole faculty review of the        
                             curriculum component.   
                      F.    Communicate recommendations for curriculum improvement to district staff. 
                      G.    Include these activities on the Strategy Planning Worksheet. 
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Louisiana Department of Education web site 
 www.louisianaschools.net 

 
 
Content Standards – English/language arts, mathematics, science, social studies, fine arts, foreign languages, 
classical languages, health, physical education, technology, and career/technical education courses. 
 
Grade-Level Expectations – Grade lists, handbooks, GLE Awareness Workshop training materials, FAQs. 
 
Comprehensive Curriculum – Curriculum documents and training materials. 
 
 
Lessons 
 

Name Subject Grades Purpose 
Teacher-to-Teacher Math, Science, 

ELA, Social 
Studies 

High 
School 

Exemplary lessons for high school.  There are 
ten lessons per content area.  LPB produced 
accompanying video for the lessons and sent 
them to each high school.   

Focused Learning 
Lessons 

Math, Science, 
ELA, Social 
Studies 

High 
School 

Classroom lessons for GEE preparation and 
remediation 

Model Lessons Science and 
Social Studies 

4th & 8th Classroom lessons for LEAP preparation 

Tutoring Lessons Math and ELA 4th & 8th Lessons designed for tutors to use for preparing 
small groups of at-risk students for LEAP 

Making Connections All Pre-K-12 Technology-rich lesson plans aligned to the 
Louisiana Content Standards and K-12 
Technology Standards. 

P.E. Target Lessons P.E. All Sample physical education lessons based on 
state content standards 

 
 
Test Preparation 
 
PASS – Online practice of assessment items with feedback.  Practice tests are available for grades 3 – high school in 
English/language arts, mathematics, science, and social studies. 
 
PASS on Paper – Practice items with teacher notes for providing feedback to students.  They are available for 
grades 4, 8, and high school in English/language arts, mathematics, science, and social studies. 
 
Teachers’ Guides to Statewide Assessments – English/language arts, mathematics, science and social studies 
 
Released Items, Sample Questions, Practice Tests – Available for LEAP and GEE 
 
 
 
 
 
 

http://www.louisianaschools.net/
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Special Education 
 
General Education Access Guide (2000) 
 
IEP (Individualized Education Program) Handbook 
 
Phonological Awareness for Speech Language Pathologists and Their Educational Partners Handbook 
 
Bulletin 1903, Regulations for the Implementation of the Louisiana Dyslexia Law 
 
Louisiana Handbook for Serving Students with Traumatic Brain Injury  
 
 

Curriculum 
 
Association for Supervision and Curriculum Development (ASCD).  http://www.ascd.org 
 
Barton, J., and Collins, A. (1997). Portfolio assessment. New York: Addison-Wesley. 
 
Education Week and Teacher Magazine.  http://www.edweek.org 
 
Jacob, Heidi Hayes. (1997) Mapping the big picture:  Integrating curriculum & assessment K-12. ASCD 
 
Knowledge Network Explorer.  http://www.filamentality.com 
 
Southern Regional Education Board.  http://www.sreb.org/ 

Texas Leadership Center  (1998). Vertical teaming: Connections for a coherent system.  Austin, TX. 
 
The University of Kansas Center for Research on Learning  (2003).  Strategic instruction model (SIM).  Retrieved 

from http://www.uk-crl.org/ 
 
Tomlinson, C. A. (1999). The differentiated classroom: Responding to the needs of all learners. ASCD. Reston, VA 
 
U.S. Department of Education.  http://www.ed.gov/ 
 
Wiggins, Grant and McTighe, Jay.  (1998). Understanding by design. ASCD. Reston, VA.  
 
Wong, H. K. & Wong, R. T.  (1998). How to be an effective teacher: The first days of school.  MountainView, CA: 

Harry Wong Publications. 
 
 

English/Language Arts 
 
Common Errors in English.  http://www.wsu.edu/~brians/errors/errors.html - errors  
  
National Center for English Learning and Achievement (CELA).  http://cela.albany.edu/ 

 
National Council of Teachers of English.   http://www.ncte.org/ 
 
National Writing Project.  http://www.writingproject.org/ 
 
RubiStar. http://rubistar.4teachers.org/ 

http://www.ascd.org/
http://www.edweek.org/
http://www.filamentality.com/
http://www.sreb.org/
http://www.uk-crl.org/
http://www.ed.gov/
http://www.wsu.edu/~brians/errors/errors.html#errors
http://cela.albany.edu/
http://www.ncte.org/
http://www.writingproject.org/
http://rubistar.4teachers.org/
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Scholastic.http://teacher.scholastic.com/ 
 
The International Library of Poetry.  http://www.poetry.com/ 
 

English as a Second Language 
 
Center for Applied Linguistics. http://www.cal.org 
 
Intercultural Development Research Association. http://www.idra.org 
 
National Association for Bilingual Education. http://www.nabe.org 
 
National Institute for Literacy. http://www.nifl.gov 
 
The Office of English Language Acquisition, Language Enhancement, and Academic Achievement for Limited 

English Proficient Students.  http://www.ncela.gwu.edu/ 
 
Teachers of English to Speakers of Other Languages. http://www.tesol.org/ 
 
 

Fine Arts 
 

Music 
 
Louisiana American Choral Directors Association.  http://www.la-acda.org/ 
 
Louisiana Music Educators’ Association.  http://www.lmea.us/ 
 
National Association for Music Education.  http://www.menc.org/ 
 
National Public Radio.  http://www.npr.org/programs/pt/ 
 
 

Visual Art 
 
Louisiana Art Education Association.  http://www.laea.net/ 
 
J. Paul Getty Trust.  http://www.getty.edu/art/ 

 
National Art Education Association.  http://www.naea-reston.org/ 
 
 

Dance 
 
Louisiana Association for Health, Physical Education, Recreation and Dance.  http://www.lahperd.org/ 
 
National Dance Association.  http://www.aahperd.org/nda/template.cfm 

http://teacher.scholastic.com/
http://www.poetry.com/
http://www.cal.org/
http://www.idra.org/
http://www.nabe.org/
http://www.nifl.gov/
http://www.ncela.gwu.edu/
http://www.tesol.org/
http://www.la-acda.org/
http://www.lmea.us/
http://www.menc.org/
http://www.npr.org/programs/pt/
http://www.laea.net/
http://www.getty.edu/art/
http://www.naea-reston.org/
http://www.lahperd.org/
http://www.aahperd.org/nda/template.cfm
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Theatre 
 
American Alliance for Theatre & Education.  http://www.aate.com/ 
 
Educational Theatre Association.  http://edta.org/default_html.asp 
 
 

Museums 
 
Alexandria Museum of Art.  http://www.themuseum.org/ 
 
Contemporary Arts Center.  http://www.cacno.org/ 
 
Louisiana State Museum.  http://lsm.crt.state.la.us/ 
 
LSU Museum of Art.  http://www.lsu.edu/lsuma/ 
 
Meadows Museum of Art.  http://www.centenary.edu/meadows/ 
 
New Orleans Museum of Art.  http://www.noma.org/index.cfm 
 
Ogden Museum of Southern Art.  http://www.ogdenmuseum.org/ 
 
R.W. Norton Art Foundation.  http://www.rwnaf.org/ 
 
Consortium of National Arts Education Associations. (1994). National standards for arts education. Reston, VA: 

Music Educators National Conference. 
 
Deasy, R. J. ed. (2002). Critical links: Learning in the arts and student academic and social development. 

Washington, D.C.: Arts Education Partnership. 
 
Fisk, E.B. ed. (1999). Champions of change: The impact of arts on learning. Washington D.C.: Arts Education 

Partnership.  
 
Hinckley, J. Ed. (1994). Music at the middle level: Building strong programs. Reston, VA: Music Educators 

National Conference.  
 
Jensen, E. (2001). Arts with the brain in mind. Alexandria, VA: Association for Supervision and Curriculum 

Development. 
 
Persky, H. R., Sandene, B. A., & Askew, J. M. (1998). NAEP1997 Arts report card. Jessup, MD: National Center 

for Educational Statistics. 
 
Pistone, N. & Brzoska, D. (2002). Envisioning arts assessment. Washington, D.C.: CCSSO. 

 
 
 
 
 

http://www.aate.com/
http://edta.org/default_html.asp
http://www.themuseum.org/
http://www.cacno.org/
http://lsm.crt.state.la.us/
http://www.lsu.edu/lsuma/
http://www.centenary.edu/meadows/
http://www.noma.org/index.cfm
http://www.ogdenmuseum.org/
http://www.rwnaf.org/
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Foreign Languages 
 

American Association of Teachers of French.  https://www.frenchteachers.org/ 
 
American Association of Teachers of Spanish and Portuguese.  https://www.aatsp.org/ 
 
American Classical League.  http://www.aclclassics.org/ 
 
Association of Teachers of French.  https://www.frenchteachers.org/ 
 
American Council on the Teaching of Foreign Languages.  https://www.actfl.org/ 
 
Curtain, H. & Pesola, C. (1994). Languages and children making the match: Foreign language instruction for an  

early start: Grades K-8. White Plains, NY: Longman. 
 
Curtain, H. (1995).  Integrating foreign language and content instruction in grades K-8. (ERIC Digest April 1995). 

Retrieved October 19, 2004 from http://www.cal.org/earlylang/conteach.htm 
 
Louisiana Department of Education (2003).  A guide for administrators of elementary level second language and 

immersion programs in louisiana schools.  Baton Rouge, LA. 
 
National Network for Early Language Learning.  http://www.nnell.org/ 
 
The French Place.  http://www.espacefrancophone.org/ 

 
 

Health and Physical Education 
 
Allensworth, D., Symonds C., & Olds, S. (1994). Healthy students 2000: An agenda for continuous improvement in 

america’s schools.  American School Health Association.  Kent, OH. 
 

 
American Alliance for Health, Physical Education, Recreation, and Dance/National Association for Sports and 

Physical Education Position Papers.  http://www.aahperd.org/naspe/position-papers.html 
 
American Association for Health Educators (1994). Guidelines for health educators:  Cultural awareness and 

sensitivity.  Reston, VA. 
 
American Cancer Society, Inc.  (1997). National health education standards: Achieving health literacy.  Joint 

Committee on National Health Education Standards.  Atlanta, GA. 
 
American Fitness Alliance. http://www.americanfitness.net 
 
American Heart Association.  http://www.americanheart.org/ 
 
American School Health Association.  (1995). Guidelines for comprehensive school health Programs.  

http://www.ashaweb.org/pubs/ 
 
California Physical Education Resources. www.stan-co.k12.ca.us/calpe 
 

https://www.frenchteachers.org/
https://www.aatsp.org/
http://www.aclclassics.org/
https://www.frenchteachers.org/
https://www.actfl.org/
http://www.cal.org/earlylang/conteach.htm
http://www.nnell.org/
http://www.espacefrancophone.org/
http://www.americanheart.org/
http://www.ashaweb.org/pubs/
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Center for Disease Control and Prevention (1997).  Guideline for school and community programs to promote 
lifelong physical activity among people. http://www.cdc.gov/nccdphp/dash/phssact.htm 
Centers for Disease Control and Prevention  (2000). School health index for physical activity and healthy eating: A 

self-assessment and planning guide. Atlanta, GA. 
 
English, J., & Sancho, A. (1990).  Criteria for comprehensive health education curricula. American School Health 

Association.Toronto: Kent, OH Press. 
 
Fetro, J. (1998).  Step by step to health promoting schools. Santa Cruz, CA: ETR Associates.  
 
Fetro, J. (1992). Personal and social skills: Understanding and integrating competencies across health concerns.  

Santa Cruz, CA: ETR Associates. 
 
Hannaford, Carla. (1995).  Smart moves: Why learning is not all in your head.  Arlington, VA: Great Ocean 

Publishers. 
 
Kane, W. M., (1993). Step-by-step to comprehensive school health: The program planning guide.  

http://www.etr.org 
 
Marx, E. & Woley, S.F. (1998).  Health is academic: A guide to coordinated school health programs. 

http://www.tc-press.tc.columbia.edu/order2.html 
 
National Association for Sport and Physical Education (1998).  Physical activity for children:  A statement of 

guidelines.  Reston VA. 
 
National Association of State Boards of Education (1999).  Fit, healthy, and ready to learn: An education policy 

guide on physical activity, healthy eating, and tobacco use prevention. Alexandria, VA. 
 
Physical Education Links. www.pelinks4u.org 
 
P. E. Central. http://www.pecentral.org/ 
 
Sallis, J.F. and K. Patrick (1994). “Physical activity guidelines for adolescents: Consensus statement.” Pediatric 

Exercise Science, 6, 302–314. 
 
Shape of the Nation: Executive Summary. (2001). National Association for Sport and Physical Education. 

http://www.aahperd.org/naspe/pdf_files/shape_nation.pdf 
 
Surgeon General’s Report on Physical Activity and Health. (1996). http://www.cdc.gov/nccdphp/sgr/ataglan.htm 
 
U. S. Department of Agriculture (2000).  2000 Dietary Guidelines For Americans. 

http://www.usda.gov/cnpp/dietary_guidelines.htm. 
 
U. S. Department of Agriculture, Food and Nutrition Services (1998). Yourself: Middle School 

Nutrition Education Kit For Teachers.  
 
U. S. Department of Health and Human Services (2000). Healthy People 2010. Office of Public Health and Science. 

http://www.health.gov/healthypeople/Document/default.htm 
 
 
 
 
 

http://www.cdc.gov/nccdphp/dash/phssact.htm
http://www.etr.org/
http://www.tc-press.tc.columbia.edu/order2.html
http://www.pelinks4u.org/
http://www.pecentral.org/
http://www.usda.gov/cnpp/dietary_guidelines.htm
http://www.health.gov/healthypeople/Document/default.htm
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Mathematics 
 
Burns, M.,  (1992). About teaching mathematics.  White Plains, NY: Math Solutions Publication. 
 
Burns, M., (1996). 50 problem-solving lessons, grades 1-6.  White Plains, NY: Math Solutions Publications. 
 
Clarke, D. (1997).  Constructive assessment in mathematics: Principals’ steps for classroom teachers.  New 

Braunfields, TX: Gourmet Curriculum Press. 
 
Copley, J. V., (1999). Mathematics in the early years. National Council of Teachers of Mathematics. Reston, VA. 
 
Eisenhower National Clearinghouse for Mathematics and Science Education.  http://www.enc.org/ 
 
Ferrini-Mundy, J., (2000).  Principles and standards for school mathematics. National Council of Teachers of 

Mathematics. Reston, VA. 
 
Figure This!  Math Challenges for Families.  http://www.figurethis.org/ 
 
Kilpatrick, Jeremy, Swafford, Jane, and Findell, Bradford,  (2002). Adding it up:  Helping children learn 

mathematics.  Washington, DC:  National Academy Press. 
 
Ma, Liping (1999). Knowing and teaching elementary mathematics: Teachers’ understanding of fundamental 

mathematics in China and the United States (1999). Mahweh, N.J.: Lawrence Erlbaum. 
 
Math Forum.  http://www.mathforum.org/ 
 
Mathematical Association of America.  http://www.maa.org/ 
 
Meiring, S. P. (1992). A core curriculum: Making mathematics count for everyone. National Council of Teachers of 

Mathematics.  Reston, VA 
 
National Council of Teachers of Mathematics.  http://www.nctm.org/. 
 
NCTM Illuminations.  http://www.illuminations.nctm.org/index2.html 
 
School Science and Mathematics Association.  http://www.ssma.org/ 
 
 

Reading 
 
Adams, Marilyn Jager.  (1990). Beginning to read: Thinking and learning about print.  Boston:  MIT Press. 
 
Adams, M.J., Foorman, B.R., Lundberg, I., & Beeler, T. (1998).  The elusive phoneme:  Why phonemic awareness 

is so important and how to help children develop it.  American Educator, Spring/Summer, 18-22. 
 
American Library Association.  http://www.ala.org/ 
 
Burns, M., & Snow, C.E. (1998).  Starting out right.  Washington: National Academy Press. 
 
Carreker, Suzanne.  (1992).  Reading readiness.  Bellaire, TX:  Neuhaus Education Center. 

http://www.enc.org/
http://www.figurethis.org/
http://www.mathforum.org/
http://www.maa.org/
http://www.nctm.org/
http://www.illuminations.nctm.org/index2.html
http://www.ssma.org/
http://www.ala.org/


 

68 Louisiana Department of Education School Improvement Plan 
Curriculum 

 
Center for the Improvement of Early Reading Achievement.  http://www.ciera.org/ 
 
Dynamic Indicators of Basic Early Literacy Skills.  http://dibels.uoregon.edu/ 
 
Fountas, I.C., & Pinnell, G.S.  (1996).  Guided reading: Good first teaching for all children.  Portsmouth, NH:  

Heinemann. 
 
International Reading Association.  http://www.reading.org/ 
 

 
Moats, L. C.  (2002).  Language essentials for teachers of reading and spelling (LETRS).  Longmont, CO: Sopris-

West. 
 
National Institute for Literacy.  http://www.nifl.gov/ 
 
Snider, V.  (1997).  The Relationship between phonemic awareness and later reading achievement.  The Journal  of 

Educational Research, 90, 4: 203-211. 
 
Snow, C.E., Burns, M.S. & Griffin, P.  (Eds.).  (1998). Preventing reading difficulties in young children. 

Washington, D.C.:  National Academy Press. 
 
 Strickland, D.S., & Morrow, L. M. (1989).  Emerging literacy: Young children to read and write. Newark, DE: 

International Reading Association. 
 
U.S. Department of Education.  No Child Left Behind Act.  http://www.nclb.gov/ 
 
 

Science 
 
Access Excellence. http://www.gene.com/ael 
 
American Association for the Advancement of Science.  Project 2061: Science for all americans and the 

benchmarks for science literacy (1993).  New York: Oxford University Press.  http://www.project2061.org 
 
America Association for the Advancement of Science. Atlas of science iteracy (2001). Washington DC NSTA Press. 
 
American Association of Physics Teachers. http://www.aapt.org 
 
American Chemical Society. http://www.acs.com 
 
American Geological Institute.  http://www.agiweb.org 
 
American Institute of Physics. http://www.aip.org/ 
 
American Meteorological Society. www.ametsoc.org/AMS 
 
Basic Lab Safety. http://www.labsafety.org 
 
Chem Lab Safety. http://wwitch.uml.edu/safety/  
 
CS3 Safety. http://csss.enc.org/safety.htm 
 

http://www.ciera.org/
http://dibels.uoregon.edu/
http://www.reading.org/
http://www.nifl.gov/
http://www.nclb.gov/
http://www.gene.com/ael
http://www.project2061.org/
http://www.aapt.org/
http://www.acs.com/
http://www.agiweb.org/
http://www.aip.org/
http://www.ametsoc.org/AMS
http://www.labsafety.org/
http://csss.enc.org/safety.htm
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Eisenhower National Clearinghouse (ENC). www.enc.org 
 

 
EPA Educational Resources.  http://epa.gov/teachers 
 
Inquiry-Based Lesson Guides. http://www.exploratorium.edu/IFI/resources/index.html 
 
Institute for Chemical Education. http://www.ice.chem.wisc.edu 
 
Louisiana Science and Engineering Fair. http://www.doce.lsu.edu/lsef 
 
Louisiana Science Teachers Association (LSTA).  http://www.lsta.info 
 
National Association of Biology Teachers. http://www.nabt.org 
 
National Research Council.  National science education standards.  (1996)  Washington, DC: National Academy 

Press. Available from National Academy Press at 1-800-624-6242 or http://www:nas.edu 
 
National Oceanic and Atmospheric Association Educational Resources.  http://education.noaa.gov/ 
 
National Science Teachers Association (NSTA).  http://www.NSTA.org 
 
NASA Educational Resources. http://edspace.nasa.gov/index.html 
 
North American Association for Environmental Educators. http:// www.naaee.org 
 
NOVA Online. http://www.pbs.org/wgbh/nova/ 
 
Science Web. http://www.scienceweb.org/subject/bio.html 
 
Science Junction. http://www.ncsu.edu/sciencejunction/index.html 
 
Science Fair Central.  http://school.discovery.com/sciencefaircentral/index.html 
 
 

Social Studies 
 
American Presidents.  http://www.americanpresident.org/ 
 
Archiving Early America.  http://www.earlyamerica.com/ 
 
Close Up Foundation.  http://www.closeup.org/ 
 
Craver, K. W. (1999).Using internet sources to teach critical thinking skills in history. Westport, CT: Greenwood 

Press. 
 
Educational Research and Improvement. (ERIC Document Reproduction Service No.ED415178)  
 
Global Educator.  http://www.globaled.com/ 
 
International Foundation for Election Systems.  http://www.ifes.org/ 
 
Library of Congress.  http://www.loc.gov/ 

http://www.enc.org/
http://www.exploratorium.edu/IFI/resources/index.html
http://www.doce.lsu.edu/lsef
http://www.lsta.info/
http://www.nabt.org/
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http://edspace.nasa.gov/index.html
http://www.naaee.org/
http://www.pbs.org/wgbh/nova/
http://www.scienceweb.org/subject/bio.html
http://www.ncsu.edu/sciencejunction/index.html
http://school.discovery.com/sciencefaircentral/index.html
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http://www.closeup.org/
http://www.globaled.com/
http://www.ifes.org/
http://www.loc.gov/
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Louisiana Council for Economic Educators.   http://www.lcee.org/ 
 
Martin Luther King, Jr. Papers.  http://www.stanford.edu/group/king/ 
 
National Council for the Social Studies.  http://www.socialstudies.org/ 
 
Marco Polo.  http://www.mciworldcom.com/marcopolo 
 
 

Special Education 
 
Power of 2 (Collaboration).  http://www.powerof2.org/ 
 
National Center on Secondary Education and Transition.  http://www.ncset.org 
 
National Information Clearinghouse on Children Who are Deaf-Blind. http://www.tr.wou.edu/dblink/  
 
American Foundation for the Blind. http://www.afb.org  
 
Recording for the Blind and Dyslexic. http://www.rfbd.org  
 
Significant Disabilities, Inclusion. http://www.tash.org  
 
An IEP Team’s Introduction to Functional Behavioral Assessment and Intervention Plans. 

http://www.childpsychology.com/fba_bip/index.htm 
 
Behaviors Disorders Resources. http://www.seriweb.com/behavior.htm  
 
Council for Exceptional Children. http://www.cec.sped.org  
 
Strategic Learning Center.  http://smarttogether.org/nrcld 
 
University of Kansas Center for Research on Learning. http://www.ku-crl.org  
 
Learning Disabilities.  http://www.ldonline.org  
 
Deaf Education. http://www.deafed.net  
 
Deaf or Hard of Hearing. http://www.handsandvoices.org/  
 
Educating Students with Autism. http://books.nap.edu/books/0309072697/html/index.html   
 
National Association for Gifted (& Talented) Children. www.nagc.org  
 
Center for Gifted Education and Talent Development. http://www.gifted.uconn.edu/sem/sembb.html  
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 72Louisiana Department of Education School Improvement Plan 
Coordination of Resources 

 
DEFINITION 
 
Coordination of resources is the process by which the school uses all available and/or obtainable resources (e.g., time,  
monetary, equipment/supplies, and human) in a manner that will most efficiently achieve the identified objectives in the School 
Improvement Plan. 
 
 
CHARACTERISTICS OF EFFECTIVE COORDINATION OF RESOURCES 
 
Effective coordination of resources 

•   Is clearly linked to the identified objectives in the School Improvement Plan 
•   Justifies why the allocation/reallocation of resources is needed to achieve the objectives 
•   Clearly presents specific procedures for using the available and/or obtainable resources (e.g., time, monetary, 
     equipment/supplies, and human resources) 
•   Allocates resources in a manner that will facilitate achieving the identified objectives 

 
 
GUIDING QUESTIONS 
 
Various resources must be combined and targeted to meet specified objectives (based on the assessed needs) and implemented 
strategies as identified on the Strategy Planning Worksheet.  It is essential that schools consider the time, material, and human 
(including community) resources needed to implement the SIP as well as the monetary resources. 
 
 
1.  What resources has the school administrator identified as necessary to implement the strategy and to achieve the objective? 
 
 
 
2.  What means can the school administrator use to secure the needed resources?  
 
 
 
3.  How does the school administrator allocate and/or reallocate resources to accomplish an objective derived from assessed   
     needs?   
 
 
 
4.  What areas can the school eliminate/refocus/redirect in order to “free up” time, funds, materials, and personnel? 
 
 
 
5.  How has the school administrator coordinated resources and services for families, students, and the school with businesses,  
      social agencies, etc.? 
 
 
6.  How does the school administrator link the use of technology to questions 1-5?  
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STEPS TO TAKE 

1. Describe how the school will allocate the resources (e.g., time, monetary, materials, and human) from all 
obtainable sources. 

2. Show how the integration of funding sources will improve student learning. 
3. Ask the representatives of the District Office to clarify funding allocations. 
4. Go to Appendix A to view sample costs, funding sources, and object code sections on a sample Strategy Planning 

Worksheet.  
5. Enter the cost of implementing the activities (total of Column 3) on the Strategy Planning Worksheets.   
6. Write the costs for the activities in the appropriate place on the Total School Budget for Restricted/Discretionary 

Funds in the SIP Template. 
7. Evaluate the Coordination of Resources by the Rubric. 
8. Revise any components rated “Unacceptable” using the Rubric. 
9. Place any revisions on the Strategy Planning Worksheet. 
10. Decide whether or not to complete the optional Budget Worksheet by Goal and Funding Sources. 
 
 
Note:  The figures will assist the school in reporting Title I and Title II percentages as required by law.   
Furthermore, the expenditures per goal can provide insights on costs for improved student learning. 
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RESOURCES 
 
United States Department of Education, http://www.ed.gov/inits/teachers/funding/html 
 
Texas Resource Allocation plan process, http://www.starcenter.org 
 
U.S.E.D.  Implementing schoolwide programs: An idea book on planning.  “Writing the Schoolwide Plan: Step 5” Vol. I. 1998. 
 
STAR Center, http://www.starcenter.org 
 
Center for Comprehensive School Reform & Improvement, http://www.csrclearinghouse.org/literature.cgi 
 
Grants & Contracts-U. S. E. D., http://www.ed.gov/fund/grant/about/grantmaking/index.html and  

http://ed.gov.gov/fund/grant/apply/grantapps/index.html 
 
Apple Education Funding Sources, http://www.apple.com/education/k12/curriculumsolutions/funding/ 
 
Educational Funding Sources, http://www.biotech.iastate.edu/publications/ed_resources/Ed_funding.html 
 
Alternative Funding Sources – Corp % Found, http://www.ericdigests.org/pre-922/migrant.htm 
 
NASA’s Learning Technologies Project, http://learn.arc.nasa.gov/grants/ 
 
Funding and Grant Sources for Libraries and Librarians, http://www.libraryhq.com/funding.html 
 

http://www.ed.gov/inits/teachers/funding/html
http://www.starcenter.org/
http://www.starcenter.org/
http://www.csrclearinghouse.org/literature.cgi
http://www.ed.gov/fund/grant/about/grantmaking/index.html
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http://www.biotech.iastate.edu/publications/ed_resources/Ed_funding.html
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http://learn.arc.nasa.gov/grants/
http://www.libraryhq.com/funding.html
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Rationale/Comments: 

COMPREHENSIVE NEEDS ASSESSMENT 
 
Guideline I. The school must present data from the listed sources (administrators, teachers, students, and 

parents). 
  All of the four listed sources = a   Two of four listed sources = c 

Three of four listed sources = b    One of four listed sources = d   
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  The needs are based on data collected from a variety of sources (administrators, teachers, students, and parents) 
with tables included. 

  a.  All of the listed 
sources are included in 
identifying the needs, and 
data are presented. 

  b.  Most of the listed 
sources are included in 
identifying the needs, and 
data are presented. 

  c.  Few of the listed 
sources are included in 
identifying the needs, and 
data are presented. 

  d.  The data were 
collected from a single 
source, or source information 
is not presented. 
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Rationale/Comments: 

 
Guideline II. See Sampling Parameters; determine rating for each of the five samples, then determine item II. 

• If 4 superior and 1 adequate ratings, this item can receive an “a.” 
• At least 3 superior or adequate ratings with no unacceptable marks equals a  “b.” 
• Even if 4 superiors and 1 marginal or unacceptable ratings, this item can receive not more than a “c.” 
• If a Parent Focus Group is used in place of Parent Questionnaires, as long as this focus group meets the 

minimal sample size, then the Parent parameter receives a rating of “b.” 
• Sample Frame: focus Groups – Parents (Table 8) 

Minimum: 1 group of 6 participants       Maximum:  3 groups of 8 participants (i.e., Grades K-5;  
           Grades 6-8; Grades 9-12) 

 
Note: If the number of households is below 200, one (1) focus group is recommended. If the 
number of households is between 200 and 800, at least two (2) focus groups are recommended. If 
the number of households is above 800, at least three (3) groups are recommended. 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II.  The perceptual and observational needs assessment data are used based on an adequate sample of individuals and 
groups. (See Sampling Parameters for Superior, Adequate, Marginal, and Unacceptable) 

  a.  All of the sample 
sizes are superior. 

  b.  Most sample sizes 
are adequate, with no 
unacceptable markers in 
the sampled populations. 

  c.  Most sample sizes are 
marginal or higher, with at 
least one unacceptable 
marker in the sampled 
populations. 

  d.  No information is 
provided about the sample 
size, no samples were taken, 
or two or more of the sample 
sizes are unacceptable. 
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Evaluation Rubric 

Rationale/Comments: 

 
Guideline III. Student performance, attitudinal, behavioral, and archival data must be present in the 

Data Portfolio for this item to be acceptable. 
• Student Performance Data:  Both CRT (iLEAP, LEAP, and GEE) and NRT(previous IOWA trend) 

data (including Alternate Assessment) from the Data Analysis template must be presented, and 
preferably, most current detailed data with examination of specific areas of weaknesses and a 
comparison to previous years’ data (example 3 years). 

• Attitudinal Data:  For an acceptable rating, questionnaires and faculty needs assessment, including 
summaries, must be presented in the Data Portfolio.   

• Behavioral Data:  The Classroom Observations Summary must be presented for this item to be 
acceptable.  At least one of the following items should be included in the Data Portfolio:  summary of 
attendance and dropout and/or information on suspensions and expulsions. 

• Archival Data:  Report cards (Parent and Principal), Accountability reports (detailed and Subgroup 
component). 

• Classroom and Unit Assessments 
• IEP Data: Progress reports 

 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III.  The needs assessment must incorporate these four types of data: student performance, attitudinal, behavioral, 
archival. 

  a.  Student and school 
level data are provided 
from all four of the listed 
types of data, and data are 
presented. 

  b.  Student and school 
level data are provided 
from three of the listed 
types of data, and data are 
presented. 

  c.  Student and school 
level data are provided from 
two of the listed types of 
data, and data are presented. 

  d.  Student and school 
level data are provided from 
a single type, or no data are 
presented. 
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Evaluation Rubric 

Rationale/Comments: 

 
 
Guideline IV. Reader must review all summary sheets and data provided.   

• Is the information presented an accurate reflection of the data?  Has the school missed pertinent 
information? 

• The STRENGTHS should be derived from the strengths in the Accountability Data.  Review all 
summary sheets to determine the strengths. 

• The WEAKNESSES should be derived from the weaknesses in the Accountability Data.  Analyze the 
Reports, Summary of iLEAP, LEAP, GEE, ITBS/ITED, Subgroup % Proficient, DRA, DIBELS, 
Alternate Assessment, attendance and dropout rates to determine the weaknesses.  

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

IV.  The needs assessment data are accurately interpreted to identify strengths and weaknesses. 

  a.  All of the strengths 
and weaknesses are based 
on an accurate 
interpretation of the data. 
 

  b.  Most of the 
strengths and weaknesses 
are based on an accurate 
interpretation of the data. 

  c. Few of the strengths 
and weaknesses are based on 
an accurate interpretation of 
the data. 

  d.  No strengths or 
weaknesses are based on an 
accurate interpretation of the 
data, or the data are not 
sufficient to determine 
accurate interpretation, or the 
strengths and weaknesses are 
not presented. 
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Evaluation Rubric 

Rationale/Comments: 

 
Guideline V. Identify the contributing factors related to the strengths and weaknesses. 

• The contributing factors must be listed on the Data Comprehensive Needs Assessment: Summary 
Report. 

• Look for things that are most directly related to student learning and that the school has the most 
control over (not parental involvement, but something like the “Taught” Curriculum). 

• May have multiple factors for one strength/weakness.  For example, if the weakness is in reading 
comprehension, possible contributing factors may be: 

(a) Teacher’s lack of proper instructional strategies, such as HOTS. 
(b) Lack of alignment of taught curriculum to standards and GLEs. 
(c) Lack of instructional leadership. 
(d) Poor management of time, poor discipline, and/or poor attendance that prevents learning from 

taking place. 
(e) Failure to implement needed accommodations and modifications. 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

V.  The contributing factors related to the strengths and weaknesses are based on an accurate interpretation of the 
data. 

  a.  All contributing 
factors related to the 
strengths and weaknesses 
are based on an accurate 
interpretation of the data. 

  b.  Most contributing 
factors related to the 
strengths and weaknesses 
are based on an accurate 
interpretation of the data. 

  c.  Few contributing 
factors related to the 
strengths and weaknesses are 
based on an accurate 
interpretation of the data. 

  d.  No contributing 
factors related to the 
strengths and weaknesses are 
based on an accurate 
interpretation of the data, the 
data are not sufficient to 
determine accurate 
interpretation, or the causes 
are not presented. 
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Evaluation Rubric 

Rationale/Comments: 

 
Guideline VI. For an acceptable rating, all of items I –V must be rated acceptable. 

• Look at the overall clarity and scope of the information presented. 
• All information on the Demographics pages and the Data Comprehensive Needs Assessment: Summary 

Report (strengths and weaknesses) is considered when scoring this item.                              
• If something is unique about the strengths, weaknesses, or contributing factors, do the data support it? 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

VI.  The needs assessment is presented in a comprehensive, clear, and understandable manner. 

  a.  The demographics/ 
school characteristics, 
strengths, and weaknesses 
are clearly described. 

  b.  The demographics/ 
school characteristics, 
strengths, and weaknesses 
are apparent. 

  c.  The demographics/ 
school characteristics, 
strengths, and weaknesses 
are minimally outlined. 

  d.  No information about 
demographics/school 
characteristics, strengths, and 
weaknesses is presented, or 
the characteristics, strengths, 
and weaknesses are not 
clear. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

MISSION, GOALS, AND OBJECTIVES 
 
MISSION 
Guideline I.  Slogan is ok, if meaningful. 

No jargon that only teachers would understand. (Ex. Integrated Curriculum) 
 
          Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  The mission statement is clear. 

  a.  It clearly conveys 
the mission of the school. 

  b.  It adequately 
conveys the mission of the 
school, but it is somewhat 
lacking in clarity. 

  c.  It minimally conveys 
the mission of the school. 

  d.  It does not convey the 
mission of the school. 

 
Guideline II. Short and can be easily memorized. 
  Can fit on a banner or be condensed to fit on a banner. 
  Can be a motto or fit on school stationery. 
 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II. The mission statement is short enough for all stakeholders to remember and recite easily. 

  a.  It is short; all 
stakeholders can easily 
remember it. 

  b. It is short but could 
be shorter; most 
stakeholders may 
remember it. 

  c.  It indirectly refers to 
learning for all students. 

  d.  It is much too long 
and would be difficult to 
remember. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

Guideline III. Academic learning must be the main focus. 
 
 Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III. The mission statement focuses on learning for all students. 

  a.  It clearly focuses on 
learning for all students. 
 

  b.  It emphasizes 
student learning as an 
apparent goal of the school, 
but student learning is not 
the main priority. 

  c.  It indirectly refers to 
learning for all students. 

  d.  It does not directly or 
indirectly refer to learning 
for all students. 

 

 
 
Guideline IV. At least 1 person represented from each group (e.g., teachers, staff, students, parents, and        
                             community) is involved in the development of the mission statement. 

• Representation from all 5 groups = a 
• Representation from 3 or 4 groups = b 
• Representation from 1 or 2 groups = c   

 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

IV. All stakeholders (e.g., teachers, staff, students, parents, community) participated in the development of the 
mission statement. 

  a.  All stakeholders 
participated in the 
development of the mission 
statement. 

  b.  Most stakeholders 
participated in the 
development of the mission 
statement. 

  c.  Few stakeholders 
participated in the 
development of the mission 
statement. 

  d.  Either no 
stakeholders were involved, 
or no information is provided 
regarding their participation. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

GOALS 
 
Guideline I.  Goals must directly link to student learning.  A goal of parental involvement is not a direct link. 
 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  The goals are linked to student learning. 

  a.  The goals are clearly 
linked to student learning. 

  b.  The goals are linked 
to student learning; 
however, the link can be 
improved. 

  c. The link between the 
goals and student learning is 
unclear or weak. 

  d.  The link between the 
goals and student learning is 
unclear or weak. 

 
Guideline II. Goals must address the weaknesses with top priority being in Academic Achievement. 

• The goals should be derived from data in the CRT (iLEAP, LEAP, GEE, and include LAA), NRT 
(previous IOWA trend), Attendance and/or Dropout, Percent Proficient, DRA, DIBELS, Pre-
K/Kindergarten Screening tests, or other standardized assessments, and unit assessments. 

• Goals should be limited to three. 
 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II.  The goals accurately reflect the school’s weaknesses in Academic Achievement. 

  a.  All NCLB related 
weaknesses are clearly 
addressed. 

  b. Most NCLB related 
weaknesses are addressed. 

  c.  Few of the NCLB 
related weaknesses are 
addressed. 
 

  d.  The goals do not 
address the NCLB related 
weaknesses. 
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Evaluation Rubric 

Rationale/Comments: 

Guideline III. For an acceptable rating, items I - II must be acceptable. 
• Look at the overall clarity and presentation of the goals. 
• If goals are accomplished, will the school improve academically? 
• Exception:  If the goals are stated in measurable terms, they must use accurate measures to receive a 

rating no higher than a “b.” 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III.  The goals clearly state the direction for school improvement. 

  a.  Goals clearly state 
the direction for school 
improvement. 
 

  b.  Goals state the 
direction for school 
improvement in a 
relatively clear manner. 

  c.  Goals state the 
direction for school 
improvement in an unclear 
manner 

  d.  Goals do not state the 
direction for school 
improvement. 
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Evaluation Rubric 

Rationale/Comments: 

 
OBJECTIVES 
 
Guideline I.  Number presented must be accurate and verifiable in relation to growth. 

• Objectives addressing primary grades and subtest objectives must give comparative data stated in 
growth.   

• Example of CRT objective:  To increase 4th grade CRT ELA Index Scores from 50.0 to 56.0 by 
spring 2004. 

• Example of Subgroup Percent Proficient objective:  To increase the ELA Percent Proficient Index 
Scores of  4th grade poverty students from 45.1 to 51.9 by spring 2004. 

• Example of a DIBELS objective:  To increase the % of 2nd and 3rd grade students reading on 
benchmark, as measured by DIBELS from 62% to 72% by spring 2005. 

• Objective must be time-bound. (1 or 2 years) 
 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  The objectives have measurable (verifiable) outcomes. 

  a.  All of the objectives 
can be verified/measured. 

  b.  Most of the 
objectives can be 
verified/measured. 

  c. Few of the objectives 
can be verified/measured. 

  d.  None of the 
objectives can be 
verified/measured. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

 
Guideline II. Each objective should be clearly linked to a specified goal. 
 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II.  Each objective is clearly linked to a specified goal.   

  a.  All of the objectives 
are clearly linked to 
specific goals. 

  b. Most of the 
objectives are clearly 
linked to specific goals. 

  c.  Few of the objectives 
are clearly linked to specific 
goals. 

  d.  No objectives are 
clearly linked to any specific 
goals, or are not presented. 

 
Guideline III. If objectives are not measurable (Item I), then Item III is difficult to determine.  A rating of “d” would be 

given. 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III.  The objectives reflect high expectations of achievement for all students. 

  a.  All objectives 
represent high expectations 
for student achievement 
for all. 

  b.  Most objectives 
represent high expectations 
for student achievement 
for all. 

  c.  Few objectives 
represent high expectations 
for student achievement for 
all. 

  d.  No objective 
represents high expectations 
for student achievement for 
all. 
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Evaluation Rubric 

Rationale/Comments: 

 
Guideline IV. It is important the SIP presents an actual date to reach the objective (i.e., spring 2006, May 2006).  

• If objectives are not measurable (Item I), then it is impossible to determine Item IV. A rating of “d” 
would be given.   

Rubric: 
ACCEPTABLE NOT ACCEPTABLE 

IV.  The objectives are realistically achievable in light of the accountability time frame. 

  a.  All of the objectives 
are realistically achievable 
in the time frame. 
 

  b.  Most of the 
objectives are realistically 
achievable in the time 
frame. 

  c.  Few of the objectives 
are realistically achievable in 
the time frame. 

  d.  No objectives are 
realistically achievable in the 
time frame, or no time frame 
is provided. 

 
 
Guideline V. For an acceptable rating, all of items I – IV must be rated acceptable. 

• Look at the overall clarity and presentation of the objectives. 
• In order for the objectives to be clear, they must be written correctly. 
• If objectives are accomplished, will the school improve academically? 

 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

V.  The objectives clearly state the direction for school improvement. 

  a.  Objectives clearly 
state the direction for 
school improvement.  

  b.  Objectives state the 
direction for school 
improvement in a 
relatively clear manner. 

  c.  Objectives state the 
direction for school 
improvement in an unclear 
manner. 

  d.  Objectives do not 
state the direction for school 
improvement. 
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Evaluation Rubric 

Rationale/Comments: 

 
SCIENTIFICALLY BASED RESEARCH 
 
Guideline I.  Will the presented strategies (if correctly implemented) directly and positively influence the contributing 

factors to the weaknesses in this school? 
• If the contributing factors are not identified, this item is to be rated unacceptable. 
• 75% or more of the strategies must meet the criteria to be acceptable. 

 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  Strategies directly address contributing factors of strengths and weaknesses. 

  a.  All strategies 
directly address 
contributing factors of 
strengths and weaknesses. 

  b.  Most strategies 
directly address 
contributing factors of 
strengths and weaknesses. 

  c.  Few strategies 
directly address contributing 
factors of strengths and 
weaknesses. 

  d.  No strengths directly 
address contributing factors 
of strengths and weaknesses, 
or the causes are not 
presented or accurately 
identified. 
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Evaluation Rubric 

Rationale/Comments: 

Guideline II. The Rationale for Scientifically based Research Strategies must discuss the research and cite references to 
the actual research that has shown documented improvement in student achievement.      
• Scientifically based Research involves the application of rigorous, systematic, and objective 

procedures to obtain reliable and valid knowledge relevant to education activities and programs 
(i.e., ESEA; Title IX, Part A). 
• To receive an “a,” all strategies presented in the SIP must meet the criteria of scientifically based 

research.                     
The SIP must discuss the research that has been conducted on the strategies and cite references.   

• To receive a “b,” 75% or more of the strategies must meet the criteria of scientifically based 
research.    
The SIP must include a discussion of the documented research and cite references to the research. 

• If only a description of the strategy is given, this item is rated unacceptable. 
• Is a rationale included for each strategy? 
• Does each rationale include all 3 components (summary of current research, contextual 

relationships to your school, reference list)? 
 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II.  The plan presents sound and current research to support the proposed strategies. 

  a.  Sound and current 
research is presented for 
all strategies. 

  b.  Sound and current 
research is presented for 
most strategies. 

  c.  Sound and current 
research is presented for few 
strategies. 

  d.  No strategies are 
based on sound and current 
research, or research is not 
described in the plan. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

Guideline III. The Rationale must include a summary that indicates the student population and school needs have been 
considered. 
• Has the research that was cited been conducted in similar schools with similar populations and needs?  

If it is not mentioned in the research rationale, then it has most likely not been considered.  Contextual 
differences are very important. 

• 75% or more of the strategies must meet the criteria to be acceptable. 
 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III.  Strategies are appropriate for the special needs of the school’s population, including those identified as at-risk. 
  a.  All strategies are 

clearly tailored to the 
school’s population. 

  b.  Most strategies are 
tailored to the school’s 
population. 

  c.  Few strategies are 
tailored to the school’s 
population. 

  d.  No evidence that 
strategies are tailored to the 
school’s population is 
presented. 

Guideline IV. Can the strategies be implemented with available or obtainable fiscal and human resources?  Is the 
responsibility shared among the staff? 

 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

IV.  Strategies can be implemented with available or obtainable fiscal and human resources. 

  a.  All strategies can be 
implemented with available 
or obtainable resources. 

  b.  Most strategies can 
be implemented with 
available or obtainable 
resources. 

  c. Few strategies can be 
implemented with available 
or obtainable resources. 

  d.  None of the strategies 
can be implemented with 
available or obtainable 
resources. 
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Evaluation Rubric 

Rationale/Comments: 

Guideline V. If any of items I – IV are not acceptable, then the strategies probably do not have the potential for 
success. 
• Are they really strategies? 
 

Rubric: 
ACCEPTABLE NOT ACCEPTABLE 

V.  Scientifically Based Research (SBR) Strategies for attaining all objectives are stated. 

  a.  All objectives are 
supported by SBR 
strategies. 

  b.  Most objectives are 
supported by SBR 
strategies. 

  c.  Few objectives are 
supported by SBR strategies. 

  d.  None of the 
objectives are supported by 
SBR strategies, or objectives 
are not presented. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

ACTION PLAN - ACTIVITIES 
 
Guideline I.         Are the Action Plan activities in a logical order? 

• Are they written in sequential order?  Step by step, cycle of activities (i.e., Ownership, Professional 
Development, Follow-up/Support, Implementation, Family Involvement, etc.) 

• For an acceptable rating, at least 75% of the activities must be in sequential order. 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I. The action plan has a logical sequence of events to reach Indicator of Implementation. 

  a.  The sequence of 
events in the time line is 
logical. 

  b.  The sequence of 
most events in the time line 
is logical. 

  c.  Many of the events in 
the time line are without 
logical sequence. 

  d.  The events in the plan 
have no logical sequence, or 
no time line is given. 

 
Guideline II. The SIP must present the actual people who will see the activities have taken place, not only the trainer, 

model provider, or a group of people, but those who will be responsible for setting them up and ensuring 
they are completed. 
• What evidence is there of shared leadership (teachers/administrators)? 
• Site persons/titles must be listed. 
• For an acceptable rating, at least 75% of the activities must state who is responsible. 

Rubric: 
ACCEPTABLE NOT ACCEPTABLE 

II. The action plan clearly identifies who will be responsible for implementing the activity. 

  a.  All activities clearly 
indicate which staff and/or 
administrators will be 
responsible for 
implementing the activity. 

  b.  Most activities 
clearly state which staff 
and/or administrators will 
be responsible. 

  c.  Few activities clearly 
state who will be 
responsible, or only one 
person is responsible for all 
activities. 

  d.  No activities clearly 
state who will be 
responsible. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

Guideline III. Refer to the activities column in the template to rate this item. 
• Activities are a description of what and how the actual activity will be performed by the staff, 

not a laundry list. 
• Activities that address behavior, technology, family involvement, and leadership are included. 
• Example of an “a” rating:  Initiate cross grade-level study groups meeting bi-weekly to assist 

reading teachers in applying the new instructional strategies.  (It includes who, what, how, 
and purpose/focus of the training/activity). 

• Example of a “b” rating:  Instructional teachers will participate in a two-day training on 
implementing higher order thinking skills (HOTS) into classroom instruction.  (It includes 
who, what, and purpose/focus of the training/activity).  

• For an acceptable rating, at least 75% of the activities must fit the criteria. 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III. The action plan clearly states how each activity will be performed. 

  a.  It is clear how each 
activity will be performed. 
 

  b.  It is clear how most 
activities will be 
performed. 

  c.  It is clear how a few 
of the activities will be 
performed. 

  d.  It is not clear how 
any of the activities will be 
performed. 

 

Guideline IV. Specificity of the dates depends on the nature of the activity. 
• Look for specific dates where applicable.  August through May is not sufficient.  Some activities 

may be ongoing throughout the entire year, but at least some indication of frequency should be 
presented (i.e., monthly, bimonthly, every 2nd Tuesday of the month, weekly, etc.). 

• For an acceptable rating, at least 75% of the activities must state the frequency of the 
activities. 

Rubric: 

              ACCEPTABLE NOT ACCEPTABLE 

IV.  A reasonable time line is assigned to each activity. 

  a.  All activities include 
specific dates. 

  b.  Most activities 
include specific dates. 

  c.  Few activities include 
specific dates. 

  d.  No activities include 
specific dates. 
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Evaluation Rubric 

Rationale/Comments: 

Guideline V. For an acceptable rating, all of items I – IV  must be rated acceptable. 
• Look at the overall clarity and presentation of the action plan. 
• If the school were to use nothing else but this action plan, to what degree would the school be able to 

effectively implement the strategies? 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

V.  A clear action plan is specified for effectively implementing all identified strategies. 

  a.  A clear action plan 
for each strategy is evident.  

  b.  A clear action plan 
for most strategies is 
evident. 

  c.  A clear action plan 
for few strategies is evident. 

  d.  No strategies have a 
clear action plan, or 
strategies are not presented. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

ACTION PLAN - PROFESSIONAL DEVELOPMENT 
 
Guideline I. Is there a description of who will be involved, what type of PD, and the purpose of the professional 

development?    
• For an acceptable rating, at least 75% of the professional development activities must fit the 

criteria. 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I. Professional Development identifies how the activities will take place (procedures) and who will be involved. 

  a.  Procedures and 
participants are specified 
for all activities. 

  b.  Procedures and 
participants are specified 
for most activities. 

  c.  Procedures and 
participants are specified for 
few activities. 

  d.  Procedures and 
participants are specified for 
none of the activities. 

 

Guideline II. Job-embedded Professional Development provides teachers time to consult together about common 
instructional problems, engage in joint curriculum planning, share knowledge, observe skills, conduct 
action research, coach one another, and obtain new ideas and approaches from colleagues during the course 
of the work day.   

        Job-embedded Professional Development has three major attributes: 
• Relevance - Time is created for the PD to occur as a part of the normal work routine. 
• Feedback - Sustained support and attention through mentoring, dialogue, and study groups. 
• Transfer of Practice - Self-reflection, action research, peer coaching or observations, and group 

problem-solving. 
• For an acceptable rating, at least 75% of the professional development activities must be job-

embedded and frequent. 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II. Professional development is job-embedded and occurs frequently. 

  a.  Weekly/Bi-weekly 
job-embedded Professional 
Development activities are 
presented. 

  b.  At least monthly 
job-embedded activities are 
presented. 

  c.  Activities on a 
monthly basis are presented, 
but they are not job-
embedded. 

  d.  Activities are not 
frequent or job-embedded. 
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Evaluation Rubric 

Rationale/Comments: 

Rationale/Comments: 

Guideline III. Follow-up and support should be an actual scheduled activity (not just an evaluation procedure) so the 
amount of follow-up and support can be determined. 
• Look for follow-up and support in the activities and formative evaluation columns with an adequate 

description. 
• Examples of follow-up/support:  Trainers scheduled to return after initial training to provide additional 

assistance in implementation; principal or DE modeling lessons, practice with feedback, mentoring, 
videotape analysis, and study groups.   

• Make no assumptions on follow-up activities. 
• For an acceptable rating, at least 75% of the initial professional development activities must 

include follow-up/support (e.g., four initial PD activities with three follow-up activities). 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III.  Follow-up/support is an actual scheduled activity and is consistent. 

  a.  All activities include 
scheduled follow-
up/support. 

  b.  Most activities 
include scheduled follow-
up/support. 

  c.  Some activities 
include scheduled follow-
up/support. 

  d.  No activities include 
scheduled follow-up/support. 

 
Guideline IV. All personnel (teachers, administrators, counselors, paraprofessionals, and other staff) should be included 

in appropriate Professional Development opportunities.  The use of “instructional staff” or “faculty” in the 
description is too general to determine which groups of personnel are represented.  Personnel must be 
identified by subgroups (teachers, administrators, counselors, paraprofessionals, support staff, etc). 

           Representation from all 5 groups = a 
           Representation from 3 or 4 groups = b 
           Representation from 1 or 2 groups = c    

Rubric: 
ACCEPTABLE NOT ACCEPTABLE 

IV.  Professional Development is designed to reach all personnel (teachers, administrators, counselors, 
paraprofessionals, and other staff). 

  a.  Activities are 
designed to reach all 
personnel. 

  b.  Activities are 
designed to reach most 
personnel. 

  c.  Activities are 
designed to reach few 
personnel. 

  d.  No activities are 
designed to reach personnel. 
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Rationale/Comments: 

Guideline V. The Professional Development must be aligned with the strategies.  
• Does the Professional Development support or make an impact on the school? 
• Will the Professional Development activities help implement the strategies? 
• For an acceptable rating, items II and III must be acceptable. 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

V.  Professional Development is potentially effective for improving student achievement when aligned to the       
strategies listed in the action plan. 

  a.  All activities are 
potentially effective for 
improving student 
achievement and achieving 
the objectives.  

  b.  Most activities are 
potentially effective for 
improving student 
achievement and achieving 
the objectives. 

  c.  Few activities are 
potentially effective for 
improving student 
achievement and achieving 
the objectives. 

  d.  No activities are 
potentially effective for 
improving student 
achievement and achieving 
the objectives. 
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Rationale/Comments: 

Rationale/Comments: 

ACTION PLAN - FAMILY INVOLVEMENT 
 
Guideline I. Family involvement activities should be clearly linked to the objectives through the strategies. 

• For an acceptable rating, at least 75% of the family involvement activities must fit the criteria. 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  Family involvement activities are clearly linked to the identified objectives. 
  a.  All activities are 

clearly linked to the 
identified objectives. 

  b.  Most activities are 
clearly linked to the 
identified objectives. 

  c.  Few activities are 
clearly linked to the 
identified objectives. 

  d.  No activities are 
clearly linked to the 
identified objectives. 

 
Guideline II. Review the family involvement activities pertaining to content/training. 

• Are a sufficient number of content/training activities included to involve family members in student 
learning daily or weekly, or only one time a semester? 

• A=Monthly   B=Quarterly   C=Once a semester/Few activities   D=No activities 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II.  Activities that encourage family members to participate in student learning are included. 

  a.  Many activities that 
encourage family members 
to participate in student 
learning are included. 

  b.  Some activities that 
encourage family members 
to participate in student 
learning are included. 

  c.  Few activities that 
encourage family members 
to participate in student 
learning are included. 

  d.  No activities 
encourage family members 
to participate in student 
learning. 
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Rationale/Comments: 

Rationale/Comments: 

Guideline III. Review the family-school communication activities. 
• Are newsletters or other communications about student learning being sent to families? 
• Are families being contacted by phone or home visits by teachers or counselors concerning the child’s 

learning? 
• Are procedures planned to increase attendance of school functions? 
• Rating of the average frequency of family-school communication activities: 

A=Monthly   B=Quarterly   C=Once a semester/Few activities  D=No activities 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III. Family involvement includes activities for increasing family-school communication about student learning. 

  a.  Many activities are 
provided for increasing 
family-school 
communication about 
student learning. 

  b.  Some activities are 
provided for increasing 
family-school 
communication about 
student learning. 

  c. Few activities are 
provided for increasing 
family-school 
communication about 
student learning. 

  d.  No activities are 
provided for increasing 
family-school 
communication about 
student learning. 

 

 
Guideline IV. Review all of the family involvement activities. 

• Are families who cannot attend school functions involved, or do all activities depend on families 
coming to the school? 

• Rating of the average frequency of content/training and family-school communication activities: 
A=Monthly  B=Quarterly  C=Once a semester/Few activities  D=No activities 

Rubric: 
ACCEPTABLE NOT ACCEPTABLE 

IV. Family Involvement includes activities for incorporating family members of ALL students. 

  a.  Activities are 
designed to reach all family 
members. 

  b.  Activities are 
designed to reach most 
family members. 

  c.  Activities are 
designed to reach few family 
members. 

  d.  No activities are 
designed to reach family 
members 
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Rationale/Comments: 

Rationale/Comments: 

 
 ACTION PLAN - COORDINATION OF RESOURCES 
 
Guideline I. The funds must match on the budget pages and action plan. 

• For an acceptable rating, funding sources used to sustain the reforms described in the SIP must 
be on the action plan and the budget pages (e.g., Title I, II, and V, CSRP, etc.). 

• Is funding provided for all applicable activities?  Details in the action plan should indicate how 
expenses are to be utilized. 

• CSRP must have both CSRP funding sheet and template funding sheets. 
• Are the monies being allocated to school improvement? 
• Are the monetary resources allocated to the strategies sufficient to make a difference? 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  Monetary resources are allocated in a manner that will facilitate achieving the identified objectives. 
  a.  Monetary resources 

are clearly targeted to 
reach the identified 
objectives. 

  b.  Most monetary 
resources are targeted to 
reach the identified 
objectives. 

  c.  Few monetary 
resources are targeted to 
reach the identified 
objectives. 

  d.  Monetary resources 
are not targeted to reach the 
identified objectives. 

 

Guideline II. If large equipment purchases are in the budget, it should also be indicated in the action plan.  If equipment 
is not purchased, mark this item N/A. 

  Rubric: 

 
 

 

ACCEPTABLE NOT ACCEPTABLE 

II.  Equipment is allocated in a manner that will facilitate achieving the objectives or not applicable. 

  a.  Equipment 
allocations are clearly 
targeted to reach the 
identified objectives. 

  b.  Most equipment 
allocations are targeted to 
reach the identified 
objectives. 

  c.  Few equipment 
allocations are targeted to 
reach the identified 
objectives. 

  d.  Equipment 
allocations are not targeted 
to reach the identified 
objectives. 
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Rationale/Comments: 

Rationale/Comments: 

Guideline III. This item is intended to determine if time is allocated for professional development (i.e., teachers having 
common planning periods, school day extended so one afternoon a week would be for professional 
development, etc.) and to see if any changes were made to improve time on task (i.e., change of school day 
schedule, classroom management issues, etc.) 
• If these types of issues are not addressed in the action plan, then the rating for  “timeline” on the action 

plan (IV) is given for this item.  
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III.  Time is allocated in a manner that will facilitate achieving the objectives. 

  a.  Time allocations are 
clearly targeted to reach 
the identified objectives. 

  b.  Most time 
allocations are targeted to 
reach the identified 
objectives. 

  c. Few time allocations 
are targeted to reach the 
identified objectives. 

  d.  Time allocations are 
not targeted to reach the 
identified objectives. 

 

 
Guideline IV. Are different people listed in the Person(s) Responsible column of the action plan participating in the 

allocation of human resources? 
• Is responsibility shared among teachers, principals, counselors, and parents? 
• Have both in and out of school human resources been tapped? 
• Are teachers being used for coaching and mentoring? 
• If a DE is in the school, is he/she being effectively utilized? 
• Are DAT and RESC personnel being used?  Community personnel? 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

IV.  Human resources are allocated in a manner that will facilitate the objectives. 

  a.  Human resources 
are clearly targeted to 
reach the identified 
objectives. 

  b. Most human 
resources are clearly 
targeted to reach the 
identified objectives. 

  c.  Few human resources 
are clearly targeted to reach 
the identified objectives. 

  d.  No human resources 
are clearly targeted to reach 
the identified objectives. 
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Rationale/Comments: 

EVALUATION OF IMPLEMENTATION  
 
Guideline I. The evaluation procedures to monitor and assess the indicators of implementation for all activities should 

include at least three of the four of the following criteria: 
1. What data instrument will be used to collect information and what kind of feedback will be given? 
2. What will be measured or assessed, and how will this information be used? 
3. Who will conduct the evaluation?  
4. How often (frequency)? 

(This is located in the last column of the Action Plan.) 
• When reviewing each evaluation procedure, three out of the four criteria must be 

present. 
• For an acceptable rating, at least 75% of the evaluation procedures must fit the criteria. 
• Example:  Classroom observations conducted by the principal and the staff developer will 

assess the degree of implementation of HOTS each quarter. 
• These procedures provide documentation of degree of implementation. 
• These evaluation procedures will provide information to determine if the activities are 

actually implemented in the classroom. 
• In order for sign-in sheets and workshop evaluations to be acceptable, a description of how 

they will be used to access the effectiveness and implementation of the activity must be 
presented.      

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

I.  Procedures are provided to monitor to assess the indicators of implementation for all activities set forth in the 
action plan. 

  a.  Clear procedures 
are provided to assess the 
level of implementation of 
all activities.  

  b.  Clear procedures 
are provided to assess the 
level of implementation of 
most activities. 

  c.  Clear procedures are 
provided to assess the level 
of implementation of few 
activities, or some 
procedures are unclear. 

  d.  No clear procedures 
are provided to evaluate the 
implementation of activities.  
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Guideline II. The formative (short-term) evaluation procedures should seek to determine if the strategy is having the 
expected effect on student achievement and/or behaviors. (This is located in the last column of the Action 
Plan.)  
• Do the evaluation procedures provide sufficient evidence to evaluate the short-term effects for each 

strategy on student achievement and/or behavior? 
• Short-term effects may include student portfolios, comparison of student’s work throughout the year, 

teacher-made tests, or simply tallying up changes in student behavior. 
• For an acceptable rating, at least 75% of the evaluation procedures must fit the criteria. 

Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

II.  Valid procedures are included for continual evaluation of short-term (during current school year) effects of each 
strategy on student achievement and/or behaviors. 

  a.  All  strategies have 
valid short-term  
procedures for evaluating 
student achievement. 

  b.  Most strategies  
have valid short-term 
procedures for evaluating 
student achievement. 

  c.  Few strategies have 
valid short-term procedures 
for evaluating student 
achievement. 

  d.  None of the strategies 
have valid short-term 
procedures for evaluating 
student achievement. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rationale/Comments: 
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Rationale/Comments: 

Rationale/Comments: 

Guideline III. The summative (long-term) evaluation procedures should seek to determine if the goals and objectives have 
been attained. (This is located at the bottom of the Strategy Planning Worksheet.) 
• Will the summative evaluation adequately convey if the school is improving? 
• The summative evaluation should include the applicable testing instruments with descriptions of how 

they will be used to determine if the goals and objectives are attained. 
• This evaluation should include a comparison and/or analysis test data but may also include other types 

of assessment and/or qualitative data. 
• For an acceptable rating, at least 75% of the overall evaluations must fit the criteria.  If only a 

collection of testing instruments is listed, this item is unacceptable. 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

III.   Valid procedures are provided to examine the degree to which the identified goals and 
objectives have been attained. 

  a.  Valid procedures 
are provided to examine 
the degree to which the 
goals and objectives have 
been attained. 

  b.  Procedures are 
presented to determine 
whether the goals and 
objectives have been 
attained. 

  c.  Vague or incomplete 
procedures are presented to 
determine whether the goals 
and objectives have been 
attained. 

 d. No valid procedures 
are presented to determine 
whether the goals and 
objectives have been 
attained. 

 

 
Guideline IV. If any of items I – III are not acceptable, then this item is not acceptable.  

 
Rubric: 

ACCEPTABLE NOT ACCEPTABLE 

IV.  Valid procedures for evaluation are specified for all strategies and activities set forth in the school improvement 
plan. 

  a.  Valid evaluation 
procedures are specified 
for all strategies and 
activities. 

  b. Valid evaluation 
procedures are specified 
for most strategies and 
activities. 

  c.  Valid evaluation 
procedures are not specified 
for few strategies and 
activities. 

  d. Valid evaluation 
procedures are not specified 
for the strategies and 
activities. 
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Appendix A 
 

Sample Components 
Sample Strategy Planning Worksheet 

Sample Objectives 
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Sample MISSION STATEMENT 
 
ABC School will prepare all students for academic success. 
 
Sample GOALS and OBJECTIVES 
 
Goal 1a: 
By 2013-2014, all students will reach high standards, attaining proficiency or better, in reading/language 
arts.  
 
Objectives:  
1a.a.  To increase ELA CRT Index Scores in ____ grade from ____to ____by ____(1 or 2 years). 
1a.b.  To increase ____(subgroup*) ELA percent proficiency from ____to ____by ____(1 or 2 years).  
 
Goal 1b: 
By 2013-2014, all students will reach high standards, attaining proficiency or better, in mathematics. 
 
Objectives: 
1b.a. To increase mathematics CRT Index Scores in ____ grade from ____ to ____ by ____ (1 or 2 
years). 
1b.b. To increase ____(subgroup*) mathematics percent proficiency from ____ to ____ by______(1 or 2 
years).  
 
Goal 1c: 
By 2013-2014, all students will reach high standards, attaining proficiency or better, in science. 
 
Objective: 
1c. To increase science CRT Index Scores in ____ grade from ____ to ____ by ____ (1 or 2 years). 
 
Goal 1d: 
By 2013-2014, all students will reach high standards, attaining proficiency or better, in social studies. 
 
Objective: 
1d. To increase social studies CRT Index Scores in ____ grade from ____ to ____ by ____ (1 or 2 years). 
 
 
*Note:   NCLB identified Subgroups specified in Section 1111(h)(1)(C)(i) include American Indian, Asian/Pacific Islander, 
African American/Black, Hispanic, White, students with Limited English proficiency (LEP), students who are Economically 
Disadvantaged, and Students with Disabilities (SWD). 
 
Goal 2: 
All limited English proficient students will become proficient and reach high academic standards, at 
proficiency or better in reading/language arts and mathematics.  
 
Objective: 
2. The percent of limited English proficient students, determined by cohort, who have attained English 

proficiency will increase from ____ to ____ by ____(1 or 2 years). 
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Goal 3:  
All students will be educated in learning environments that are safe, drug free, and conducive to learning.  
 
Objective:  
3. Our school will not be identified as a persistently dangerous school, as defined by the state. 
 
Goal 4: 
All students will graduate from high school.  
 
Objective:  
4. The percent of students who drop out of school will decrease from _____ to ____ by ______(1 or 2 
years). 
 
Sample STRATEGIES 
 
Strategy 1 
Universal Design for Learning (UDL) 
 
Strategy 2 
Response to Intervention (RtI) 
 
Strategy 3 
Deep Curriculum Alignment 
 
Strategy 4 
Meaningful Engaged Learning 

• Model from the North Central Educational Laboratory (NCREL) 
• Model from the Schlechty Center for Leadership in School Reform 
• Model from the work of Mike Muir of the Maine Center for Meaningful Engaged Learning 

(McMEL) 
 
Strategy 5 
Strategic Instruction Model (SIM) 
 
Strategy 6 
Job Embedded Professional Development 
 
Strategy 7 
Data Driven Decision Making 
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Sample ACTIVITY 
 
Ms. Pierre, the principal, will ensure that all math teachers teach behavioral expectations for use of 
manipulatives, following the guidelines of Positive Behavior Support by the end of September 2006. 
 
Sample PROFESSIONAL DEVELOPMENT Activity 
 
Beginning January 2006 through June 2006, Jean Duvall, Curriculum Facilitator, will provide all teachers 
with biweekly grade-specific in-services to effectively implement hands-on lessons with manipulatives to 
address benchmarks and GLEs. 
 
 
Sample FAMILY INVOLVEMENT Activity 
 
Phillipe Landry, Math Facilitator, will organize Family Learning Nights held in September, November, 
January, and March.  The Family Learning Nights will involve all family members in hands-on learning 
so they will be able to assist their children with schoolwork at home.  
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Sample COORDINATION OF RESOURCES 
 
Objective 
To increase mathematics CRT Index Scores in 4th grade from 50.0 to 56.0 by spring 2006. 
 
Strategy 
Implement strategies that utilize instructional technology for mathematics instruction. 
 
Activity 
Mr. Landry, the Instructional Coordinator, will train all 3rd and 4th grade teachers in using instructional 
technology in their lessons.  These teachers will attend INTECH and LINCS training during the school 
day, 5 hours a day, once a month, from September 2005 to March 2006. 
 
Coordination of Resources 
Title I and Title II funds will be used to pay for substitutes during the 5-hour sessions and to purchase 
three computers and software for each teacher’s classroom. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

112 
  

School Improvement Plan 
Appendix A

Louisiana Department of Education 

 
Sample EVALUATIONS 
 

Strategy Planning Worksheet 
 

Summative:  Upon receipt of scores, the School Improvement Team will analyze grade 4 LEAP Math 
scores for student achievement and growth from spring ‘04 to spring ‘05. Higher order thinking skills will 
be analyzed by using data compiled from LEAP-constructed response items and classroom observations 
during instruction.  

 
Action Plan Worksheet 
 

Formative:  Each quarter the principal and staff developer will analyze classroom observations for 
evidence of higher order thinking skills strategies during classroom instruction. 
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Sample STRATEGY PLANNING WORKSHEET 
 

GOAL 1:  By 2013-2014, all students will reach high standards, attaining proficiency or better, in reading/language arts.  
  

OBJECTIVE(S) 1: To increase ELA CRT Index Scores in ____ grade from ____to ____by ____(2 years). 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) –  Meaningful Engaged Learning 

Bibliographic Notation: Click Here to Enter Notation 
 
 
 
Brief Summary of Research: Click Here to Enter Notation 
 
 
 
 
Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research 
conducted in similar school with similar populations and needs? 
Click Here to Enter Notation 
 
 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: Click 
Here to Enter Notation 
 
 
 
 

Procedures for Evaluating the Goal, Objective(s) and Strategy: Formative evaluations that include students’ end-of-unit test (each 6 weeks), 6 weeks 
report cards, teacher portfolios, and classroom observations. Summative evaluations including Spring ITBS and surveys to assess implementation of 
strategy. 
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ACTION PLAN 
Activity(ies) 

Include Persons Responsible, Timeline, and Target Audience 
Note:  Activities indicated should address all children including 

subgroups. 

Funding 
Sources 

Object 
Code Cost 

Indicator of 
Implementation 

(Observable 
Change) 

Procedures for Evaluating Indicators 
of Implementation 

(How do you know the activity is 
working?) 

 1.  On August 10, 2006, the Principal, Curriculum 
Coordinator and Literacy Facilitator will have all teachers, 
administrators, and paraprofessionals conduct a one day 6-
hour workshop on incorporating critical thinking skills in the 
classroom in order to increase student’s awareness in writing 
and communicating. 

Click to 
Enter 
Code; 
Tab to 
Next 
Cell 

Click 
to 

Enter 
Code; 
Tab 
to 

Next 
Cell 

Click 
to 
Enter 
Code; 
Tab to 
Next 
Cell 

All teachers will 
use critical 
thinking skills 
during 
instruction.  
Students will be 
engaged in 
critical thinking 
activities. 

The Principal, Literacy Facilitator and 
Curriculum Coordinator will use the 
Classroom Observation Checklist to 
ensure proposed strategies have been 
implemented within 2 weeks of 
workshop and bimonthly 
implementation. 
 

2. The Curriculum Coordinator, Literacy Facilitator will 
conduct quarterly, one-on-one sessions during planning 
periods, with all teachers to collaboratively plan lessons that 
integrate critical thinking skills into daily classroom 
instruction. 
 

Click to 
Enter 
Code; 
Tab to 
Next 
Cell 

Click 
to 

Enter 
Code; 
Tab 
to 

Next 
Cell 

Click 
to 
Enter 
Code; 
Tab to 
Next 
Cell 

All teachers will 
have critical 
thinking 
components in 
their lesson 
plans.  Taught 
lessons will be 
student centered. 
 

Teacher portfolio of lesson plans 
checked weekly by Curriculum 
Coordinator and/or Literacy 
Facilitator. 
The Curriculum Coordinator and/or 
Literacy Facilitator will conduct 
weekly walkthrough observations and 
analyze results. 
Copies of lessons will be kept in a 
binder by Curriculum Coordinator to 
be used as a model for weekly grade 
level meetings.   

*3.The Curriculum Coordinator and Literacy Facilitator will 
provide all teachers and students during October 2006 with 
two days of in class coaching on using questioning 
techniques that enhance critical thinking skills.   
 

Click to 
Enter 
Code; 
Tab to 
Next 
Cell 

Click 
to 

Enter 
Code; 
Tab 
to 

Next 
Cell 

Click 
to 
Enter 
Code; 
Tab to 
Next 
Cell 

Teachers will 
use higher order 
thinking 
questions 
intended to guide 
students through 
problem solving 
activities. 

Questions written in lesson plans 
using Bloom’s Questioning Chart. A 
portfolio of questions will be 
developed and shared by teachers 
from each content area.    
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4. In November 2006, the Principal and Curriculum 
Coordinator will have all teachers, administrators, and 
paraprofessionals attend a two-day workshop in which they 
will identify critical thinking skills within the Louisiana 
Comprehensive Curriculum to develop unit plans. 
 

Click to 
Enter 
Code; 
Tab to 
Next 
Cell 

Click 
to 

Enter 
Code; 
Tab 
to 

Next 
Cell 

Click 
to 
Enter 
Code; 
Tab to 
Next 
Cell 

Teachers will 
integrate the 
newly identified 
critical thinking 
skills with 
motivational 
strategies and 
activities from 
the LCC and 
other sources 
into their daily 
lesson plans. 

The Curriculum Coordinator will 
review unit/lesson plans from every 
teacher, to ensure critical thinking 
skills are being planned for and used. 
Walkthrough data will be collected 
and analyzed for evidence of 
implementation. 

** 5. The first Tuesday of September, October and 
November the principal will assist the Literacy Facilitator 
with presenting “Raising Readers” workshops for parents to 
inform and demonstrate critical thinking questioning 
techniques to be used during story reading at home, enabling 
parents to better assist their children in learning. 
Parents, in conjunction with teachers, will create an open 
response reading log to be used by parents and students.  A 
record of activities form will be created and used by the 
Literacy Facilitator and teachers for data collection. 
 

Click to 
Enter 
Code; 
Tab to 
Next 
Cell 

Click 
to 

Enter 
Code; 
Tab 
to 

Next 
Cell 

Click 
to 
Enter 
Code; 
Tab to 
Next 
Cell 

Parents will 
become more 
active supporters 
of their child’s 
learning by 
assisting in the 
daily completion 
of the Open 
Response 
Reading Logs.  
Students will 
become better 
problem solvers. 

Literacy Facilitator will review the 
record of activities form and provide 
monthly updates to teachers and 
parents. 

 
 
 
* Indicates Professional Development Learning       # Indicates Safe and Drug-Free Activities (if applicable) 
** Indicates Family Involvement Activities        ## Indicates Discipline Support Activities (if applicable) 
*** Indicates Curriculum Activities (if applicable)       ### Indicates Pk – 12 Literacy Activities (if applicable) 
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USING THE DATA TO WRITE MEASURABLE AND REALISTICALLY ACHIEVABLE OBJECTIVES 
 
In place of the “Rule of Thumb,” objectives should be written based upon analysis of the new SIP trend data and Index/Proficiency goals provided by the 
Louisiana Department of Education.  The following table provides an example of the data the LDE will supply to all schools: 
 

WHOLE SCHOOL SPS:  NRT Trend Data 

Index Category 
Index 
Year 1 
2003 

Index 
Year 2 
2004 

Index 
Year 3 
2005 

Index 
Year 4 
_____ 

Index 
Year 5 
_____ 

#  of 
Students 

Index 
Objective* 

for year 
one 

Index 
Objective* 

for year 
two 

Grade 3         

• Reading Index 30.6 40.1 48.1             83 59.6 67.2 
• Language Index 40.2 61.8 68.9             83 74.6 80.3 
• Math Index 31.7 44.9 58.7             83 65.5 72.3 
• Science Index 34.8 53.0 53.6             83 61.0 68.4 
• Social Studies Index 30.5 40.4 45.8             83 54.0 62.3 
• Composite Index 30.9 49.8 55.0             83 62.2 69.4 

Grade 5        
• Reading Index 51.6 73.4 51.8             79 59.4 67.0 
• Language Index 52.5 77.7 69.5              79 75.1 80.7 
• Math Index 58.2 75.1 66.4             79 72.4 78.3 
• Science Index 71.4 80.8 69.0             79 65.7 72.5 
• Social Studies Index 52.9 66.5 50.8             79 64.7 71.6 
• Composite Index 63.4 80.7 59.4             79 66.1 72.9 

 
Schools have the option to write measurable objectives for 1 OR 2-year spans.  Index Goals represent the scores that must be attained to meet the state’s 12-
year goal of 120.0 for each index. 
 
Sample NRT Objectives (using data from the sample table above): 

• To increase 5th grade NRT Math Index scores from 66.4 to 72.4 by Spring 2006. 
• To increase 5th grade NRT Composite Index scores from 59.4 to 72.9 by Spring 2007. 
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DIBELS/DRA TREND DATA ANALYSIS 
 

Step 1:  Identify weakest/highest grade for current year 
 

• Look for the percent of students performing at the lowest/highest levels (DIBELS --At Risk/Benchmark, 
DRA -- % Below Grade Level/% Above Grade Level). 

• If there is a high/low percentage, what grade level has the highest/lowest percentage? This should be noted 
as a potential weakness/strength. 

 
 
SPS – WHOLE SCHOOL TREND DATA ANALYSIS 
 
This document presents some suggested steps for evaluating SPS data across several years. The steps do not 
cover all possible data analyses, but are intended to help uncover potential target areas for school improvement. 
 

Step 2:  Identify weakest/strongest area for current year 
 

• Look for the lowest/highest index score across all areas (LEAP, iLEAP, GEE, Attendance, and Dropout) 
for the current year. 

• NOTE:  This “current weakness/strength” could be caused by a variety of factors (ex: “good class/bad 
class” syndrome) and may not necessarily reflect an immediate school improvement concern for the 
school. 

• If the current year lowest/highest index score has been low/high for the past few years (ex: 2003-2005), 
then it should be noted as a potential weakness/strength. 

 

Step 3: Identify any declining/improving trends 
 

• Look for indexes that have declined/improved over the past year or two. 
• NOTE:  Some declining/improving trends may be the result of population shifts and may not necessarily 

reflect problematic areas. 
• If any index has steadily or substantially declined/improved over recent years, then it should be noted as a 

potential weakness/strength. 
 

Step 4:  Identify any grade level weaknesses/strengths 
 

• Compare grade level academic indexes (LEAP, iLEAP, GEE) and evaluate grade level performance (ex: 
Does one grade have substantially lower/higher indexes than all other grades?). 

• NOTE: Be sure to look at data across all years before concluding that a grade level weakness/strength 
exists. 

• If any grade level index is consistently lower/higher than other grade indexes in the school, then it should 
be noted as a potential weakness/strength. 

 

Step 5:  Identify any subject level weaknesses/strengths 
 

• Compare LEAP, GEE, iLEAP  indexes by subject that relate to that same subject (ex: compare LEAP Math 
index to iLEAP Math Total index). 

• Low/High index scores across grades within a particular subject should be noted as a potential 
weakness/strength. 

• Low scores in some grades and high scores in other grades in the same subject may also indicate grade 
level weaknesses/strengths within a particular subject (which should be noted along with other grade level 
findings in Step 3). 
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%PROFICIENT - SUBGROUP TREND DATA ANALYSIS 
 

Step 6:  Identify weakest/strongest area for current year by subgroup 
 

• Look for the lowest/highest % Proficient score across all subgroups (Indian, Asian/Pacific Islander, Black, 
Hispanic, White, LEP, Poverty, and Special Education) for the current year for both ELA and Math. 

• If the current year lowest/highest % Proficient score has been low for the past few years (ex:  2000-2002), 
then it should be noted as a potential weakness/strength. 

 

Step 7:  Identify any declining/improving trends for subgroups 
 

• Look for subgroup % Proficient scores in ELA and/or Math that have declined/improved over the past few 
years. 

• NOTE:  Some declining trends may be the result of population shifts and may not necessarily reflect 
problematic areas. 

• If any subgroup % Proficient scores have steadily or substantially declined/improved over the past few 
years, then it should be noted as a potential weakness/strength. 

 
Step 8:  Identify achievement gap issues 
 

• Compare each subgroup’s % Proficient scores to the Whole School or other subgroup % Proficient scores 
in ELA and Math and evaluate subgroup performance (ex: Are any subgroups consistently below/above the 
Whole School proficiency score in ELA and/or Math?) 

• NOTE: Be sure to look at data across all years before concluding that a subgroup weakness/strength exists. 
• If any subgroup % Proficient score is consistently or substantially lower/higher than the Whole School or 

other subgroup % Proficient scores, then it should be noted as a potential weakness/strength. 
 

Step 9:  Identify any subject level weaknesses/strengths by subgroup 
 

• Compare Math % Proficient scores to ELA % Proficient scores (ex: Is one subject typically higher/lower 
than the other subject for the subgroups?) 

• Low/High % Proficient scores ACROSS subgroups within a particular subject should be noted as a 
potential school-wide weakness/strength in that subject. 

• Low/High % Proficient scores in ELA or Math for any subgroup across 2-3 years should be noted as a 
potential subject-level weakness/strength for that subgroup. 

 
Step 10:  Determine major weaknesses/strengths for school 
 
Analyze and discuss all potential weaknesses/strengths from steps 1 through 10 and determine 2 or 3 major 
weaknesses/strengths. 
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SAMPLING PARAMETERS 
 

Population Targeted 
Population 

A 
Superior

B 
Adequate 

C 
Marginal 

D 
Unacceptable

Parents <200 Total population >70 45-70 30-44 <30 

200< Parents <800 200 >120 70-120 45-69 <45 

Parents >800 25% >120 70-120 45-69 <45 

Eligible students <200 Total population >95% 90-95% 50-89% <50% 

200<Students<800 200 >95% 90-95% 50-89% <50% 

Eligible students >800 25% >95% 90-95% 50-89% <50% 

Instructional Staff Total population >95% 90-95% 50-89% <50% 

Administrators Total population 100% 75-99% 50-74% <50% 
Classroom 
Observations 

Each core teacher 
observed twice >75% 50-75% 25-49% <25% 

Technical Note:  The return rate number or percentage is based on the target population not the number of 
instruments distributed. 
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DATA COMPREHENSIVE NEEDS ASSESSMENT: SUMMARY REPORT 
 

For Title I Schools:  ELA and Math by subgroups should be primary when considering weaknesses that will 
lead to the goals in the SIP. 
 
Rank-order the identified areas of strength (3-5) from the student performance and attendance and/or 
dropout data and indicate the supporting data sources: 

STRENGTHS DATA SOURCE 
1.   
2.   
3.   
4.   
5.   

 
Rank-order the identified areas of weakness (3-5) from the student performance and attendance and/or 
dropout data and indicate the supporting data sources: 

WEAKNESSES DATA SOURCE 
1.   
2.   
3.   
4.   
5.   

 
List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the 
previously identified strengths: 

CONTRIBUTING FACTORS 
TO THE STRENGTHS DATA SOURCE 

1.   
2.   
3.   
4.   
5.   

 
List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the 
previously identified weaknesses: 

CONTRIBUTING FACTORS 
TO THE WEAKNESSES DATA SOURCE 

1.   
2.   
3.   
4.   
5.   

The identified weaknesses will lead to the goals. The contributing factors of the weaknesses will lead to the 
strategies. 
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CLOSING THE ACHIEVEMENT GAP 
 

A gap is the distance between where you are now and where you want to be. 
 

Are you disaggregating any data in your school? 

• What achievement gaps are you assessing in your school to inform your progress? 

 Race, Disability, LEP, Poverty 

• What data will you collect and how will you compile it? 

• What gaps do you see in the LEAP and IOWA data?  Look for big gaps between one subgroup 

and the other subgroups. 

• Is there equity for subgroups? 

• Look at trends.  Look at subgroup trends that are unexpected. 

• What are the highest results? 

• What are the lowest results? 

• Look at cohorts of students.  Are all cohorts progressing every year?  If not, which ones are not? 

• Look for movement in the lowest quartile of performance and disaggregate again. 

• Are all subgroups progressing as rapidly as the majority? 

• Look at which standards are the toughest for each subgroup to master. 

• Compare student grades with this test data. 

• What other data will you examine to confirm achievement gaps? 

• What strategies and activities do you have planned to address the gaps you have identified? 

• Note the size of a subgroup that looks different from the other groups, although small numbers 

may still indicate issues that need to be addressed. 

 
What does the staff/school have to do differently to get the desired results? 

• Within each classroom 

• Across classrooms 

• With respect to how teachers interact with children 

• With respect to parents and the community 

• For professional development 
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STANDARDS FOR IDENTIFYING EFFECTIVE APPROACHES 
 
The reauthorized ESEA stresses that schools should review scientifically based research to determine that 
the reform approaches they are considering are likely to have a positive impact on student achievement.  
The following questions and the accompanying Guidelines for Judging the Quality of a Study can guide 
that review process.   
 
 
Research consumer questions: (How can you be reasonably sure this strategy will work for your 
school?) 
 
Finding evidence of effects on student achievement is important, but to gain a broad understanding of the potential usefulness 
of a reform, consumers are advised to act as discriminating “research consumers,” examining the research from three 
perspectives: 
 

1. the theoretical base of the reform practice or strategy 
2. implementation and replicability information 
3. evidence of effects on student achievement 

 
 
 
Question 1:  Is there a theoretical base for the practice or strategy being considered? 
 
 
Questions About The Theoretical Base Judging Quality of the Theoretical Base 
 

• What are the ideas behind this practice 
or strategy? 

 
• What are its guiding principles? 

 
• How does it work? 

 
• Why does it work? 

 
1. Is a clear, non-technical description of 

the central idea and goals of the 
practice or strategy present? 

 
2. Is a clear description of the 

instructional activities central to this 
practice or strategy provided? 

 
3. Is the practice clearly tied to an 

established learning theory, i.e., child 
development or language acquisition? 

 
4. Does the strategy meet the established 

standards of other initiatives currently 
being undertaken at the school? 
(Reading First, LINCS, etc.) 
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Question 2:  Is there evidence this practice or strategy has been successfully implemented, and has 
it produced positive outcomes in a variety of situations?  Has it been successful in a context similar 
to that of the school considering this practice? 
 

Questions About Implementation and 
Replicability 

Judging Quality of Implementation and 
Replicability 

 
• Has this strategy been widely used? 
 
 
• Where is this reform likely to work? 

 
 

• Under what circumstances is it most 
effective? 

 
 

 
1. How many schools have used this 

practice or strategy? 
 
2. Did the schools using it fully 

implement the practice or strategy? 
 

3. In what settings has it been 
implemented? 

 
4. Has improved student achievement 

been convincingly demonstrated in 
a variety of settings? 
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Guidelines for Judging the Quality of a Study 
 
The criteria for judging the quality of research studies are contained in the definition of scientifically 
based research in section 9101 (37) of the reauthorized Elementary and Secondary Education Act 
(ESEA).  Although there is no universally accepted standard, for the purpose of this publication, a high 
quality study meets all of the criteria described below.  A reasonable quality study meets all but one of 
the criteria.  For example, a reasonable quality study might be systematic, empirical and use rigorous data 
analysis on reliable and valid data, but it might use a longitudinal study design that does not involve 
random assignment to study groups or statistical controls on background characteristics. 
 
 

Criteria 1:  Systematic and Empirical 
                                                                                                                                                     
High quality research is carried out in a manner that is consistent, disciplined, and methodical, not sloppy 
or haphazard.  Such research shows evidence of careful planning and keen attention to detail.  Empirical 
research is grounded in data drawn from observation or experiment; the claims being made are supported 
by measurable evidence, not opinion or speculation. 
 
When evaluating research, consider the following: 

 Does the research have a sound theoretical foundation? 
(See Research Consumer Questions, p. 134) 
 

 Were the data obtained using observation or experimentation? 
 

 Were the data collected from all appropriate groups of respondents and not just from 
certain groups?  For example, does a school reform practice that claims to benefit all 
students include special education students in its research?  If the research uses test results 
for a given school, did all of the students in the school take the test? 

 
 Were the data observed or collected from multiple subjects (teachers, students, schools, 

etc.)? 
 

 Are the research findings supported by measurable evidence? 
 
 

Criteria 2:  Rigorous Data Analysis 
 
Even the highest quality data are of little value unless analyzed thoughtfully and carefully.  The definition 
of scientifically based research requires that data collected must be analyzed using methods that are 
appropriate for the task, and adequate to test the stated hypotheses and justify the general conclusions 
drawn.  Failure to apply appropriate methods could produce inaccurate or misleading findings. 
 
Some key questions to consider about the data analysis include the following: 

 Does the research test the stated hypothesis, and do the findings justify the general 
conclusions drawn? 

 
 Does the research report the sample size and the statistical procedures used? 
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 Do the researchers analyze the data in a manner appropriate to the research question of 

interest?  Are the statistical procedures used adequate for answering the research question? 
 

 Do the analysis methods correspond to the structure of the data?  Does the analysis account 
for the complexities of the data?  For missing data?  For unique groupings?  For changes in 
the data over time? 
For example, in school research studies that unfold over time, subjects may drop out of the 
study (for example, by moving out of a study school).  Adequate data analyses address 
these issues. 

 
 

Criteria 3:  Reliable and Valid Data Collection 
 
High quality data produce accurate and credible findings.  Scientifically based research relies on 
measurements or observational methods that provide reliable and valid data across evaluators and 
observers and across multiple measurements and observations.  Reliability implies that repeated 
measurements on subjects taken under similar circumstances or over time will produce similar results.  If 
unreliable, the data may hinder the researcher’s ability to discern real differences among subjects or 
practices.  To be considered valid, the data collected must measure the outcomes they were designed to 
measure, (i.e., that students’ math knowledge is what is being measured, not students’ ability to guess test 
answers).  Knowledge of content must be measured, not students’ ability to guess test answers.  There 
must be a match between the research question and the observed behavior on which the research findings 
are based. 
 
Questions about the quality of data collection include the following:   

 Was data collection conducted professionally and consistently?  For example, was there 
some system to ensure that different data collectors had the same focus and attention to 
detail? (i.e., training before data collection or inter-rater reliability tests) 
 

 Were research biases minimized?  Developers of reform models supply a natural example:  
was the evaluation of the reform model conducted by the model developers or by a third 
party, independent evaluator? 

 
 Does the study look at the appropriate information to address its questions?  Are the 

measures valid?  That is, do the measures discussed and analyzed correspond to the 
concepts being studied? 

 
 Are the data reliable?  Did repeated measurements on subjects taken under similar 

circumstances produce similar results?  Do the data represent counts of actions, records, 
responses, etc., that directly reflect what the practice or strategy is supposed to be doing 
and affecting? 

 
Criteria 4:  Strong Research Design 

 
Studies must be designed to optimize the investigator’s ability to answer the research question or 
hypothesis. 
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The following questions are relevant to research design: 
 Does the study follow an experimental or quasi-experimental design?  That is, are the 

subjects in the study divided randomly into at least two groups, with at least one group 
using the practice or strategy of interest and one group not using it? 

 
 Does the study design contain appropriate controls in order to be able to evaluate the 

effects of the condition of interest?  Were the subjects of the research randomly assigned, 
or were there others within-condition or across-condition controls as part of the design?  
(Random assignment of students is a way to ensure that it is the practice or strategy and not 
particular student characteristics that are producing the measured results.) 

 
 If subjects are not divided into the groups randomly, are the groups selected to ensure that 

subjects share similar background characteristics such as economic status or previous 
academic achievement?  If not, does the study explain how statistical controls were used to 
account for these differences in background characteristics of the students in the study?  
(See criteria 2.) 

 
 Did the research minimize alternative explanations for observed effects? 

 
 Does the study make a determination that the practice or strategy was used appropriately 

and fully as intended? 
 
 

Criteria 5:  Detailed Results That Allow for Replication 
 
The results of high quality studies are presented in sufficient detail to allow for their replication, or to at 
least provide opportunities to build systematically on their findings.  To increase their usefulness to 
practitioners, research findings must be reported in a way that makes them easily accessible and 
understood.  The informed lay reader should be able to understand the study’s design, methods, and 
findings. 
 
When evaluating the quality of research reporting, consider the following: 

 Are the findings clearly described and reported, free from technical terms and jargon? 
 
 Are the description of the design and the results of the research sufficiently detailed so that 

replication of the design is possible?  For example, do researchers report the sample size 
(number of people or schools involved) and the statistical procedures used? 

 
 Are the findings represented fairly and objectively? 

 
 Are technical aspects of the study, such as statistical significance or confidence intervals 

made available and explained?  Do the reports supply any supporting technical materials, 
perhaps in appendices? 

 
 Is the presentation balanced?  That is, are shortcomings reported as well as strengths?  

Were possible explanations provided for findings that ran counter to the researcher’s 
expectations? 
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Criteria 6:  Expert Scrutiny 
 
A strong study should be able to meet criticism by an independent panel of expert reviewers.  Peer 
reviewers, either from scientific journals or from an independent panel of experts in a given field, provide 
quality control in the form of rigorous, objective, and scientific reviews of research.  Research consumers 
can place more confidence in findings that have been subjected to expert review. 
 
When evaluating research, consider the following: 

 Has the research been accepted and published by a competitive, peer-reviewed scientific 
journal, or was it reported only in media such as newspapers, magazines, or trade journals? 

 
 If the work was not published, is there evidence that it was reviewed by independent 

experts and subjected to external verification?  If so, did the reviewers approve the study 
methodology and interpretation of the findings? 

 
Significance of effects: 
 
Before reformers make a final decision about the usefulness of available research findings, they must 
determine their significance.  Even high-quality research studies can produce findings that are not 
statistically or practically significant.  Significance is a statistical term that helps readers to understand the 
likelihood that the findings of a study were the result of the designed intervention and would not be 
observed independent of that intervention.  For practitioners, two standards of significance apply: 
statistical significance and educational, or practical, significance. 
 

 For findings to be considered statistically significant, researchers should indicate in the study that 
the findings are “significant” at  the .01 level (American Institutes for Research, 1999; Slavin & 
Fashola, 1998). In the social science research community, a .01 level of significance is highly 
regarded because it means that the positive results of the study would be the result of some 
unrelated cause only 1 time in 100 repetitions of the study’s procedures.  Thus, a .01 level of 
significance indicates that the activities have led to the achievement gains reported. 

 
 For the findings to be considered educationally or practically significant, the effect on student 

achievement should be large enough to be of practical value.  For example, gains on the 
standardized test should be 10 percentile points to be considered educationally significant 
(American Institutes for Research, 1999). 

 
A study may have a significant result in that the achievement gains reported in the study are very clearly 
the result of the reform practices.  However, the actual gains in achievement may be modest in size; when 
this is the case, the study may be said to have limited practical significance.  In this context, school 
community members need to decide if the cost of implementing the practice or strategy is outweighed by 
the size of the student gains that can be achieved.   
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Putting scientifically based research in the school reform context: 
 
The Comprehensive School Reform Program usually begins with school staff gathering and analyzing 
data about their school.  Once this process is completed, they identify and prioritize their needs, establish 
goals, and then begin to research strategies and methods that will help them achieve those goals.  The 
following step-by-step process illustrates the place that scientifically based research occupies in the 
context of school reform. 
 

Step One: Schools collect data that give a complete, accurate picture of the current state 
of the school.   
 

Step Two: School community analyzes data to determine and prioritize needs. 
 

Step Three: After prioritizing needs, schools write goal statements to address prioritized 
needs. 
 

Step Four: Schools develop potential strategies to achieve stated goals. 
 

Step Five: Schools begin topical literature review, identifying research base of potential 
strategies.  (See sources of research abstracts.) 
 

Step Six: Schools use abstracts to determine if the research addresses (1) the theoretical 
basis of a program or practice, and/or (2) issues of implementation, 
replicability, and relevance, or (3) evidence of the effects of that strategy or 
practice on student achievement.  Not all research addresses all three topics, 
but more than one may be addressed in an individual research study. 
 

Step Seven: If an examination of the abstract indicates a study is relevant to the identified 
needs of the school, the study should be examined in more detail.  Schools 
can use the Standards for Identifying Effective Approaches to make a 
determination about the practice or strategy of interest.  Guidelines for 
Judging the Quality of a Study and Understanding Significance will provide 
additional help. 
 

Step Eight: Schools determine if the examined research is of high quality, replicable, and 
relevant.  The examined research might meet the criteria of scientifically- 
based research, the “strong evidence” criteria, or be at some other point along 
the spectrum of “evidence based.”  In some cases there will be no, or little, 
high quality evidence that this practice, strategy or set of strategies will 
increase positive outcomes for students. 

 
Adapted from:  Office of Elementary and Secondary Education, U.S. Department of Education,  

 Comprehensive School Reform Program Office, August 2002. 
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RESOURCES FOR SCHOOLS 
 

Type of 
Information Where Can You Find this Information? 

Research 
abstracts 

 ERIC Clearinghouse;  
 National Clearinghouse for Comprehensive School Reform;  

www.goodschools.gwu.edu/csrl/ld.htm ,  click on “CSR Library” 
Description of 
theoretical base 
(idea behind the 
reform and why 
it should work). 

 Materials from model or program developers 
 Catalog of School Reform Models; www.eric.ed.gov/  

          NWEL (2001); www.nwrel.org/scpd/catalog and  
          National Clearinghouse for Comprehensive School  
          Reform  www.goodschools.gwu.edu 
 The Educators’ Guide to Schoolwide Reform (1999). 

Herman, R., et al. American Institutes for Research 
 National Clearinghouse for Comprehensive School Reform  

www.goodschools.gwu.edu 
Evidence of 
effectiveness of 
an instructional 
practice 

Individual studies: 
 Program or model developers 
 Education journals (i.e., American Educational Research Journal, American Journal 

of Education, Educational Research and Evaluation, Educational Researcher, 
Harvard Educational Review, Journal of Education for Students Placed at Risk, 
Review of Educational Research, School Effectiveness and School Improvement) 

 
Research summaries: 
 Slavin, R.E. and Faschola, O.S. (1998). Show me the evidence!  Proven and 

promising programs for America’s Schools.  Thousand Oaks, CA: Corwin Press. 
 Education journals (i.e., Review of Education Research) 

Evidence of 
effectiveness of 
a set of 
practices or 
strategies within 
a program 

 Program or model developers 
 Education journals (i.e., American Educational Research Journal, American Journal 

of Education, Educational Research and Evaluation, Educational Researcher, 
Harvard Educational Review, Journal of Education for Students Placed at Risk, 
Review of Educational Research, School Effectiveness and School Improvement) 

  National Clearinghouse for Comprehensive School Reform  
www.goodschools.gwu.edu 

 The Educators’ Guide to Schoolwide Reform (1999). Herman, R., et al. American 
Institutes for Research 

 Slavin and Faschola (1998)- see above 
 

Evidence 
replicability 

 Program or model developers 
 Education journals (i.e., American Educational Research Journal, American Journal 

of Education, Educational Research and Evaluation, Educational Researcher, 
Harvard Educational Review, Journal of Education for Students Placed at Risk, 
Review of Educational Research, School Effectiveness and School Improvement) 

 The Educators’ Guide to Schoolwide Reform (1999). Herman, R., et al. American 
Institutes for Research 

 Southwest Educational Development Laboratory (SEDL).  CSRD Award Database.  
http://www.sedl.org/csrd/award.html The Educators’ Guide to Schoolwide Reform 
(1999). Herman, R., et al. American Institutes for Research 

 

http://www.goodschools.gwu.edu/csrl/ld.htm
http://www.eric.ed.gov/
http://www.nwrel.org/scpd/catalog
http://www.goodschools.gwu.edu/
http://www.goodschools.gwu.edu/
http://www.goodschools.gwu.edu/
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THE PROCESS OF SELECTING 
BEST PRACTICES & EFFECTIVE STRATEGIES 

 
STEP 1:  Collect enough information to become educated consumers of research-based 

practices and strategies. 
 
STEP 2: Review accurate information:  research results, costs, professional development, 

curricular materials, and other assistance needed for faithful implementation. 
 
STEP 3: Screen to determine potential for meeting identified needs and for aligning with the 

school’s vision, mission, beliefs, goals, objectives, content standards, and existing 
initiatives. 

 
STEP 4: Present to stakeholders detailed information on the practices being considered: the 

needs to be addressed, data and examples to illustrate how student achievement can 
be raised, and a realistic description of what faithful implementation involves. 

 
STEP 5: Visit sites that have successfully implemented the practices. 
 
STEP 6: Assess the progress in the selection process: Does the school need more time to 

consider? Is the school ready to choose? If not, repeat steps 1-5 as needed. 
 
STEP 7: Allow staff to choose the practices to be implemented. If the chosen practices are to 

be successful, a “super-majority” must adopt them; the degree of teacher buy-in is 
directly related to the degree of success. 

 
STEP 8: Faculty who cannot accept the decision of their peers should be offered transfer 

opportunities. 
 
STEP 9: Districts should consider recruiting teams of “master teachers” who have training 

and experience in the practices selected by the schools. 
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Sample RATIONALE FOR  
SCIENTIFICALLY BASED RESEARCH STRATEGIES 
STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Universal Design for Learning 

Bibliographic Notation:  
Center for Applied Special Technology http://www.cast.org 
 
Rose, D., & Meyer, A. (2002). Teaching Every Student in the Digital Age: Universal Design for Learning. Alexandria VA: Association for 

Supervision and Curriculum Development. 
Brief Summary of Research: “Learners cannot be reduced to simple categories such as "disabled" or "bright." They differ within and across all three 
brain networks (Recognition, Strategic, and Affective), showing shades of strength and weakness that make each of them unique. Barriers to learning 
do not necessarily lie within a student’s physiological or psychological makeup, but rather occur at the intersection of the task, the student’s strengths 
and weaknesses, and the instructional media and tools used to present that task." Universal Design for Learning presents “A practical framework for 
using technology to maximize learning opportunities for every student” by utilizing a “systematic approach to setting goals, choosing or creating flexible 
materials and media, and assessing students accurately.” 

1. To support recognition learning, provide multiple, flexible methods of presentation 
2. To support strategic learning, provide multiple, flexible methods of expression and apprenticeship 
3. To support affective learning, provide multiple, flexible options for engagement     (Rose, 2002) 

Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research 
conducted in a similar school with similar populations and needs? 
Click Here to Enter Notation 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: Click Here to 
Enter Notation 
 
 

http://www.cast.org/
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Procedures for Evaluating the Goal, Objective(s) and Strategy: Click to Enter Information; Allow Word Wrapping 

 
 
STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Response-To-Intervention 

Bibliographic Notation:  
 

Deno, S.L. and Mirkin, P.K. (1997) Data-based Program Modification:  A Manual, Reston, VA: Council for Exceptional Children. 
 
Grimes, J., & Kurns, S. (2003). An intervention-based system for addressing NCLB and IDEA expectations: A multiple tiered model to 
ensure every child learns. Paper presented at the Responsiveness to Intervention Symposium sponsored by the National Research 
Center on Learning Disabilities, Kansas City, MO. 
 
Tilly, W.D. and Grimes (1998).  Curriculum-based measurement:  One vehicle for systemic educational reform.  In Shinn, M.R. Advanced 
Applications of Curriculum-based Measurement. New York: Guilford Press 
 
Torgesen, Joseph K. Individual Differences in Response to Early Interventions in Reading: The Lingering Problem of Treatment Resisters  
Learning Disabilities Research & Practice, 15(1), 55-64.  
 
Response to Intervention:  Policy Considerations and Implementation 
National Association of State Directors of Special Education, Inc. 
Alexandria, VA,  2005 
 
Responsive to Intervention and Learning Disabilities, a report by the National Joint Commission on Learning Disabilities representing 
eleven national and international organizations, June 2005.  This document was approved by the National Joint Committee on Learning 
Disabilities (NJCLD) as an official paper of the NJCLD in June 2005. 
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Response to Intervention:  A Case Illustration, Ernst, Lowell, Miller, Brian, Robinson, Wendy, Tilly, W. David, Presentation provided to the 
National Association of State Directors of Special Education Satellite Series, November 9, 2005. 
 
National Center on Student Progress Monitoring 
http://www.studentprogress.org/ 
 
Research Institute on Progress Monitoring 
http://www.progressmonitoring.net/ 
 
Responsiveness-to-Intervention Symposium 
http://www.nrcld.org/html/symposium2003/index.html 
 
Information Sheet for Regional Resource Centers Response-To-Intervention Models  Identify, Evaluate & Scale  6/14/03 
http://www.nrcld.org/html/research/rti/RTIinfor.pdf 
 
Responsiveness-to-Intervention Evaluation Technical Assistance & Dissemination Activities 
http://www.nrcld.org/html/research/rti.html 
 
Brief Summary of Research: Response to Intervention is the practice of (1) providing high-quality instruction/intervention matched to 
student needs and (2) using learning rate over time and level of performance to (3) make important educational decisions. 
(National Association of State Directors of Special Education, Inc. September 2005)  Responsiveness to Intervention can also be defined 
as the change in behavior or performance as a function of an intervention (Gresham, 1991).  Although there is no universal RTI model, it 
is generally understood to include multiple tiers that provide a sequence of programs and services for students showing academic 
difficulties.  Tier one provides high-quality instruction and behavioral supports in general education, tier two provides more specialized 
instruction for students whose performance and rate of progress lag behind classroom peers, and tier three provides intensive usually 
longer term intervention 
The emphasis of RTI is to focus on providing more effective instruction by encouraging earlier intervention for at-risk students.  The 
research has demonstrated through a number of studies (Mellard, Byrd, Johnson, Tollefson, & Boesche, 2004) that an RTI framework can 
benefit students by addressing academic difficulties in an individualized and timely way.   
Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research 
conducted in a similar school with similar populations and needs? 
Click Here to Enter Notation 
 
 
 
 

http://www.studentprogress.org/
http://www.progressmonitoring.net/
http://www.nrcld.org/html/symposium2003/index.html
http://www.nrcld.org/html/research/rti/RTIinfor.pdf
http://www.nrcld.org/html/research/rti.html
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If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: Click Here to 
Enter Notation 
 
 
 
 
Procedures for Evaluating the Goal, Objective(s) and Strategy: Click to Enter Information; Allow Word Wrapping 

 
 
 
 
 
 
 
 
 
 
 
 
STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Deep Curriculum Alignment 

Bibliographic Notation:  
 
Empirical Research: 
Gorin, J., & Blanchard, J. (2004).  The effect of curriculum alignment on elementary mathematics and reading achievement.  Unpublished doctoral 
dissertation, Arizona State University. 
 
Gorin, J., & Blanchard, J. (2004).  The effect of curriculum alignment on reading.  Unpublished doctoral dissertation, Arizona State University. 
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Comparative Study: 
Barth, P., K. Haycock, H. Jackson, K. Mora, P. Ruiz, S. Robinson, and A. Wilkins, eds, 1999. Dispelling the Myth: High-Poverty Schools Exceeding 
Expectations.  Washington, DC:  Education Trust in cooperation with the Council of Chief State School Officers. 
 
Liebling, C.R (1997).  Achieving standards-based curriculum alignment through mindful teaching. New York, NY: The New York Technical Assistance 
Center and Region III Comprehensive Center, Arlington, VA. 
 
Mitchell, F. (1998).  The effects of curriculum alignment on the mathematics achievement of third-grade students as measured by                                   
the Iowa Tests of Basic Skills:  Implications for educational administrators.  Unpublished doctoral dissertation, Clark Atlanta University. 
 
Johnson, J. F. & Asera, R. (1999).  Hope for urban education:  A study of nine high-performing, high-poverty, urban elementary schools.  Washington, 
DC: US Department of Education. 
 
Zellmer, M. (1997). Effect on reading test scores when teachers are provided information that relates local curriculum documents to the 
test.  Dissertation Abstracts International, 59-02A, 412. 
 
Books: 
English, F.W. (1992). Deciding what to teach and test: Developing, aligning, and auditing the curriculum. Newbury Park, CA: Corwin Press, Inc. 
 
English, F.W., & Steffy, B.E. (2001).  Deep curriculum alignment:  Creating a level playing field for all children on high-stakes tests of educational 
accountability.  Lanham, MD: Scarecrow Press, Inc. 
 
Glatthorn, A.A. (1994). Developing a quality curriculum.  Alexandria, VA:  Association of Supervision and Curriculum Development. 
 
Steffy, B.E. (1995). Authentic assessment and curriculum alignment: Meeting the challenge of national standards.  Rockport, MA: Pro-Active. 
 
Internet Resources: 
http://osi.fsu.edu/waveseries/htm/versions/waves9.htm  Aligning Curriculum, Instruction, and Assessment.  Florida Department of Education, Office of 
School Improvement, “Ride the Wave” to Success in the Classroom (Wave Series #9). 
 
http://www.asbj.com/achievement/aa/aa4.htm  “Helping Students Learn”. . . An online anthology on student achievement from asbj. “Teaching to the 
Test” by Kevin Bushweller. 
 
http://www.eric.ed.gov/ERICWebPortal/Home.portal?_nfpb=true&ERICExtSearch_SearchValue_0=curriculum+alignment 
  
http://www.eric.ed.gov/ERICDocs/data/ericdocs2/ 
 
http://www.nwrel.org/nwedu 
 

http://osi.fsu.edu/waveseries/htm/versions/waves9.htm
http://www.asbj.com/achievement/aa/aa4.htm
http://www.eric.ed.gov/ERICWebPortal/Home.portal?_nfpb=true&ERICExtSearch_SearchValue_0=curriculum+alignment
http://www.eric.ed.gov/ERICDocs/data/ericdocs2/
http://www.nwrel.org/nwedu
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http://www.districtadministration.com/page.cfm?p=825  “The Benefits of Curriculum Alignment.” 
 
Journals: 
Brown, K. and Capp, R.  (November/December 2003).  “Better Data for Better Learning.”  Leadership 33, 2: 18-19, 39. 
 
Bruner, D.Y., and Greenlee, B.J. (January 2002).  “Bring Standards from the State House to the Schoolhouse.”  Principal 81, 3: 23-25. 
 
Fox, D.  (November/December).  “Guiding Instruction Through Assessment:  What Principals Need to Know.”  Principal 33, 2: 14-17. 
 
Levine, D. and Stark, J.  (December 1982).  “Instructional and Organizational Arrangements that Improve Achievement in Inner-City Schools.”  
Educational Leadership 40, 3: 41-46. 
 
Rice-Crenshaw, M. and Howard, W.C.  (Fall 2003).  “Curriculum Alignment and Assessment:  An Adaptable Model.”  Rural Educator 25, 1: 36-39. 
 
Schmoker, M.  (2002). “The Real Causes of Higher Achievement.”  SEDLetter 14, 2.  
 
Sherman, L. (Fall 2001). “Taking a Second Look at Standards.”  Northwest Education 7, 1: 2-11. 
 
Sparks, D. (2001).  Conversations That Matter:  Ideas about Education I Can’t Wait to Share.  Oxford, OH:  National Staff Development Council. 
 
Strong, R. W., Silver, H.F., and Perini, M.J. (November 2001).  “Making Students as Important as Standards.” Educational Leadership 59, 2: 56-61. 
 
Brief Summary of Research:  

English (1992) considers curriculum alignment a process that improves the agreement between the written, the taught, and the tested curriculum.  
Many researchers support the idea that alignment of instruction and assessment is crucial to success in improving instruction (Gorin & Blanchard, 
2004; Liebling, 1997; Johnson & Asera, 1999; Mitchell, 1998).   

Most states, including Louisiana, have mandated standards-based and high stakes tests. Therefore, the question is not “Should we align curriculum, 
instruction and assessment?”  Rather the question is “How can we make the alignment process teacher-directed and teacher-friendly?” (Glatthorn, 
1999).   

In a 1999 comparative study commissioned by the United States Department of Education of nine high-performing-high-poverty urban elementary 
schools, curriculum alignment was among the strategies used to improve student academic achievement (Johnson et al. 1999).  Teachers and 
administrators worked together to understand precisely what students were expected to know and be able to do.  Then, they planned instruction to 
ensure that students would have an excellent chance to learn what was expected of them.  Likewise, a 1999 study by the Education Trust found that 
hundreds of poor and minority schools are succeeding with exceptional numbers of students by teaching to assessed standards and by continuously 
learning and refining better ways to teach to these standards.  At the majority of these schools, teachers meet with colleagues regularly to discuss 

http://www.districtadministration.com/page.cfm?p=825
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standards and how to teach them (Barth et al. 1999). 

A two-year longitudinal study of mathematics and reading achievement scores was conducted by Gorin (1999) to analyze the effectiveness of 
curriculum alignment.  Based on reports of standardized tests in both reading and math, students exposed to curriculum alignment showed 
improvement in their scores between the 3rd and 5th grade. 
 
Rightly or wrongly, the No Child Left Behind law has accelerated the importance of curriculum alignment.  The large number of descriptive and 
comparative studies and the long term studies underway tend to favor alignment as a positive influence on achievement. 
 
Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research 
conducted in a similar school with similar populations and needs? 
Click Here to Enter Notation 
 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: Click Here to 
Enter Notation 
 
 
 
Procedures for Evaluating the Goal, Objective(s) and Strategy: Click to Enter Information; Allow Word Wrapping 

 
 
 
 
 
 
STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Meaningful Engaged Learning –  
Model from the North Central Educational Laboratory (NCREL) http://www.ncrel.org  

http://www.ncrel.org/
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Bibliographic Notation:  
 

Note that the primary source of information for this model is http://www.ncrel.org. Much of the literature concerning meaningful, engaged 
learning has strong links to motivation literature and to technology use in the classroom; therefore , much of the literature cited focuses on these 
topics more directly than on MEL. This bibliography contains articles supporting each of the models, with the majority of them from a NCREL 
document. 

Alvermann, D. E. (2003). Seeing themselves as capable and engaged readers: Adolescents and re/mediated instruction. Naperville, IL: Learning 
Point Associates. Retrieved June 7, 2005, from http://www.ncrel.org/litweb/readers/readers.pdf 

Blachowicz, C., & Ogle, D. (2001). Reading comprehension: Strategies for independent learners. New York: Guilford Press. 

Blackford, L. (2002). Secondary school reading. The School Administrator. 59(1). Retrieved June 7, 2005, from 
http://www.aasa.org/publications/sa/2002_01/balckford.htm 

Boston Plan for Excellence. (2002). Introduction to CCL:Collaborative coaching & learning. Retrieved June 7, 2005, from 
http://www.bpe.org/pubs/ccl/Getting&20Started&20CCL.pdf 

Boston Plan for Excellence. (2002). Work with schools 2002-2003. Retrieved June 7, 2005, from http://www.bpe.org/text/workwithschools.aspx 

Ciesemier, K., Coughlin, E., & Williamson, J. (1997). Area One Learning Technology Hub: Engaged learning with technology. [Online]. Available: 
http://www.lth1.k12.il.us/engaged/ 

Collins, A., et al. (1991). Three different views of students: The role of technology in assessing student performance. (Technical Report No. 12) 
New York: Center for Technology in Education. (ERIC Document Reproduction Service No. ED 337 150) 

Dillon, D. R. (1989). Showing them that I want them to learn and that I care about who they are: A microethnography of the social organization of 
a secondary low-track English-reading classroom. American Educational research Journal, 26, 227-259. 

Dillon, D. R., Moje, E. B. (1998). Listening to the talk of adolescent girls: Lessons about literacy, school, and life. In D. E. Alvermann, K. A. 
Hinchman, D. W. Moore, S. F Phelps, & D. R. Waff (Eds.), Reconceptualizing the literacies in adolescents’ lives (pp. 193-223). Mahwah, NJ: 
Erlbaum. 

Engaged learning (Chapter 11 from Microsoft's "The Connected Learning Community: Technology Road map"). [Online]. Available: 
http://www.schoollink.org/Engaged%2520Learning.html 

Fermi National Accelerator Laboratory. (1999). K-12 classroom projects. [Online]. Available: http://www-
ed.fnal.gov/trc/projects/project_index.html 

Fermi National Accelerator Laboratory Education Office. (1997). Handbook of engaged learning projects. [Online]. Available: http://www-

http://www.ncrel.org/
http://www.ncrel.org/litweb/readers/readers.pdf
http://www.aasa.org/publications/sa/2002_01/balckford.htm
http://www.bpe.org/pubs/ccl/Getting&20Started&20CCL.pdf
http://www.bpe.org/text/workwithschools.aspx
http://www.lth1.k12.il.us/engaged/
http://www.edrs.com/Webstore/Express.cfm
http://www.schoollink.org/Engaged%2520Learning.html
http://www-ed.fnal.gov/trc/projects/project_index.html
http://www-ed.fnal.gov/trc/projects/project_index.html
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ed.fnal.gov/help/cover.html 

Finn, J. D. (1993). School engagement & students at risk. Washington, DC: National Center for Education Statistics. 

Grassl, R., & Mingus, T. (1997 Fall). Using technology to enhance problem solving and critical thinking skills. Mathematics and Computer 
Education 31, 293-300.  

Greenleaf, G. L., Jimenez, R. T., & Roller, C. M. (2002). Reclaiming secondary reading interventions: From limited to rich conceptions, from 
narrow to broad conversations. Reading Research Quarterly, 37(4), 484-496. 

Guthrie, J., & Wigfield, A. (2000). Context for engagement and motivation in reading. In M. Kamil, P. Mosenthal, P. D. Pearson, & R. Barr (Eds.), 
Handbook of reading research: Volume III. Mahwah, NJ: Erlbaum. 

Hunter, B., & Richards, J. (1996). Learner contributions to knowledge, community, and learning [Online]. Available: 
http://www.ed.gov/Technology/Futures/hunter.html 

Johnson, M. (1998). Engaged learning with technology online resources. [Online]. Available: http://www.ash.udel.edu/incoming/mjohnson/el.html 

Jonassen, D. H. (1995, Spring). Computers as cognitive tools: Learning with technology, not from technology. Journal of Computing in Higher 
Education, 6, 40-73. (ERIC Document Reproduction Service No. EJ 506 904) 

Jones, B. F., Valdez, G., Nowakowski, J., & Rasmussen, C. (1994). Designing learning and technology for educational reform. Oak Brook, IL: 
North Central Regional Educational Laboratory. 

Jones, B. F., Valdez, G., & Rasmussen, C. (1994). Toward redefining technology effectiveness in education. Oak Brook, IL: North Central 
Regional Educational Laboratory. 

Jordan, W. R., & Follman, J. M. (Eds.). (1993). Using technology to improve teaching and learning. Hot Topics: Usable Research. Palatka, FL: 
NEFEC/SERVE, Regional Vision for Education. (ERIC Document Reproduction Service No. ED 355 930) 

Kamil, M. L., Intrator, S., & Kim, H. S. (2000). The effects of other technologies on literacy and literacy learning. In M. Kamil, P. Mosenthal, P. D. 
Pearson, & R. Barr (Eds.), Handbook of reading research: Volume III (pp. 773-788). Mahwah, NJ: Erlbaum. 

Kirsch, I., de Jong, J., LaFontaine, D., McQueen, J., Mendelovits, J., & Monseur, C. (2002). Reading for change: Performance and engagement 
across countries: Results from PISA 2000. Paris, France: Organisation for Economic Co-operation and Development. Retrieved June 7, 200t, 
form http://213.253.134.29/oecd/pdfs/browseit/9602071E.PDF 

Koschmann,T.D. et al. (1994 ). Using technology to assist in realizing effective learning and instruction: A principled approach to the use of 
computers in collaborative learning. Journal of the Learning Sciences, 3, 227-264. (ERIC Document Reproduction Service No. EJ 513 823) 

http://www-ed.fnal.gov/help/cover.html
http://www-ed.fnal.gov/help/cover.html
http://www-ed.fnal.gov/help/cover.html
http://www-ed.fnal.gov/help/cover.html
http://www-ed.fnal.gov/help/cover.html
http://www-ed.fnal.gov/help/cover.html
http://www.ed.gov/Technology/Futures/hunter.html
http://www.ash.udel.edu/incoming/mjohnson/el.html
http://www.edrs.com/Webstore/Express.cfm
http://www.ncrel.org/
http://www.ncrel.org/
http://www.ncrel.org/
http://www.edrs.com/Webstore/Express.cfm
http://213.253.134.29/oecd/pdfs/browseit/9602071E.PDF
http://www.edrs.com/Webstore/Express.cfm
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Krajcik, J., Blumenfeld, P. C., Marx, R. W., Bass, K. M., Fredricks, J., & Soloway, E. (1998). Inquiry in project-based science classrooms: Initial 
attempts by middle school students. The Journal of the Learning Sciences, 7(3&4), 313-350. 

Marx, R. W., et al. (1997, March). Enacting project-based science. Elementary School Journal 97, 341-58. (ERIC Document Reproduction 
Service No. EJ 541 662) 

Means, B. (1997. Using technology to enhance engaged learning for at-risk students. Pathways to School Improvement [Online]. Available: 
http://www.ncrel.org/sdrs/areas/issues/students/atrisk/at400.htm 

Means, B. (Ed.) (1994). Technology and education reform: The reality behind the promise. San Francisco, CA: Jossey-Bass.  

Means, B., & Olson, K. (1997). *Studies of education reform: Technology and education reform. Washington, DC: Office of Educational 
Research and Improvement 

Means, B., Blando, J., Olson, K., & Middleton, T. (1993) Using technology to support education reform. Washington DC: Office of Educational 
Research and Improvement. Available online: http://www.ed.gov/pubs/EdReformStudies/TechReforms/index.html  

Meltzer, J., Smith, N. C., & Clark, H. (2001). Adolescent literacy resources: Linking research and practice. Providence, RI: Education Alliance at 
Brown University. 

Microsoft (1999). The Connected Learning Community: Technology Roadmap. (Chapter 11: Engaged Learning) [Online]. Available: 
http://www.microsoft.com/education/vision/roadmap/engage.asp 

National Association of Secondary School Principals. (2005). Breakthrough high schools: Fenway High School. Retrieved June 7, 2005, from 
http://www.principals.org/s_nassp/sec.asp?CID=66&DID=47034 

National Center for Education Statistics. (2003a). The NAEP reading achievement levels. Retrieved June 7, 2005, from 
http://nces.ed.gov/nationsreportcard/reading/achieve.asp 

National Center for Education Statistics. (2003b). The NAEP writing achievement levels. Retrieved June 7, 2005, from 
http://nces.ed.gov/nationsreportcard/writing/achieve.asp 

National Center for Education Statistics. (2003c). Reading: The nation’s report card: Percentage of students, by reading achievement level 
results, grade 8: 1992-2002. Retrieved June 7, 2005, from https://nces.ed.gov/nationsreportcard/reading/results2002/natachieve-g12.asp 
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results, grade 12: 1992-2002. Retireved June 7, 2005, from http://nces.ed.gov/nationsreportcard/reading/results2002/natachieve-g12.asp 

National Center for Education Statistics. (2003e). Writing: The nation’s report card: Percentage of students, by writing achievement level results, 
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http://www.edrs.com/Webstore/Express.cfm
http://www.ncrel.org/sdrs/areas/issues/students/atrisk/at400.htm
http://www.ed.gov/offices/OERI/
http://www.ed.gov/offices/OERI/
http://www.ed/gov/pubs/EdReformStudies/TechReforms/index.html
http://www.microsoft.com/education/vision/roadmap/engage.asp
http://www.principals.org/s_nassp/sec.asp?CID=66&DID=47034
http://nces.ed.gov/nationsreportcard/reading/achieve.asp
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North Central Regional Educational Laboratory (2005). Using Student Engagement to Improve Adolescent Literacy. Retrieved February 7, 2006, 
from http://www.learningpt.org 

North Central Regional Educational Laboratory. (2000). A Bibliography of Research and Resources on Technology and Engaged Learning. 
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Schunk, D. H., & Rice, J. M. (1993). Strategy fading and progress feedback: Effects on self-efficacy and comprehension among students 
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Secules, T. et al. (1997, March). Creating schools for thought. Educational Leadership, 54, 56-60. (ERIC Document Reproduction Service No. 
ED 540 882) 

Sweet, J. R., Rasher, S. P., Abromitis, B. S., & Johnson, E. M. (2004). Case studies of high-performing, high-technology schools: Final research 
report on schools with predominantly low-income, African-American, or Latina student populations. Naperville, IL: Learning Point Associates. 
Retrieved June 7, 2005, from http://www.ncrel.org/tech/hpht/hpht.pdf 

Vosniadou, S., DeCorte, E., Glaser, R., & Mandl, H. (Eds.). (1996). International perspectives on the design of technology-supported learning 
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Whelan, C. (1997). Promoting high standards through engaged learning and technology. [Online]. Available: http://etrc33.usl.edu/wkshops/la-
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Wigfield, A. (2004). Motivation for reading during the early adolescent and adolescent years. In D. S. Strickland & D. E. Alvermann (Eds.), 
Bridging the literacy achievement gap, grades 4-12. (pp. 56-69). New York: Teachers College Press. 

Willms, J. Student engagement at school: A sense of belonging and participation. Retrieved from http://www.basic-skills-
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http://www.nasponline.org/publications/cq325instruction.html 
 
Model from the North Central Educational Laboratory (NCREL) http://www.ncrel.org 
 
Researchers at NCREL developed eight specific indicators of engaged learning.  These indicators can inform instructional decisions by helping 
educators understand what MEL looks like in the classroom.  The indicators are: 
 

1. Vision of Engaged Learning – Students are responsible for and energized by learning.  They are strategic and collaborative. 
2. Tasks for Engaged Learning – Learning tasks are challenging, authentic, and integrative. 
3. Assessment of Engaged Learning – Assessment tasks are performance-based, involve students in generating their own performance, 

and are aligned with curriculum and instruction.  Equitable standards are employed to evaluate performance. 
4. Instructional Models and Strategies for Engaged Learning – Instruction actively engages learners and encourages them to construct and 

produce knowledge in meaningful ways. 
5. Learning Context for Engaged Learning – The classroom is a collaborative and empathetic learning community that resists fragmentation 

and competition. 
6. Grouping for Engaged Learning – To ensure equitable access to learning for all students, heterogeneous groups are configured and 

http://discoveryschool.com/schrockguide/webquest/webquest.html
http://www.edrs.com/Webstore/Express.cfm
http://www.ncrel.org/tech/hpht/hpht.pdf
http://www.erlbaum.com/
http://etrc33.usl.edu/wkshops/la-lagniappe/cswpres.html
http://etrc33.usl.edu/wkshops/la-lagniappe/cswpres.html
http://www.basic-skills-observatory.co.uk/uploads/doc_uploads/774.pdf
http://www.basic-skills-observatory.co.uk/uploads/doc_uploads/774.pdf
http://www.nasponline.org/publications/cq325instruction.html
http://www.ncrel.org/
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reconfigured according to the purposes of instruction. 
7. Teacher Roles for Engaged Learning – The role of the teacher in the classroom is that of facilitator, guide, and learner/investigator. 
8. Student Roles for Engaged Learning – Students explore the physical world in order to discover concepts and apply skills.  They observe 

and apply thinking processes used by practitioners.  They are producers of knowledge as they integrate what they’ve learned. 
 
 
STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Meaningful Engaged Learning – 
Model from the Schlechty Center for Leadership in School Reform 

http://www.schlechtycenter.org/index.asp 
Bibliographic Notation:  

 
Note that the primary source of information for this model is http://www.schlechtycenter.org/index.asp.  Much of the literature concerning 
meaningful, engaged learning has strong links to motivation literature and to technology use in the classroom; therefore, much of the 
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Brief Summary of Research Current research supports the role of engaged learning as important to student achievement.  Students learn 
when they are highly involved in meaningful tasks.  Student motivation is one aspect of MEL; however, motivation is more than a quality within 
students.  Motivation is a quality that can be profoundly affected by the attitudes and actions of educators.  The three models discussed below 
provide an overview of meaningful, engaged learning. 
 
Phillip Schlechty advocates meaningful, engaged learning within a larger framework of school reform, which is based on theories of change and 
of engagement.  The Theory of Engagement focuses on student motivation and strategies needed to incorporate engaging tasks into instruction.  
The Theory of Engagement is the basis of the Working on the Work framework espoused by Dr. Schlechty.  Schlechty views the likelihood that 
students will learn as linked directly to the level of student engagement.  Teachers must focus on designing learning tasks that increase 
engagement and must continuously assess the level of engagement in their classrooms. 
 
Schlechty states that the “core business of schools is to provide students with high content engaging school work: work that is challenging to 
students, work with which students persist when they experience difficulty, and work from which students gain a sense of satisfaction.”  To this 
end, qualities of highly engaging tasks address: 
 

• Product focus 
• Clear and compelling product standards 
• Protection from adverse consequences for initial failures 
• Affirmation of the significance of performance 
• Affiliation 
• Novelty and variety 
• Choice 
• Authenticity 
• Organization of knowledge  
• Content and substance 

 
 
STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 
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SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Meaningful Engaged Learning –  
Model from the work of Mike Muir of the Maine Center for Meaningful Engaged Learning (McMEL) http://www.mcmel.org   
 

 
Bibliographic Notation:  

 
Note that the primary source of information for this model is http://www.mcmel.org.  Much of the literature concerning meaningful, engaged 
learning has strong links to motivation literature and to technology use in the classroom; therefore, much of the literature cited focuses on these 
topics more directly than on MEL.  This bibliography contains articles supporting each of the models, with the majority of them from a NCREL 
document. 
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Secules, T. et al. (1997, March). Creating schools for thought. Educational Leadership, 54, 56-60. (ERIC Document Reproduction Service No. 
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Brief Summary of Research Current research supports the role of engaged learning as important to student achievement.  Students learn 
when they are highly involved in meaningful tasks.  Student motivation is one aspect of MEL; however, motivation is more than a quality within 
students.  Motivation is a quality that can be profoundly affected by the attitudes and actions of educators.  The three models discussed below 
provide an overview of meaningful, engaged learning. 
 
The work of Mike Muir of McMEL has identified a model for meaningful engaged learning focusing on four key components and nine essential 
elements.  These components and essential elements are outlined below. 
 

• Environment:  Relationship and Rapport 
 Student/Teacher Relationship – positive attitude, fun, sense of humor, physically and emotionally safe, belonging and respect 
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http://www.basic-skills-observatory.co.uk/uploads/doc_uploads/774.pdf
http://www.nasponline.org/publications/cq325instruction.html
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 Helping Students Succeed – high expectations, confidence in abilities 
• Experience 

 Hands-On – doing things, activities, experiential learning, learning = patterns from experience 
 Learning Styles – multiple intelligences, differentiated instruction 

• Motivation 
 Interest – novelty, mystery, curiosity, “blood and guts,” fantasy, driven by students’ questions 
 Autonomy – choices, decision-making, planning, designing, creating 
 Avoid Rewards 

• Meaning 
 Connections – to previous learning, relates to students’ lives, the “Velcro mind” 
 Context – making personal meaning, real world work or audience, metaphors and mental frameworks, how used or useful 

 
Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research 
conducted in a similar school with similar populations and needs? 
Click Here to Enter Notation 
 
 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: Click 
Here to Enter Notation 
 
 
 
 

Procedures for Evaluating the Goal, Objective(s) and Strategy: Click to Enter Information; Allow Word Wrapping 
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STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Strategic Instruction Model 

Bibliographic Notation:  
 
http://www.kucrl.org/sim/index.html 
The link is directly to the University of Kansas Center on Learning website describing SIM. 

Swanson, H.L. & Deshler, D.D. (2003). Instructing adolescents with learning disabilities: Converting a meta-analysis to practice. 
Journal of Learning Disabilities, 36 (2), 124-135. (Big Picture) This article describes several CRL interventions that illustrate how 
advance organization and explicit practice can be effectively integrated into instructional routines for adolescents.  

Deshler, D.D., Schumaker, J.B., Lenz, B.K., Bulgren, J.A., Hock, M.F., Knight, J., & Ehren, B. (2001). Ensuring content-area learning 
by secondary students with learning disabilities. Learning Disabilities Research & Practice, 16 (2), 96-108. (Big Picture) This article 
describes the broad array of services that must be available to students with learning disabilities so they can succeed in learning 
subject-area content. It includes a summary of how SIM components relate to these requirements.  

Fisher, J.B., Schumaker, J.B., & Deshler, D.D. (2002). Improving the reading comprehension of at-risk adolescents. In C.C. Block & 
M. Pressley (Eds.), Comprehension instruction: Research-based best practices (pp. 351-364). New York: Guildford Press. (Big 
Picture) This chapter describes the challenge faced by students with high-incidence disabilities in regard to reading comprehension, 
then explains how Learning Strategies and Content Enhancement Routines can be implemented to enhance reading 
comprehension. 

 

Lenz, B.K., & Bulgren, J.A. (1995). Promoting learning in content classes. In P. T. Cegelka & W. H. Berdine (Eds.), Effective 
instruction for students with learning disabilities (pp. 385-417). Boston: Allyn and Bacon. (Big Picture) This chapter describes 
approaches for promoting effective and efficient acquisition of content area information, including student mediated approaches 
(Acquisition, Storage and Expression Strategies) and teacher mediated approaches (Content Enhancement Routines, Diagramming 
Devices, Routines for Teaching Self-Responsibility, and Planning Routines) which are components of the Strategies Intervention 

http://www.kucrl.org/sim/index.html
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Model. 

Swanson, H.L. & Deshler, D.D. (2003). Instructing adolescents with learning disabilities: Converting a meta-analysis to practice. 
Journal of Learning Disabilities, 36 (2), 124-135. (Big Picture) This article describes several CRL interventions that illustrate how 
advance organization and explicit practice can be effectively integrated into instructional routines for adolescents. 
 
Brief Summary of Research:   The Strategic Instruction Model is based on research from a variety of fields and theoretical perspectives and is 
designed to serve as a guide or umbrella for secondary program development. All components of the model have been evaluated in light of 
rigorous standards we have set for ourselves. 

1. An instructional procedure must be palatable for teachers. If it isn't, teachers won't adopt it for use in their classrooms.  
2. The instructional procedure must have value and be perceived to have value by high-achieving and average-achieving students.  
3. Third, the procedure must be sufficiently powerful to have an effect on low-achieving students.  
4. Fourth, the procedure must result in statistically significant gains for students.  
5. Fifth, the procedure must result in socially significant gains for students. In other words, if a procedure results in an increase in a 

student's performance from 20 percent to 40 percent, although the result might be statistically significant, it is not socially significant 
because the student is still failing.  

6. Finally, the degree to which students will maintain a skill or strategy they have been taught and generalize it for use in other settings is 
important in determining whether the instructional procedure is successful and has merit.  

SIM's components--Content Enhancement Routines, Learning Strategies Curriculum, and supporting materials--give teachers access to a breadth and depth 
of instructional procedures to address many of the challenges they face in the classroom. As a result, more students who are at risk now can realize success in 
school.  
Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research 
conducted in a similar school with similar populations and needs? 
Click Here to Enter Notation 
 
 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: Click 
Here to Enter Notation 
 
 
 
 

Procedures for Evaluating the Goal, Objective(s) and Strategy: Click to Enter Information; Allow Word Wrapping 
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STRATEGY PLANNING WORKSHEET 
 

GOAL #:  Refer to list of goals in the Tools for Success book. Select at most 3 goals. Goals must address identified school weaknesses.   

OBJECTIVE(S) #: Click to Enter 

SCIENTIFICALLY BASED RESEARCH STRATEGY: (Derived from the contributing factors) – Job-Embedded Professional Development 

Bibliographic Notation:  
Easton, L.B. (2002, March).  How the Tuning Protocol Works. Educational Leadership, 59(6), 28-30. 
 
Guskey, T. (1996, June).  Staff Development and the Process of Teacher Change.  Educational Researcher, 15(5)5-12. 
 
Learning First Alliance. (2000)  Every Child Reading: A Professional Developmental Guide.  Washington, D.C.:  Author. 
www.learningfirst.org/readingguide.html 
 
National Education Goals Panel.  (2000, Dec.).  Bringing All Students to High Standards.  NEGP Monthly. 
www.negp.gov/issues/issu/monthly/1200.pdf  
 
Nolan, K. (2000).  Looking at Student Work: Improving Practice by Closing in.  Providence, R.I: Annenburg Institute for School Reform. 
 
Schmoker, M. (1996).  Results: The Key to Continuous School Improvement.  Alexandria,  
VA: ASCD. 
 
Sparks, D. Designing Powerful Professional Development for Teachers and Principals. NSDC, 2002. 
http://www.nsdc.org/library/book/sparksbook.pdf 
 
Sparks, D. (1999, Spring).  Assessment Without Victims: An Interview with Rick Stiggins. Journal of Staff Development.  20(2), 54-56. 
www.nscd.org/library/jsd/stiggins203.html 
 
Sparks, D. (1999, Summer).  Try on Strategies to Get a Good Fit: An Interview with Susan Loucks-Horsley.  Journal Of Staff Development.  
20(3), 56-60. 
www.nscd.org/library/jsd/loucks-horsley203.html 
 

http://www.nsdc.org/library/book/sparksbook.pdf
http://www.nscd.org/library/jsd/loucks-horsley203.html
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WestEd.  (2000). Teachers Who Learn, Kids Who Achieve:  A Look at Schools with Model Professional Development.  San Francisco: 
Author. Web/WestEd.org/online_pubs/modelIPD/welcome.shtml 
Brief Summary of Research:  
Professional development that is conducted during the hours of an educator’s work day is described as job-embedded professional 
development.  This concept is derived from fairly recent research which concludes that in order for professional development to be truly 
effective, it should be integrated into the established teaching schedule.  Two studies in particular articulate and validate the importance of 
embedding training into the school day.  Every Child Reading: A Professional Development Guide from the Learning First Alliance (2000) and 
Teachers Who Learn, Kids Who Achieve: A Look at Schools with Model Professional Development, a report of WestEd (2000). 
 Malcolm Knowles, in his book The Adult Learner: A Neglected Species, makes several assumptions about adults which are all addressed 
with properly conducted job-embedded professional development.  Teachers are problem-centered and learn best, he states, when self-
directed.  They also use past experiences to understand new information and are willing to learn when it is considered important to them. 
 Mike Schmoker, for instance, argues that data should first be examined in order to determine which staff development initiative should be 
used to target a school’s student achievement goals (1996).  The study of student work, for example, can result in the collection of such data 
that reveal student strengths and weaknesses.  Rick Stiggins advises that this, along with effective monitoring of student progress, is crucial. 
(Sparks, 1999).  Katherine Nolan (2000) discovered seven qualities that have proven effective in improving the quality of teacher assignments 
and student work, and a particular approach to examining student work is advocated by Lois Easton (2002). 
 Susan Loucks-Horsley (1999) promotes the use of several learning strategies for teachers which, she argues, is coincidental to the 
progress of designing staff development.  Leaders must ask themselves which strategies “make sense to use at what particular time with that 
particular set of teachers for a particular set of outcomes.” 
 There are pitfalls, of course.  Michael Fullan (2001) defines perhaps the most common of all---fragmentation/coherence.  Powerful 
professional development must pursue only one of two student learning goals, and there must be alignment between those goals and teacher 
training.  Goals also provide a meaningful purpose for teamwork and goal-oriented units, says Schmoker (1996).  Moreover, teachers find it 
difficult to sustain a sense of passion for their time and effort if they are unable to see real growth.  This will not occur, explains Tom Guskey, if 
focus is diffused (1986).  Bringing All Students to High Standards, the 2000 report of the National Education Goals Panel, links sustained 
professional development directly to student achievement.  So too does How Teaching Matters: Bringing the Classroom Back into Discussions 
of Teacher Quality (Wellington, 2000).  
Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research 
conducted in a similar school with similar populations and needs? 
Click Here to Enter Notation 
 
 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: Click 
Here to Enter Notation 
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Procedures for Evaluating the Goal, Objective(s) and Strategy: Click to Enter Information; Allow Word Wrapping 
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Professional Development for Educators 
 
What is Professional Development? 
Professional Development is the means by which educators acquire or enhance the knowledge, skills, 
attitudes, and beliefs necessary to create high levels of learning for all students. 
 
According to the National Staff Development Council, professional development includes  

• high-quality, ongoing learning experiences focused on content and instruction with intensive 
follow-up and support; and  

• other processes such as training, study groups, action research, collaborative planning, 
examination of student work, and peer coaching. 

 
What is high-quality professional development? 
High-quality professional development is 

• sustained over time. 
Less than 10% of what is learned from occasional workshops and seminars is applied without additional 
preparation, coaching, and school-based support. Therefore, professional development must be built into 
day-to-day practice and focused on teaching and learning. 
 

• centered on results. 
Student achievement must drive all professional development efforts. Student performance data determine 
the content of professional development, and the indicator of its success is increased student achievement. 
 

• strategic. 
Professional development is part of overall school improvement; it is an indispensable component of school 
reform. 
 

• supported by the district and the state. 
With continuing, unequivocal support from the district and the state, educators will have access to the best 
knowledge and skills necessary to improve student achievement. 
 

 What is needed? 
 State and district level policies to provide 

• increased funding, 
• time for professional development, and  
• support for site-based professional development based on site-level needs as determined by data. 
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About Professional Development Workshops, Did You Know? 
 

According to the research of Joyce and Showers (1995), the workshop design has three major 
components: 
 

1. Activities to develop theoretical understanding. 
 
2. Demonstrations that provide behavioral examples of the new practice (Showers recommends at 

least 20 demonstrations in the workshop setting for fairly complex skills). 
 

3. Initial practice in the workshop setting, including getting the lesson started. 
 
 
The three key rules of workshop design are the following: 
 

1. Practice in the classroom must be immediate. If teachers wait before beginning their 
practice, their understanding and initial skill learning will have eroded. 

 
2. Practice must be sustained. Showers and others indicate 20-30 uses of new practice are 

necessary before teachers are comfortable with the new practice. 
 
3.   Peer coaching will significantly improve the implementation of new practices.  Study 

groups in which teachers observe one another, talk with one another, and develop a sense 
of community in their efforts to learn new practices will enable all teachers to reach at least 
the mechanical level.   

 
4. One-half of the monies spent for professional development should be put into the 

follow-up for the workshop. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
From: 
Collins, D. Achieving Your Vision of Professional Development: How to Assess Your Needs and Get What You Want. 
Greensboro, NC: Southeastern Regional Vision for Education (SERVE), 1998. 



 

 165 
 
 

School Improvement Plan 
Appendix D 

Louisiana Department of Education 

Professional Development: If Not a Workshop, Then What? 
 

Adult learning in schools can, and should, take many forms. Going beyond the essential “sit-and-get” 
workshop is essential. Workshops are only one way to provide staff development. Without extensive 
follow-up, workshops will not lead teachers to change their practices; however, research indicates that 
other ways of learning have potential for improving teacher effectiveness and improving student learning. 

 
According to Dennis Sparks, Executive Director for the National Staff Development Council, “Learning 
will occasionally happen in workshops, but most of it will occur as teachers plan lessons together, 
examine their students’ work to find ways to improve it, observe one another teach and plan 
improvements based on various data. Those of us concerned with teacher expertise must take leadership 
in designing such a system for learning.” 
 
Here are some suggestions for improving staff development: 
 
Conducting action-research projects    Being coached by a peer 
Joining professional learning communities   Reading journals, educational magazines, 

books 
Analyzing teaching cases     Doing a self-assessment 
Attending awareness-level seminars    Shadowing another teacher or professional in 

the field 
Joining a cadre of in-house trainers    Participating in a study group 
Planning lessons with a teaching colleague   Keeping a reflection log or journal 
Consulting an expert      Enrolling in a university course 
Being coached by an expert     Viewing educational videos 
Making a field trip      Listening to video/audio recordings 
Forming study or support groups    Participating in a video conference call 
Giving presentations at conferences    Visiting model school/program 
Researching on the Internet     Developing curriculum 
Leading a school wide committee project   Doing school improvement planning 
Developing material displays, bulletin boards  Examining technological resources to  

supplement lessons 
Coaching a colleague      Being a mentor 
Being mentored      Joining a professional network 
Writing an article about your work     Observing model lessons 
Observing other teachers      Being observed and receiving feedback from  

a trainer or principal 
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Types of  
Training 

Levels of 
Impact 
 

Awareness Plus Concept Understanding Skill Attainment Application/ 
Problem Solving

 
Presentation of Theory

 

 
85% 

 
15% 

 

5-10% 

 
Modeling 

 

 
85% 

 
18% 

 
5-10% 

Practice 
and 

Low-Risk Feedback 

 
85% 

 
80% 

 

 
10-15% 

Coaching 
Study Teams 

Peer Visits 

 
90% 

 
90% 

 
80-90% 

 
 
The table above is adopted from the research of Bruce Joyce. 
 
Hirsch, Stephanie, ed. NSDC Standards for Staff Development Trainer’s Manual. NSDC, 1996. 
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Effectiveness Estimates for Five Models of Professional Development 
Outcome Model 

 
 

Individually-Guided 
 

Observation/Assessment 
 

Development/ 
Improvement  

 
Training 

 
Inquiry 

Mastery of a simple, 
specific teaching skill 

Medium: requires 
more time to plan than 

other models 

High: adding peer 
coaching can increase 

application to 90%  

Low: better suited for 
broader outcomes 

Highest:recommended 
components make it very 
effective 

Medium: less 
efficient than other 

models 
Implementation of a 

complex set of teaching 
strategies 

  Medium: less 
efficient than other 
models 

Medium: harder to 
observe complex 

strategies 

Medium: less 
efficient than other 

models 

Highest: more complex 
outcomes make follow-up 

more important 

High: adding peer 
coaching can 

increase application 
to 90% 

Gaining insight into 
how students learn 

Medium: includes 
professional reading, 
observation of students 

Low: focuses on 
observing teacher’s 

behavior, not students’ 

Medium: less 
efficient than other 

models. 

Medium: less efficient than 
other models 

Highest: effective in 
testing hypotheses 

   Mastery of new 
classroom management 
skills 

Medium: less efficient 
than other models 

High: adding peer 
coaching can increase 

application to 90% 

Low: better suited for 
broader outcomes 

Highest: recommended 
components make it very 

effective 

High: adding peer 
coaching can 
increase application 
to 90% 

Implementation of new 
assessment procedures 

Medium: includes 
collaboration with 

others 

Medium: assessment 
procedures are not always 

observable 

Medium: less 
efficient than other 

models 

Highest: recommended 
components make it very 

effective 

High: effective, but 
time-consuming 

Solving a complex 
problem dealing with 

improving student 
achievement 

High: flexibility allows 
activities to be 

designed specifically 
for this outcome 

Low: better suited for 
giving feedback than 

problem-solving 

Medium: can be 
adapted to problem-

solving tasks 

Low: better suited for 
supporting implementation 

than creating new 
knowledge 

Highest: effective in 
solving complex 

problems, generates 
a great deal of 

learning 
Acquiring group 

leadership 
skills/working as a 

team to solve a 
problem 

Medium: allows group 
members to learn what 
they need, when they 

need to know it 

Low: these skills 
developed outside the 

classroom, less observable

Highest: leadership 
opportunities abound 

in this model 

Low: better suited for 
supporting implementation 

than building leadership 
skills 

Medium: less 
efficient than other 

models 

Increasing knowledge 
of content or subject 

matter 

Medium: include 
professional reading 

and contact with 
subject matter experts 

Low: focuses on teacher’s 
behavior, not content 

knowledge 

Highest: important 
element is acquiring 
new knowledge to 
solve a problem or 

meet a specific need 

High: effective in helping 
teachers acquire new 

knowledge, especially in 
applying it 

Medium: less 
efficient than other 

models, focus is 
creating new 

knowledge, not 
acquiring knowledge 

 
Collins, D. Achieving Your Vision of Professional Development: How to Assess Your Needs and Get What You Want. Greensboro, NC: Southeastern 
Regional Vision for Education, (SERVE), 1998. 
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The Stages of Concern about Innovation/Change is from Taking Charge of Change by Hord, Rutherford, Huling-Austin, and Hall. The material 
that follows may be used as a guide to understanding change for those involved in school reform.  It is a complementary piece to the Appendix 
work on Selecting Best Practices and Programs. As the material from Southwest Educational Development Laboratory (SEDL) reminds us, the 
assumptions are that change is a process, not an event; that it is made by individuals first, then institutions; that it is a highly personal 
experience; and that it is developmental in feelings and skills.   
 
A first step in using concerns to guide interventions is to know what concerns the individuals have, especially their most intense concerns. The 
Typical Expression of Concern correlates to “where people are” in relation to the Stages. It is important to bear in mind that a particular Stage 
of Concern is neither “good” nor “bad.”  
 
The second step is to deliver interventions that might respond to those concerns. Unfortunately, there is no absolute set of universal 
prescriptions, but the following suggestions offer examples of interventions that might be useful. Always to be kept in mind is that 
interventions must be related first to the people, second to the innovation/change. 
 
Stage 0: Awareness Concerns 

a. If possible, involve teachers in discussions and decisions about the innovation/change and its implementation. 
b. Share enough information to arouse interest, but not so much that it overwhelms. 
c. Acknowledge that a lack of awareness is expected and reasonable and that no questions about the innovation are foolish. 
d. Encourage unaware persons to talk with colleagues who know about the innovation. 
e. Take steps to minimize gossip and inaccurate sharing of information about the change. 

Typical Expressions of Concern:  “I am not concerned about it (the innovation).” 
     “I don’t even know what the new process is about.” 

    
Stage 1: Informational Concerns 

a. Provide clear and accurate information about the innovation. 
b. Use a variety of ways to share information—verbally, in writing, and through any other available media. Communicate with  
      individuals and with small and large groups. 
c. Have persons who have used the innovation in other settings visit with your teachers. Visits to user schools could also be arranged. 
d. Help teachers see how the innovation relates to their current practices, in regard to both similarities and differences. 
e. Be enthusiastic and enhance the visibility of others who are excited. 
Typical Expressions of Concern:  “I would like to know more about it.” 

“I want to find out about the new materials the district is offering and see if they would be good 
  for our students.” 
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Stage 2: Personal Concerns 

a. Legitimize the existence and expression of personal concerns. Knowing that these concerns are common and that others share them  
      can be comforting. 
b. Use personal notes and conversations to provide encouragement and reinforce personal adequacy. 
c. Connect these teachers with others whose personal concerns have diminished and who will be supportive. 
d. Show how the innovation can be implemented sequentially rather than in one big leap. It is important to establish expectations that  
      are attainable. 
e.   Do not push innovation use, but encourage and support it while maintaining expectations. 
Typical Expressions of Concern: “How will using it affect me?” 

“I’m not sure the new technology innovation is for me—can I do it? I hardly know where the  
 off/on button is.” 

   
 
Stage 3: Management Concerns 

a. Clarify the steps and components of the innovation. Information from innovation configurations will be helpful here. 
b. Provide answers that address the small, specific “how-to” issues that are so often the cause of management concerns. 
c. Demonstrate exact and practical solutions to the logistical problems that contribute to these concerns. 
d. Help teachers sequence specific activities and set timelines for their accomplishments. 
e. Attend to the immediate demands of the innovations, not what will be or could be in the future. 
Typical Expressions of Concern:  “I seem to be spending all my time getting materials ready.” 

“I am concerned about the time it takes me to get materials ready and organize everything for the 
  new program.” 

 
 
Stage 4: Consequence Concerns 

a. Provide these individuals with opportunities to visit other settings where the innovation is in use and to attend conferences on the 
      topic. 
b. Don’t overlook these individuals. Give them positive feedback and needed support. 
c. Find opportunities for these persons to share their skills with others. 
d. Share with these persons information pertaining to the innovation. 
Typical Expressions of Concern:  “How is my use affecting kids?” 

“I believe the highly capable students are not being challenged by this program. I wonder what I 
can do about that?” 
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Stage 5: Collaborative Concerns 

a. Provide these individuals with opportunities to develop those skills necessary for working collaboratively. 
b. Bring together those persons, both within and outside the school, who are interested in collaboration. 
c. Help the collaborators establish reasonable expectations and guidelines for the collaborative effort. 
d. Use these persons to provide technical assistance to others who need assistance. 
e. Encourage the collaborators, but don’t attempt to force collaboration on those who are not interested. 
Typical Expressions of Concern:  “I am concerned about relating what I am doing to what other instructors are doing.” 

“My immediate neighbor and I are thinking about restructuring our daily schedule, subjects, and 
  students so that together we have a better setting for students’ independent learning.” 

 
Stage 6: Refocusing Concerns 

a. Respect and encourage the interest these persons have for finding a better way. 
b. Help these individuals channel their ideas and energies in ways that will be productive rather than counterproductive. 
c. Encourage these individuals to act on their concerns for program improvement. 
d. Help these people access the resources they may need to refine their ideas and put them into practice. 
e. Be aware of and willing to accept the fact that these persons may replace or significantly modify the existing innovations. 
Typical Expressions of Concern:  “I have some ideas about something that would work even better.” 

“We need to add a major new dimension to this curriculum, like a community service project, that 
 would really grab the students’ attention and force them to use all their skills in an integrated 
 way.” 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 187 
 
Louisiana Department of Education School Improvement Plan 

Appendix D 

 
National Staff Development Council (NSDC) Standards For Staff Development 

 
Context Standards 
 
LEARNING COMMUNITIES: Staff development that improves the learning of all students organizes adults into learning communities, whose goals are aligned with those 
of the school and district. 
 
LEADERSHIP:  Staff development that improves the learning of all students requires skillful school and district leaders who guide continuous instructional improvement. 
 
RESOURCES:  Staff development that improves the learning of all students requires resources to support adult learning and collaboration. 
 
Process Standards 
 
DATA-DRIVEN:  Staff development that improves the learning of all students uses disaggregated student data to determine adult learning priorities, monitor progress, and 
help sustain continuous improvement. 
 
EVALUATION:  Staff development that improves the learning of all students uses multiple sources of information to guide improvement and demonstrate its impact. 
 
RESEARCH-BASED:  Staff development that improves the learning of all students prepares educators to apply research to decision making. 
 
DESIGN:  Staff development that improves the learning of all students uses learning strategies appropriate to the intended goal. 
 
LEARNING:  Staff development that improves the learning of all students applies knowledge about human learning and change. 
 
COLLABORATION:  Staff development that improves the learning of all students provides educators with the knowledge and skills to collaborate. 
 
Content Standards 
 
EQUITY:  Staff development that improves the learning of all students prepares educators to understand and appreciate all students, create safe, orderly and supportive 
learning environments, and hold high expectations for their academic achievement. 
 
QUALITY TEACHING:  Staff development that improves the learning of all students deepens educators’ content knowledge, provides them with research-based 
instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately. 
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Louisiana Rubric for Assessing Results-Based Professional Development 
This rubric is based on the twelve NSDC Standards for Staff Development and addresses the quality of district/school staff development related to Context, Process, and 
Content. The rubric was adapted from the Kansas Staff Development Rubric for District/School Assessment by the Louisiana Professional Development Advisory 
Committee formed by the Blue Ribbon Commission. 

Directions:  As your district/school reviews each level, consider what specific evidence you have to support the key components for that level.  To achieve “Total Application 
of Standard” you need clear convincing evidence.  Evidence is measurable and furnishes proof and/or documents results.  Based on this definition, how would you rate your 
staff development, and what evidence would you provide to support your choice? 

Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not Total) 

Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Learning 
Communities 

Staff Development that 
improves the learning 
of all students 
organizes adults into 
learning communities 
whose goals are 
aligned with those of 
the school and district. 

In this school/district: 

a. The professional 
development that 
staff members 
receive is based on 
individual learning 
needs. 

b. Staff members 
consistently pursue 
training away from 
the school site. 

c. There are no ongoing 
learning teams. 

d. No attempts are being 
made to align staff 
development with 
district or school 
goals. 

 

In this school/district: 

a. Some staff members 
consider student needs 
when planning staff 
development. 

b. Some staff members 
plan and participate in 
job-embedded 
professional 
development at the 
school site. 

c. Some staff members 
have been organized 
into learning teams or 
staff members have 
been organized into 
learning teams but 
meet infrequently. 

d. Some staff 
development is 
planned in alignment 
with district/school 
goals 

In this school/district: 

a. Small learning 
communities are a 
part of the staff 
development plan. 

b. Many members plan 
and participate in 
site-based, job-
embedded staff 
development such as 
collaborative lesson 
planning, examining 
student work, and/or 
solving problems. 

c. Many or most staff 
are members of on-
going learning 
teams. 

d. Some learning 
teams focus on 
school and/or 
district goals. 

In this school/district: 

a. Small learning 
communities are the 
primary component of 
the staff development 
plan. 

b. Professional 
development is primarily 
job-embedded and site-
based or all staff 
members participate in 
site-based, job embedded 
staff development. 

c. All teachers are 
members on on-going, 
site-based teams that 
meet several times each 
month to plan 
instruction, examine 
student work, and/or 
solve problems. 

d. School and/or district 
goals drive all staff 
development. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not Total) 

Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Leadership 

Staff development that 
improves the learning 
of all students requires 
skillful school and 
district leaders who 
guide continuous 
instructional 
improvement. 

In this school/district: 

a. Negotiated 
agreements, daily 
schedules, and 
incentive systems are 
developed without 
regard to staff 
development. 

b. School-year 
calendars include no 
allocated time for 
staff development. 

c. School improvement 
planning and staff 
development 
planning typically are 
handled 
independently. 

d. There is no formal 
mechanism for 
administrators and 
teachers to play 
leadership roles in 
staff development. 

In this school/district: 

a. Negotiated 
agreements, daily 
schedules, and 
incentive systems are 
designed with little 
consideration to the 
on-going professional 
development needs of 
the staff. 

b. Yearly calendars 
contain some allocated 
time for staff 
development. 

c. Staff development is 
considered necessary, 
but is seldom in 
alignment with school 
improvement goals. 

d. Administrators and 
teacher leaders direct 
staff development, but 
apparently with little 
leadership training or 
skills. 

In this school/district: 

a. Negotiated 
agreements, daily/ 
yearly schedules, 
and incentive 
systems are 
designed with some 
consideration to the 
professional 
development needs 
of individual staff. 

b. Time has been set 
aside in the school’s 
daily schedule for 
staff development, 
but is scheduled 
irregularly. 

c. Leaders recognize 
that staff 
development is one 
strategy for 
supporting school 
improvement. 

d. Administrators and 
teacher leaders 
occasionally share 
responsibility for 
purposefully 
developing their 
own knowledge and 
skills in the area of 
staff development. 

In this school/district: 

a. Small learning groups 
are the primary 
component of the staff 
development plan. 

b. All teachers participate 
in ongoing, school-based 
teams that meet several 
times each week to plan 
instruction, examine 
student work, and/or 
solve problems. 

c. School and/or district 
goals drive all staff 
development at this 
school. 

d. All administrators and 
teacher leaders 
consistently share 
responsibility for 
purposefully developing 
their own staff 
development knowledge 
and skills. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Resources 

Staff development 
that improves the 
learning of all 
students requires 
resources to 
support adult 
learning and 
collaboration. 

In this school/district: 

a. Staff members 
believe staff 
development should 
occur outside the 
regular work day, 
preferably off-site so 
as not to interfere 
with teaching. 

b. Few, if any, resources 
are set aside for 
professional 
development. 

c. School staff never set 
aside time within the 
workday for their 
own staff 
development. 

In this school/district: 

a. Staff members believe 
professional 
development should 
primarily occur within 
the school day, but have 
yet to implement 
strategies for doing so. 

b. Up to five percent of 
resources have been set 
aside for staff 
development. 

c. Staff members 
understand they should 
set aside time within 
their workday for staff 
development, but do so 
only occasionally. 

 

In this school/district: 

a. Many staff 
development 
activities occur 
during the school 
day. 

b. At least five 
percent of the 
budget is dedicated 
to professional 
development. 
Moreover, staff 
members are 
implementing 
strategies to 
increase staff 
development 
funding to 10 
percent of budget. 

c. Many staff set 
aside time during 
their workday for 
staff development, 
with some setting 
aside as much as 
25 percent of their 
day for 
professional 
growth. 

In this school district: 

a. Time is routinely set 
aside during the school 
day for staff 
development. 

b. Ten percent of the budget 
is dedicated to 
professional 
development. 

c. Twenty-five percent of an 
educator’s work time is 
used for staff 
development. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Data Driven 

Staff development 
that improves the 
learning of all 
students uses 
disaggregated 
data to determine 
adult learning 
priorities and help 
sustain continuous 
improvement. 

In this school/district: 

a. Staff development is 
based on the 
individual interests of 
teachers, with little 
use of student data.  
Few attempts are 
made to gather school 
or system-wide data. 

b. Data on student 
learning data is not 
used as a basis for 
evaluating or 
planning staff 
development. 

c. Teachers do not 
disaggregate and 
analyze data to 
ensure equitable 
treatment of all 
subgroups of student. 

In this school/district: 

a. Staff recognize that 
professional 
development should be 
focused on student 
needs but still primarily 
make staff development 
decisions based on 
teacher needs. 

b. A few staff teachers 
examine student data to 
plan or assess the 
effects of staff 
development, but the 
data used are limited. 

c. Some data is 
disaggregated and 
analyzed (or, a few 
teachers disaggregate 
data) to ensure the 
equitable treatment of 
all subgroups of 
student. 

In this school/district: 

a. Staff development 
is often focused on 
student needs. 

b. Many teachers 
collect classroom-
based data in order 
to evaluate the 
impact of their own 
learning on 
measures of 
student progress. 

c. Many teachers 
disaggregate and 
analyze data to 
ensure the 
equitable treatment 
of all subgroups of 
students. 

In this school/district: 

a. Decisions regarding staff 
development are always 
based on evidence 
gathered systematically 
in classrooms, the 
district, and/or state. 

b. Teachers routinely 
examine student data 
from multiple sources 
(e.g., standardized tests, 
student work, etc.) to 
assess the impact of their 
own professional 
development. 

c. Student data is routinely 
disaggregated and 
analyzed by all staff to 
ensure the equitable 
treatment of all 
subgroups of students. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Evaluation 

Staff development 
that improves the 
learning of all 
students uses 
multiple sources 
of information to 
guide 
improvement and 
demonstrate its 
impact. 

In this school/district: 

a. There is no evidence 
that staff 
development is 
evaluated. 

In this school/district: 

a. Staff development is 
evaluated solely on the 
basis of participant 
reactions or satisfaction 
(Guskey, Level 1). 

b. Only the initial learning 
of staff is considered 
when evaluating staff 
development. 

In this school/district: 

a. Several types of 
evidence that focus 
on staff 
development are 
used to improve the 
quality of staff 
development. 

b. Other types of data 
collection include 
participants’ 
reactions and 
perceptions of 
initial learning and 
feedback as to what 
students are/are not 
learning. 

In this school/district: 

a. A wide variety of data are 
analyzed to measure the 
impact that staff 
development is having on 
staff and student learning. 

b. Leaders collect and use 
information related to the 
level of implementation, 
follow-up strategies, 
organizational changes, 
data concerning 
knowledge and skills 
gained and practiced by 
participants, and changes 
in student learning. 

 

Research-based 

Staff development 
that improves the 
learning of all 
students prepares 
educators to apply 
research to 
decision-making. 

In this school/district: 

a. Staff development 
does not prepare 
educators to be 
skillful users of 
education research 
and best practice. 

b. Staff development is 
not viewed as a 
strategy to improve 
student learning. 

c. Staff development is 
based on teacher 
preference or choice 
rather than best 
practices. 

In this school/district: 

a. Staff development 
seldom prepares 
educators to be skillful 
users of educational 
research or best 
practice. 

b. Staff development is 
seldom selected or 
identified, based on 
research or best 
practices. 

c. Staff development is 
seldom viewed as a 
strategy to inspire 
learning 

In this school/district: 

a. Staff development 
frequently prepares 
educators to be 
skillful users of 
educational 
research or best 
practice. 

b. Staff development 
is frequently 
selected, based on 
research or best 
practices. 

c. Staff development 
is frequently 
viewed as a 
strategy to inspire 
learning. 

In this school/district: 

a. Staff development 
consistently prepares 
educators to be skillful 
users of educational 
research or best practice. 

b. Teams of teachers and 
administrators 
methodically study 
research before adopting 
improvement strategies. 

c. Pilot studies and action 
research are used when 
appropriate to test the 
effectiveness of new 
approaches when 
research is contradictory 
or does not exist. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Design 

Staff development 
that improves the 
learning of all 
students uses 
learning strategies 
appropriate to the 
intended goal. 

In this school/district: 

a. Staff development is 
primarily awareness 
sessions only. 

b. No technology is 
used to support the 
educator’s individual 
learning. 

c. There is no evidence 
that follow-up 
activities have been 
planned to support 
educators as they 
attempt to 
incorporate what they 
have learned into 
their ongoing 
practice. 

In this school/district: 

a. Staff development 
includes an introduction 
to the initiative with 
limited guided practice. 

b. Technology is seldom 
used to support the 
educators’ individual 
learning. 

c. Follow-up activities 
such as mentoring and 
coaching are 
occasionally provided 
to educators or are 
provided to a selected 
subgroup of educators. 

In this school/district: 

a. Staff development 
in several learning 
strategies and 
initiatives with 
modeling and some 
practice during the 
workshop. 

b. Technology 
frequently supports 
educators’ 
individual learning. 

c. Follow-up 
activities such as 
mentoring and 
coaching are 
available to many 
educators. 

In this school/district: 

a. Educators routinely 
participate in a variety of 
learning strategies to 
achieve their staff 
development goals. 

b. Technology is 
consistently utilized to 
support educators’ 
individual learning. 

c. All educators consistently 
engage in coaching, 
mentoring, and other 
follow follow-up 
activities to support their 
learning. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Learning 
 
Staff development 
that improves the 
learning of all 
students applies 
knowledge about 
human learning 
and change. 

In this school/district: 

a. Staff development 
methods assist 
educators with only 
surface features of a 
new idea.  No 
attention is paid to 
active learning 
processes that 
promote reflection 
and problem solving. 

b. Educators are given 
no opportunity to 
practice new skills 
and receive feedback. 

c. No attempt is made 
to identify and 
address educators’ 
individual concerns 
in order to plan 
appropriate follow-up 
support. 

In this school/district: 

a. Several staff 
development methods 
are used to help 
educators develop an 
in-depth understanding 
of innovations.  Some 
active learning 
opportunities are 
provided. 

b. Follow-up activities are 
used sporadically to 
provide educators an 
opportunity to practice 
new skills.  Feedback is 
available but 
insufficient. 

c. Information on educator 
concerns is occasionally 
collected, but few if any 
follow-up interventions 
result. 

In this school/district: 

a. Educators benefit 
from a number of 
staff development 
methods that 
mirror the methods 
that teachers are 
expected to use 
with students.  
These include 
active learning that 
promotes reflection 
and problem 
solving. 

b. Many (but not all) 
educators have the 
opportunity to 
practice new skills 
and receive 
feedback on 
performance. 

c. Information on 
educator concerns 
is often collected 
and used to design 
interventions and 
follow-up 
strategies. 

In this school/district: 

a. The staff development 
methods used to support 
educator learning 
consistently mirror the 
teaching methods that 
have proven effective in 
promoting student 
learning. 

b. Participants have regular 
opportunities to practice 
new skills and 
consistently receive 
feedback on their 
performance. 

c. Information on educator 
concerns is routinely 
gathered and used to 
tailor interventions and 
follow-up strategies to 
the participant’s 
individual learning needs. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Collaboration 
 
Staff development 
that improves the 
learning of all 
students provides 
educators with the 
knowledge and 
skills to 
collaborate. 

In this school/district: 

a. There is no evidence 
to suggest that staff 
development 
activities provide 
participants an 
opportunity to 
practice 
collaboration. 

b. The staff 
development 
activities do not 
provide educators 
with the knowledge 
and skills they need 
to collaborate 
effectively. 

c. There is no evidence 
that technology is 
used to encourage 
and support 
collaboration. 

 

In this school/district: 

a. Occasionally, staff 
development activities 
include opportunities 
for participants to work 
collaboratively toward 
common ends. 

b. Some staff development 
activities are designed 
to support and 
encourage 
collaboration, and 
sometimes result in 
informal sharing. 

c. Technology is used 
sporadically or in a 
limited fashion to 
support collaboration. 

In this school/district: 

a. Participants often 
take advantage of 
staff development 
activities to work 
collaboratively 
toward common 
ends. 

b. When important 
work needs to be 
done, staff 
development 
activities provide a 
vehicle for creating 
diverse teams 
whose members 
work 
collaboratively 
toward common 
goals. 

c. Technology often 
becomes a resource 
for supporting 
collaboration, but 
its use is not 
systemic. 

In this school/district: 

a. Participants routinely 
draw upon their 
newfound knowledge and 
skills to work 
collaboratively toward 
common ends. 

b. Staff development is 
consistently used to 
prepare and support 
educators to collaborate 
effectively in a variety of 
groups and settings (e.g., 
school improvement 
teams, grade-level 
committees, district 
initiatives, etc.).  

c. Educators routinely 
apply/practice the 
technology knowledge 
and skills they have 
acquired through staff 
development to 
collaborate effectively. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Equity 
 
Staff development 
that improves the 
learning of all 
students prepares 
educators to 
understand and 
appreciate all 
students; create 
safe, orderly, and 
supportive 
learning 
environments, and 
hold high 
expectations for 
students’ 
academic 
achievement. 

In this school/district: 

a. There is no evidence 
that the staff 
development 
activities help 
educators recognize, 
understand, and 
appreciate the 
instructional needs of 
a diverse student 
population. 

b. Staff development 
activities do not 
present strategies for 
creating learning 
environments that are 
safe, orderly, and 
student-centered. 

c. Staff development 
activities do not 
address the 
importance of high 
expectations for all 
students. 

In this school/district: 

a. Occasionally, staff 
development activities 
touch on the importance 
of recognizing, 
addressing the 
instructional needs of a 
diverse student 
population. 

b. A few staff 
development activities 
review tools for 
creating safe, orderly, 
and student-centered 
learning environments. 

c. Staff development 
activities occasionally 
mention the importance 
of high expectations for 
all students. 

In this school/district: 

a. Many staff 
development 
activities are 
designed to help 
educators 
recognize and 
support the 
instructional needs 
of a diverse student 
population. 

b. Staff development 
activities generally 
include strategies 
that participants 
can use to create 
and support 
learning 
environments that 
are safe, orderly, 
and student-
centered. 

c. Staff development 
activities often 
review the 
importance of high 
expectations for all 
students. 

In this school/district: 

a. Staff development 
activities always remind 
and encourage 
participants to recognize 
and meet the instructional 
needs of a diverse student 
population. 

b. All staff development 
activities include 
strategies for establishing 
and maintaining learning 
environments that are 
safe, orderly, and student-
centered. 

c. Staff development 
activities consistently 
stress the importance of 
high expectations for all 
students. 

 



 

197 
 
 

Louisiana Department of Education School Improvement Plan 
Appendix D 

Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Quality Teaching 
 
Staff development 
that improves the 
learning for all 
students deepens 
educator’s content 
knowledge, 
provides them 
with research-
based 
instructional 
strategies to assist 
students in 
meeting rigorous 
standards, and 
prepares them to 
use various types 
of classroom 
assessments 
appropriately. 

In this school/district: 

a. No opportunities are 
available for 
participants to 
develop deeper 
content knowledge or 
acquire related 
instructional skills. 

b. There is no evidence 
that the staff 
development 
activities that focus 
on teaching present 
research-based 
instructional 
strategies to help 
students meet high 
standards. 

c. No opportunities are 
available for 
educators to develop 
their knowledge and 
skills in the area of 
classroom 
assessment. 

In this school/district: 

a. Some effort is being 
made to help 
participants deepen 
their content knowledge 
and skills as well as 
explore related 
instructional skills. 

b. Some (but not all) of 
the staff development 
activities that focus on 
teaching include 
research-based 
instructional strategies. 

Participants are given 
few opportunities to 
build their knowledge 
and skills in the area of 
classroom assessment 
or classroom 
assessment is a frequent 
staff development topic, 
but is addressed in a 
very limited fashion. 

In this school/district: 

a. Most staff 
development 
activities are 
designed to deepen 
the participants’ 
content knowledge, 
and introduce them 
to some related 
instructional skills.  

b. Research-based 
instructional 
strategies are a key 
component of 
many (but not all) 
of the staff 
development 
activities that focus 
on teaching. 

c. Classroom 
assessment is a 
regular topic of 
staff development, 
and some staff take 
multiple 
approaches to 
assessing student 
learning. 

In this school/district: 

a. All staff development 
activities are designed to 
help participants (1) 
deepen their content 
knowledge and (2) 
acquire and practice a 
variety of related 
instructional skills. 

b. Those staff development 
activities that focus on 
teaching consistently 
supplement deep content 
with appropriate 
research-based 
instructional strategies. 

c. Through staff 
development, all teachers 
learn multiple methods of 
classroom assessment, 
and use that knowledge 
to regularly monitor gains 
in student learning. 
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Standard 

Level 4 
No Application 

of Standard 

Level 3 
Minor Application 

of Standard 

Level 2 
Substantial (Not 

Total) Application of 
Standard 

Level 1 
Total Application 

of Standard 

EVIDENCE 
Documentation 

For Recommended Level 
Family 
Involvement 
 
Staff development 
that improves the 
learning of all 
students provides 
educators with 
knowledge and 
skills to involve 
families and other 
stakeholders 
appropriately. 

In this school/district: 

a. Staff development 
participants are given 
no opportunity to 
sharpen their skills at 
seeking and/or 
utilizing input from 
parents and 
community members. 

b. Parent participation is 
perceived as intrusive 
and unwanted. 

c. There is no 
technology available 
for enhancing 
communication with 
families and the 
community. 

 

In this school/district: 

a. Some participants have 
the opportunity to 
become more adept at 
soliciting and utilizing 
input from community 
members.  

b. The goals and mission 
of the school/district 
continue to be 
developed with the 
staff. 

c. Educators communicate 
with parents by phone 
and, to some degree, 
through e-mails. 

In this school/district: 

a. Staff members 
recognize the need 
for training and 
technical assistance 
in how to build 
consensus among 
educators and 
community 
members 
concerning the 
overall mission and 
goals for staff 
development. 

b. Educators create 
relationships with 
parents to support 
student learning. 

c. The use of 
technology to 
communicate with 
parents and the 
community is 
improving as staff 
members acquire 
better skills in the 
use of technology. 

In this school/district: 

a. Staff development 
prepares leaders to build 
consensus among 
educators and community 
leaders concerning the 
overall mission and goals 
for staff development. 

b. Staff development 
prepares educators to 
create relationships with 
parents to support student 
teaching. 

c. Technology is routinely 
used to communicate 
with parents and the 
community. 
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Formative and Summative Evaluation 
 
 

Formative Evaluation 
 

• Occurs during the operation of a strategy or activity 
• Provides those responsible for the SIP with ongoing information about whether implementation is 

proceeding as planned 
• Provides information on whether or not progress is being made on the Action Plan 
• Focuses on the conditions for success 

What conditions are necessary for success? 
Have those conditions been met? 
Can the conditions be improved? 

• Takes place at multiple times throughout the life of the activity or SIP 
• Stays in-house but is used to make adjustments to the SIP  
• Serves as an “early warning” sign in its use for evaluation or benchmarking 
• Assesses through input whether the strategy is working as designed. 
• Gives feedback 
• Collects credible data 
• Studies data in relation to identified benchmarks to inform revisions, improvements, or minor 

adjustments in the program design. 
 
Summative Evaluation 
 
• Conducted at the completion of implementing a strategy or activity or program 
• Provides SIT and school with judgments about the overall merit or worth of the strategy, activity, or 

other SIP component 
• Describes what was accomplished, what the consequences were, and what the final results were 
• Answers questions, such as 

Should it be continued? 
Should it be continued with modifications? 
Should it be expanded? 
Should it be discontinued? 

• Collects credible data upon which to base judgments about the program’s merit and worth 
• Provides a summary judgment about the program’s performance and impact 

 
 
 

 



 

201 
 
 

School Improvement Plan 
Appendix E 

Louisiana Department of Education 

Five Levels of Professional Development Evaluation 
Evaluation 
Level 

What Questions Are Addressed? How Will Information Be 
Gathered? 

What is Measured 
or Assessed? 

How Will Information Be 
Used? 

Level 1 
 

Participants’ 
Reactions 

Did they like the professional development 
activity? 
Was their time well spent? 
Did the material make sense? 
Will it be useful? 
Was the leader knowledgeable and helpful? 
Were the refreshments fresh and taste? 
Was the room the right temperature? 
Were the chairs comfortable? 

Questionnaires administered at the end of 
the session 

Initial satisfaction with the 
experience 

To improve program design and 
delivery 

Level 2 
 

Participants’ 
Learning 

Did the participants acquire the intended 
knowledge and skills? 

Paper-and-pencil instruments 
Simulations 
Demonstrations 
Participants’ reflections (oral and 

written) 
Participants’ portfolios 

New knowledge and skills of 
participants 

To improve program content, format, 
and organization 

Level 3 
 

Organizational 
Support and 

Change 

What was the impact on the organization? 
  Did the professional development affect 

organizational climate and procedures? 
Was implementation advocated, facilitated, 

and supported? 
Were problems addressed quickly and 

efficiently? 
Were sufficient resources made available? 
Were successes recognized and shared? 

District and school records 
Minutes from follow-up meetings 
Questionnaires 
Structured interviews with participants 

and district or school administrators 
Participants’ portfolios 

The organization’s advocacy, 
support, accommodation, 
facilitation, and 
recognition 

To document and improve 
organizational support  

To inform future change efforts 

Level 4 
 

Participants’ 
Use of New 

Knowledge and 
Skills 

Did  participants effectively apply  the new 
knowledge and skills? 

Questionnaires 
Structured interviews with 
participants and their supervisors 

Participants’ reflections (oral and 
written) 

Participants’ portfolios 
Direct observations 
Video or audio tapes 

Degree and quality of 
implementation 

To document and improve the 
implementation of program 
content 

Level 5 
 

Student 
Learning 
Outcomes 

What was the impact on students? 
Did it affect student performance or 
achievement? 
Did it influence students’ physical or 

emotional well-being? 
Are students more confident as learners? 
Is student attendance improving? 
Are dropouts decreasing? 

School records 
Student records 
Questionnaires 
Structured interviews with students, 

parents, teachers, and/or 
administrators 

Participant portfolios 

Student learning outcomes: 
Cognitive (Performance and 

Achievement) 
Affective (Attitudes and 

Dispositions) 
Psychomotor (Skills and 

Behaviors) 

To focus and improve all aspects of 
program design, implementation, 
and follow-up 

To demonstrate the overall impact of 
professional development 
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Linking Your Plan to Progress 
 
For each instructional strategy listed in the SIP, provide an overall rating and discuss the degree of 
implementation observed.  For each objective, identify each item: 
 
Strategy: 
Grade/Subject area where the strategy should be evident: 
 
 
Indicator of Implementation: 
(i.e., no evidence in teacher observations/self reports, evidence in lesson plans, 
evidence in student work, room set-up, learning centers, etc…) 
 
 
Degree of Implementation: 
(i.e., no evidence, little evidence, some evidence, a lot of evidence) 
 
 
Results: 
(Is there any evidence of student progress toward the achievement of the 
goal/objective?) 
 
 
Comments: 
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School Improvement Plan Implementation 
 
Examine your Activities, Indicator of Implementation, and Evaluation columns in your School Improvement Plan.   
 

• How will you measure your progress along the way? 
 
• What indicators will you use to measure your progress? (These are the indicators to assess 

progress on the process.) 
 

• How often will you measure your progress along the way? 
 

• How will you maintain accountability for the implementation of the plan? 
 

• What revisions need to be made to your plan? 
 

• What will you do to monitor your plan? 
 

• Does your action plan address the identified weaknesses? 
 

• Are you making progress using the current strategies? 
 

• What data confirm that your strategies are working? 
 

• What else can be done to help you reach your goals? 
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IMPLEMENTATION ANALYSIS OF PROGRAMS AND INITIATIVES 
 

Program/
Initiative 

Initiation 
Stage 

Implementation 
Stage 

Integrated 
with Other 
Programs 

Institutionalization 
Stage 

Consider 
Discarding 

      

      

      

      

      

      

      

      

      

      

      
 
Directions: 
1. In the first column, as a whole faculty, list all programs and initiatives in place at the school (no discussion 

at this point). 
2.  In faculty groups (each with a recorder and reporter), place an X in the column that best describes the level 

of implementation. (Note that length of time does not necessarily correlate with level of implementation.) 
3. Group leaders count the number of Xs in each column and report it out to the whole-group leader. 
4. Faculty groups discuss the implications of the full-group analysis in light of school improvement goals and 

objectives. 
5. Reporters from each group take the discussion points to the large group, which may consider discarding 

programs and initiatives.  
 
Definitions: 
Initiation Stage: The initiative or program has begun initial implementation processes (Consider initiation in terms 
of timelines). 
 
Implementation Stage: The initiative or program is being implemented close to the projected timelines and is 
becoming routine. 
 
Integration Stage: The initiative or program is routine and integrated/interfaced with other programs and initiatives. 
 
Institutionalization Stage: The initiative or program is established as part of the school’s culture. 
 
Adapted from: 
Murphy, Carlene U., and Dale W. Lick.  Whole-Faculty Study Groups: A Powerful Way to Change Schools and 
Enhance Learning. Thousand   

Oaks: Corwin P, 1998. 
Hall, G., and S. Hord.  Change in Schools: Facilitating the Process. New York: State University of New York P, 
1987. 
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Keeping the Plan “Alive” 
 
 

1. Schedule a monthly/9-week review of the plan. 

2. Assess progress on each of the proposed strategies and actions. 

3. Include dates and names to improve accountability. 

4. Modify the plan to accommodate changes. 

5. Collect local data to give you regular information regarding progress toward the 

achievement of your goals. 

6. Determine priorities for budgeting and discuss how to find and allocate resources 

for high priorities. 

7. Secure buy-in for the plan.  Share the plan with new staff. 
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Trouble Shooting Your Continuous Improvement Efforts 
 

If… Then Recommendation 
You are not seeing the 
implementation of your plan 
and/or vision throughout the 
school. 

• The school does not have a vision 
shared and owned by the people who 
need to implement it. 

• There may be more than one plan. 
• Leadership may not be reinforcing the 

vision and/or plan on a day-to-day 
basis. 

• Staff members may not understand 
their roles in implementing the vision 
and may need new skills. 

• Revisit the vision to get to a shared meaning and 
ownership of the vision and plan. 

• Rework the many plans into one that reflects the 
vision. 

• Realign the leadership structure to the vision and 
clarify roles and responsibilities. 

• Provide professional development to all staff 
members to help them understand how to 
implement the vision. 

Staff is tiring of the 
implementation of the vision. 

• Staff do not know if they are making 
progress. 

• The vision has not become the way of 
doing business in the school--it might 
be an add-on. 

• Staff are not taking the time to assess 
progress and celebrate the successes. 

 

• Utilize a tool to help everyone on staff know 
where they started, where they are, and where 
they are going, with respect to the 
implementation of the vision. 

• Establish a system from the beginning for 
ongoing assessments and feedback. 

• Celebrate the major and the minor successes. 

Your school is having trouble 
implementing technology into 
the curriculum. 

• Staff is not clear on what they expect 
students to know and be able to do. 

• Staff is not clear on how to make 
technology a tool and not an add-on. 

• Staff needs more professional 
development in technology uses in the 
curriculum. 

• Revisit the standards for student learning. 
• Consider ways in which certain technologies can 

help students achieve the standard (i.e., if the 
standard is writing, consider how e-mail can help 
students learn to write.)  Make sure the 
assessment is about the standard and not the 
technology. 

• Assess professional development needs with 
respect to technology and establish peer coaching 
and demonstration classrooms. 

 
Source:  The School Portfolio Toolkit:  A Planning, Implementation, and Evaluation Guide for Continuous School Improvement, by Victoria L. 
Bernhardt, 2002, Larchmont, NY:  Eye on Education.   
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If… Then Recommendation 
Your leader is not moving the 
whole staff forward. 

• The leader does not understand 
her/his role in implementing the 
vision. 

• The leader does not know how to 
lead the vision. 

• Make sure the job of leadership does not fall on 
the shoulders of one individual—especially the 
principal.  Leadership teams can keep the staff 
moving forward when the principal is pulled 
away for other duties. 

• Align meeting times to talk about the 
implementation of the vision (i.e., staff 
meetings focused on implementing the 
vision/mission across the curriculum.) 

Teachers feel so overwhelmed 
as it is and you do not feel 
that you can insist that they 
do one more thing. 

• The benefits of continuous 
improvement, (i.e., working smarter, 
not harder), are not clear to the 
teachers. 

• Time has not been allocated to do 
the work required of continuous 
improvement. 

• Teachers are not clear they can drop 
things that are not a part of the 
vision. 

• Clarify that the purpose of continuous 
improvement is to improve student learning and 
to make everything in the learning organization 
make sense to this end. 

• Establish a time for continuous improvement 
work—bank time during the week to create 
dedicated time to work on the vision. 

• Make sure only those things that are going to 
make a difference with student learning are in 
the vision and implemented and nothing else. 

You cannot get parents 
involved. 

• You have not made it clear to the 
parents they are very important to 
your school improvement efforts. 

• It is not clear to parents how they 
can be involved in meaningful ways. 

• Teachers are thinking about parent 
involvement in terms of parents 
making sure their children do their 
homework, as opposed to other 
meaningful involvement. 

• Make sure parents always feel welcome at 
school. 

• Help parents understand what they can do to 
help. 

• Invite parents to be on a continuous 
improvement committee. 

• Make sure homework is meaningful and worth 
everyone’s energy. 

• Show parents your school improvement plan so 
they can understand what they can do to support 
the vision. 

Source:  The School Portfolio Toolkit:  A Planning, Implementation, and Evaluation Guide for Continuous School Improvement, by Victoria L. 
Bernhardt, 2002, Larchmont, NY:  Eye on Education.   
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Funding 
Source 
(Competitive) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 

1 Title I, Part B 
Reading First 
 

To provide a select 
number of students per 
school screening for 
reading difficulties with 
regular monitoring 
resulting in adjustments 
based on student 
performance every few 
weeks 

-Funding for a reading coach at 
each Reading First school 
program 
-New assessment tools 
 
 
 
 

-Core and supplement programs  
that are not on the approved list 
-All material and  
 equipment used in  
 Reading First schools 
 that are not SBRR 

Division of Educational 
Improvement and Assistance 
(225) 342-3513 

2 Title I, Part C 
Migrant Students 
 

To support high-quality 
and comprehensive 
educational programs for 
migrant children to help 
reduce the educational 
disruptions and other 
problems that result from 
repeated moves and to 
ensure that migrant 
children who move 
between states are not put 
at a disadvantage because 
of disparities in 
curriculum, graduation 
requirements, and content 
and student academic 
achievement standards 

-Family literacy programs 
-School supplies 
-Professional development 
programs for teachers and other 
program personnel 
-Advocacy and outreach on 
education, health, nutrition, and 
social services 
-Migrant parent advisory 
meetings 
  
 

-School construction 
-Purchasing of vehicles such as   
a van 
-Funds remitted directly to  
 parents for services  
 provided to migrant students 

Division of Family, Career and 
Technical Education 
(225) 342-3336 
(225) 342-0444 
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3 Title I, Part F 
CSRP 

To provide greater 
flexibility in the use of 
federal funds and to 
encourage the 
implementation 
of effective strategies for 
all students in a school 
 
 
 
 

-Professional development 
-Instructional supplies related to 
model program 
-Start-up financial assistance 
  

-Any expenses not related to 
 model program 
  

Division of Educational 
Improvement and Assistance 
(225) 342-4507 

 Funding 
Source 
(Competitive) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
4 Learn and Serve 

America 
To provide educators with 
grant funds to design and 
implement effective 
service learning programs 
in the classroom, school, 
or district. 

-Transportation related to 
service-recognition awards 
-Compensation for teacher time 
outside regular school hours 
-Materials and supplies 
-Instructional resources related 
to service-learning: copying and 
printing 
-Administrative costs 
 

-Duplicate or supplant work of a 
paid employee 
-Purchase food or refreshments 
-Provide reward field trips 
-Purchase equipment over 
 $200 

Louisiana Serve Commission  
(225) 342-2038 
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5 Stewart B. 
McKinney 
Homeless 
Assistance 
Act 
 

To ensure that 
homelessness 
does not cause children to 
be 
left behind in school  

-Tutoring, supplemental 
instruction 
-Professional development 
-Developmentally appropriate 
pre-school programs 
-Medical/health services 
-Summer school programs 
-Field trips for academic 
enrichment 
-Records/school fees 
-Parental involvement 
-Domestic violence prevention 
-Counseling services 
-Shelter supplies for homeless 
children 
-Hygiene items, clothes, 
underwear, socks, coats, etc. 
-School supplies 
-Emergency items to help 
homeless students enroll and 
participate in school 
-Transportation to school if 
required 
 
 
 
 
 
 

-Construction  
-Utility bills 
-Grocery food for the whole 
family 
-Insurance 
-Rental assistance 
-Personal car items 
-Rental deposits or utility 
deposits 
 

Division of Educational 
Improvement and Assistance 
(225) 342-3730 

 Funding 
Source 
(Competitive) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
6 Louisiana State 

Improvement 
Grant (LaSIG) 
2001-2006 

To enhance teacher 
quality and increase 
student performance, 
including students with 
disabilities, through 
school improvement and 
professional development  
 

-Professional development for 
school personnel/families/related 
stakeholders 
 

-Activities unrelated to school 
improvement 
 

Division of Educational 
Improvement and Assistance 
(225) 342-3730 
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7 Title IV, Part B 
21st Century 
After 
School Learning 
Centers 

To support programs that 
prevent violence in and 
around schools, prevent 
illegal use of alcohol, 
tobacco, and drugs, 
involve parents and 
communities, and are 
coordinated with related 
Federal, State, school, 
and community efforts 
and resources to foster a 
safe and drug-free 
learning environment 
that supports student 
academic achievement. 
To turn schools into 
community learning 
centers in the out-of-
school hours; provide 
students and families 
with academic and 
enrichment opportunities 
aligned with students’ 
regular academic 
program. 
 
 

-Remedial education activities 
and academic enrichment 
learning programs, including 
providing additional assistance 
to students to allow the students 
to improve their academic 
achievement: 
 -Mathematics and science 
education activities; 
-Arts and music education 
activities; 
-Entrepreneurial education 
programs; 
-Tutoring services (including 
those provided by senior citizen 
volunteers) mentoring programs; 
-Programs that provide after- 
school activities for limited 
English proficient students that 
emphasize language skills and 
academic achievement; 
-Drug and violence prevention 
programs, counseling programs, 
and character education 
programs 

-Funds may not be used for 
families or adults whose children 
are not participants in the  
 community-learning center 
-Funds may not be used 
 to provide service during the 
regular school day. 
 The statute specifically  
 indicates services are to  
 Be provided outside 
 the regular school day or during 
periods when school is not in 
session. 
-Funds may not be used to 
supplant existing out of school 
time programs 
 Funds may however be used to 
supplement other Federal 
programs. 
 (Title I, Rural Education 
 Initiatives, Title IV Safe 
 and Drug Free) 
  

Division of School and 
Community Support 
(225) 342-3338 
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 Funding 
Source 
(Competitive) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
8 Community 

Service 
for Suspended or 
Expelled Students 

To provide suspended or 
expelled students with 
meaningful activities to 
occupy their time during 
their absence from regular 
school; to help them 
avoid negative behavior; 
and to teach them the 
value of service to others 
and their communities 

-Transportation of students 
-Salaries 
-Implementation of community 
service projects 

-Purchase of vehicles 
-Renovation, construction, or 
purchase of a building used for 
program operation 
-Payment of bad debts or interest 
payments as a result of credit 
agreements 
-Medical services 
-Purchase of alcohol 
-Equipment 

Division of School and 
Community Support 
(225) 219-4446 

9 Even Start 
 

To improve the 
educational opportunities 
of low-income families, 
integration of early 
childhood education, 
adult literacy, basic 
education, and parenting 
education into a unified 
family literacy program 

Salaries and benefits; local travel 
for staff; technical assistance; 
transportation for families, if 
needed; professional 
development; contracted 
services; materials and supplies 
to enhance the quality of a 
family literacy program, etc. 

Indirect costs; use of facility for 
religious purposes; acquisition of 
real property or construction of 
permanent structures; 
entertainment, alcoholic 
beverages, or promotional 
materials, etc. 

Division of Family, Career, and 
Technical Education 
(225) 342-0444 
 

10 Deafblind Grants To provide training and 
technical assistance for 
students who have deaf 
blindness 

-Technical assistance 
-Training 
-On-site technical assistance in 
the classroom 

-Purchase of equipment, 
 construction / renovation 
 of facility, etc.  

Division of Educational 
Improvement and Assistance 
(225) 342-3640 
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 Funding 
Source 
(Entitlement) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
1 IDEA, Part B 

611 (ages 3-21) 
613 (ages 3-5) 

To provide special 
education 
and related services for 
children ages 3 through 
21 

-Special equipment 
-Brailler 
-Contract for Related Services 
-Staff Development 
-Support staff 
-Paraprofessionals and aides 
 

-Security officers 
-School buses 
-Construction w/o approval from  
Washington 

Division of Educational 
Improvement and Assistance 
(225) 342-3661 

2 IDEA, Part C To provide early 
intervention 
Services for infants and 
toddlers with disabilities 
from birth to age 3 and 
their families 

-OT-PT 
-Speech Therapy 
-Special Instruction 
-Family Service Coordination 
-Nursing services 
-Medical services 
-Family Training, counseling 
and home visits 
-Transportation 

-Restricted to services  
 according to the Individuals  
with Disabilities Act 

Division of Educational 
Improvement and Assistance 
(225) 342-3661 

3 Title I, Part A To help ensure that all 
children have the 
opportunity to obtain a 
high-quality education 
and reach proficiency on 
challenging state 
academic standards and 
assessments 
 

-Additional instructional staff 
-Salaries 
-Professional development 
-Extended-time programs 
-Conferences and meetings when 
directly related to the grant 
program 
-Communication, fax, telephone, 
postage, messenger service, 
electronic communications, etc.  
-Depreciation and Use allowance 
-Displays, demonstrations, and 
exhibits when directly related to 
providing information about the 
grant program 
-Equipment and capital 
-Educational field trips when 
directly related to a teacher’s  
lesson as part of classroom 
instruction 

-Fundraising, including financial 
campaigns and solicitation of 
gifts donations, contributions, 
etc. 
-Gifts or items that appear to be 
gifts 
-Goods and services for personal 
use 
-Hospitality rooms 
-Lobbying 
-Memorabilia 
-Promotional items 

Division of Educational 
Improvement and Assistance 
(225) 342-4507 
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 Funding 
Source 
(Entitlement) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
4 Title I, Part D 

Neglected & 
Delinquent 

To improve educational 
services for children in 
local and State 
institutions so that such 
children have the 
opportunity to meet the 
same challenging State 
academic content 
standards and student 
academic achievement 
standards that all children 
in the State are expected 
to meet 

-Salaries 
-Materials 
-Supplies & equipment 
 

-Construction 
-Any expenses not related to 
model program 

Division of Educational 
Improvement and Assistance 
(225) 342-4507 

5 
 

Title II, Part A 
Professional 
Development 

To prepare, train, and 
recruit highly qualified 
teacher and principals, 
assistant principals, 
paraprofessionals, and 
personnel in order to have 
a positive impact on 
student achievement 

-Teacher stipends 
-Salaries 
-Substitute costs 
-Supplies & materials 

-Laptop computers 
-Routine office supplies 
-Infocus projectors or other 
equipment exceeding $1000 
-Classroom teacher salaries, 
other than class size reduction 
teachers 
-Room rental for PD unless 
extreme circumstances 
-Classroom supplies for teacher 
or student 
 

Division of Professional 
Development 
(225)342-6980 
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6 Title II, Part D 
Technology 

To improve student 
academic achievement 
through the use of 
technology in elementary 
and secondary schools 
and to assist every student 
in becoming 
technologically literate by 
the end of the eighth 
grade 
 
 
 

-Teacher stipends 
-Supplies & equipment 
-Consultants & contracts 
-Salaries  
 
 
  

-Salaries for Paraprofessionals 
-Sabbatical pay 
-Vehicle rental 
-Services purchased to operate, 
repair, maintain, and rent 
property owned or leased by the 
LEA 
-Notebooks, pens, paper, 
nametags, 
 Post-It Notes, bins, Etc. 
-Computers/printers  
-Software/hardware other than 
PD activity 
-Library/Textbooks  

Louisiana Center for Educational 
Technology 
(225) 763-5575 

 Funding 
Source 
(Entitlement) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
7 Title III 

Language 
Instruction for 
Limited English 
Proficient and 
Immigrant 
Students 

To provide funds to local 
education agencies for 
specialized language 
programs that assist ELLs 
to become proficient in 
English and achieve at 
high levels in the core 
academic areas 

-Professional development 
-Technical assistance 
-Salaries 
-Parental Outreach activities 
-Teacher stipends 
-Consultants and contracts 
-Supplies & equipment 
 

-Translations for 
 other Federal 
 programs 

Division of Educational 
Improvement and Assistance 
(225) 342-3730 

8 Title IV, Part A, 
Subpart I 
Safe & Drug Free 

To support programs that 
prevent violence in and 
around schools, prevent 
the illegal use of alcohol, 
tobacco and drugs, and 
are coordinated with other 
efforts in order to support 
student academic 
achievement 
 

-Parent involvement in drug and 
violence prevention activities 
-Technical assistance 
-Special initiatives 
-Staff development 
-Metal detection devices -
Evaluation 
-Salaries for SRO’s 
-Curricula 
 
 
  

-Promotional items (stickers, 
lapel pins, t-shirts) 
-Refreshments 
-Construction expense 
-Administrative cost above 2% 
-Curricula that is not 
scientifically researched based 
 

Division of School and 
Community Support 
(225) 342-3338 
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9 Title V, Part A 
Parental Choice 
& 
Innovative 
Programs 

To provide funds to 
implement innovative 
educational programs that 
are aligned with school 
reform efforts 

-Salaries to hire teachers 
 to reduce class sizes 
-Computer software 
-Professional 
 development 

-Signing bonuses 
-Paraprofessional 
 salaries 
-Sabbatical pay 
-Vehicle rental 

Division of Professional 
Development 
(225) 219-4510 

10 Title VII, Part A 
Indian Education 

To meet the unique 
educational and culturally 
related academic needs of 
American Indian and 
Alaska Native students so 
that Indian students can 
meet the same 
challenging state 
academic achievement 
standards as all other 
students 

-K through 12 grade academic 
supplemental program 
-Professional Development 
-Tutoring 
-Culturally related academic 
programs 

-Incentive programs 
-Special health and nutrition 
services 
-Basic transportation costs 
-Parental costs 
-School construction 

Jeff Johnson 
(202) 205-9923 
Indian.education@ed.gov 

 
 

mailto:Indian.education@ed.gov
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 Funding 
Source 
(Entitlement) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
11 8(g) MSL 

Multisensory 
Structured 
Language 

To provide teachers 
training in multisensory 
structured language 
programs and dyslexia 
screening each year 

-Testing or screening supplies  
-Stipends 
-Printing,  postage, maintenance 
-Instructional materials 
-Training 
 
 

-Salaries for PD Coordinator, 
Program Coordinator, & LINCS  
 Coordinator 
-Salary for class size reduction 
teacher 
-Signing bonuses 
-Clerical salaries 
-Paraprofessional salaries 
-Sabbatical pay 
-Unemployment insurance 
-Services purchased to operate, 
repair, maintain, and rent 
 property owned or used by the 
LEA 
-Vehicle rental 
-Advertising 
-Paraprofessional tuition towards 
 certification 
-Fees to attend conferences 
-Routine state/district travel 
-Out-of-State travel  

Division of Educational 
Improvement and Assistance 

(225)  
 
 

342-5407 

 Funding 
Source 
(Entitlement) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
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2 K-3 Initiatives To prevent reading 
difficulties through good 
instruction and early 
intervention to achieve 
expected progress for all 
students 

-Classroom reading materials, 
-Professional development 
-Parent educational activities 
-Stipends or substitute pay 
-Summer institute training 
activities 
-Parent materials/activities in 
reading and/or mathematics 
-Evaluation and classroom-level 
assessment materials in K-3 
reading and/or mathematics, and 
in the area of dyslexia 
-Highly qualified reading or 
mathematics content leader 
-Retired teachers employed on a 
part-time to work with low- 
performing students in reading 
and/or mathematics 
-Software that is part of a 
comprehensive, consistent plan 
to improve K-3 reading and/ 
or mathematics achievement 
-Travel between schools 
for reading or mathematics 
teacher who is itinerant and 
-Travel costs to attend 
professional development 
activities that are out-of-parish/ 
city school system boundaries 
-Consultant costs for activities 
relating to a coherent school or 
district plan for improving 
reading and mathematics 
achievement 
-Extended time for reading 
and/or mathematics with a 
certified highly qualified teacher 
within a public school setting, 
including expenses for snacks 

-Salaries and benefits of regular 
classroom teachers 
-Salaries and benefits of 
administrators or central office 
staff 
-Equipment, computers, or 
furniture for office use 
-Equipment such as TVs, VCRs, 
camcorders, computers computer 
accessories, telephone lines, 
Internet connections, digital 
cameras, copy machines 
-Building, construction, rent, or 
other capital improvements 
-Indirect costs 
-Out-of-state travel or training 
-Parent conferences 
-Field trips 
-Iowa Test of Basic Skills testing 
and practice materials 
-Textbooks and/or workbooks 
-Refreshments/meals during 
staff development sessions 
-Attendance at conferences 
including travel expenses and 
registration 
-Salaries and benefits for 
paraprofessionals, teachers’ 
aides, and other uncertified 
personnel 

Division of Educational 
Improvement and Assistance 
(225) 342-2139 
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 Funding 
Source 
(Entitlement) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
13 Carl D. Perkins 

Act 
To promote reform, 
innovations, and 
continuous improvement 
in career and technical 
education to ensure that 
students acquire the skills 
and knowledge they need 
to meet the challenging 
State academic standards 
and to prepare them for 
post-secondary education 
and a wide range of 
opportunities in high-
skill, high-wage careers 

-Integration of academics and  
 career/technical skills 
-Professional development for 
 CTE teachers, counselors, and 
administrators 
-Secondary and post secondary 
education linkages 
-Career guidance & academic 
counseling 
-Local business and education 
partnerships 
-Work-related experiences  

-Consumable supplies 
-Postsecondary tuition for 
secondary students 
-Bus transportation to 
postsecondary institutions 
-Academic remediation 
-Textbooks 
-Teachers salaries 

Division of Career and Technical 
Education 
(225) 219-9333 

14 Title VI, Part B 
Rural Education 
Achievement 
Program 

To provide supplemental 
funds for small rural 
districts in order to impact 
student achievement 

-Teacher recruitment 
-Improvement of basic programs 
under Title I, Part A 
-Educational technology 

-One day conferences 
-Stipends/bonuses for National 
 Board Certification 
-Transportation 
-Food 
-Full Time clerical technology 
staff 
-Materials/equipment for 
administrative use  
     *Note: some exceptions 
-Capital improvement expenses 
-Utilities 
-Activities that exceed the scope 
 of improving the academic 
achievement  of disadvantaged 
children as specified in Title I 

Division of School and 
Community Support 
(225) 342-3338 

15 Educational 
Excellence Funds 
(EEF) 

To provide instructional 
enhancements to Pre-K 
through 12th grade 
students 

-Early childhood 
  programs 
-Remedial instruction 
  & assistance 
-Other educational 
   programs approved  
   by Legislature 

-Maintenance or renovations of  
 buildings 
-Capital improvement 
-Increase in employees’ salaries  

Division of Educational 
Improvement and Assistance 
(225) 342-5407 



ENTITLEMENT FISCAL RESOURCES 

221 
 
Louisiana Department of Education 

 Funding 
Source 
(Entitlement) 

Purpose of Fund Examples of  
Allowable Expenses 

Examples of 
Unallowable Expenses 

Department of Education 
Contact for Examples of 

other Allowable Expenses 
16 Early Reading 

First 
To prepare young 
children to enter 
kindergarten with the 
necessary language, 
cognitive, and early 
reading skills to prevent 
reading difficulties and 
ensure school success 

-Professional development 
-Instructional materials 
-Assessments or other  
 diagnostic tools 

-Capital expenditures for general 
purpose equipment, buildings, 
 and land 
-Publication and  
 printing costs 

Division of School and 
Community Support 
(225) 342-3366 

17 Impact Aid To provide an adequate 
level of education for 
students in school 
districts with a significant 
federal presence 

-Teacher salaries 
-Building maintenance 
-Utilities 
-Field trips 
-Textbooks 
-Staff development 

Unrestricted Marilyn Hall 
(202) 260-3858 
US DOE 
Impact.Aid.ed.gov 



 

222 
 
Louisiana Department of Education 

 
 
 

 Title I, Pt A Title I, Pt C 
Migrant 

Title I,       
Pt D 

Title II,    
Pt A 

Title II,   
Pt D Title III Title V,   

Pt A 
Title VI, 

Pt B Sect 31a Sect 41 
Bilingual 

Supplement 
Not Supplant Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes 

Parent Involvement 
Yes (not less 

than 1% > 
$500,000) 

Yes Yes Yes 
(planning) Yes Yes Yes Yes No Yes 

Program 
Development Yes Yes Yes Yes Yes Yes Yes Yes No Yes 

Basic Student 
Assessment No No No No Yes Yes No Yes  

(Title III) No No 

Supplemental Needs 
Assessment Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes 

Pupil Support 
Services Yes Yes Yes No No Yes Yes Yes Yes No 

Salaries and  
Benefits Yes Yes Yes Yes No Yes Yes Yes Yes Yes 

Substitutes Yes Yes Yes Yes Yes  
(prof dev) Yes Yes    Yes 

Professional 
Development Yes Yes Yes Yes Yes Yes Yes Yes No Yes 

Health & Social 
Needs Yes Yes Yes No No Yes Yes Yes Yes No 

Program Materials & 
Supplies Yes Yes Yes 

Yes 
(training 

materials) 
Yes Yes Yes      Yes Yes Yes 

Capital Outlay Yes Yes Yes No Yes Yes Yes Yes Yes No 

Carryover Yes (15% 
limit) No Yes Yes Yes Yes Yes Yes Yes Yes 

Transportation Yes Yes Yes No No Yes Yes   No 

Administrative Cost Yes Yes Yes Yes Yes Yes (2% 
limit) Yes Yes      No Yes 

Extended Day/ Year 
Services Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes 

Indirect Cost Yes Yes Yes Yes Yes Yes Yes      Yes No No 
Transferability to 
Another Program No No No No Yes No Yes  No No 

Services to Private 
School Stud/Staff Yes Yes No Yes Yes 

Yes  
(if private 
students) 

Yes  No No 
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Templates 
 


	The School Improvement Process
	The Cycle of the School Improvement Process 
	The School Improvement Team (SIT), in collaboration with a District Assistance Team (DAT), if one is in place, will
	Guidance in the School Improvement Plan Process
	PLANNING
	                     ( Includes information heretofore addressed in other separate plans; only one plan is  
	                          needed to set forth school improvement.  Schools that are in school improvement must use 
	                          the Louisiana Department of Education’s SIP template. Schools not in SI using  the format
	                          from Southern Association of Colleges and Schools (SACS) may submit their  
	            plans on the SACS form.

	Roles and Responsibilities in the Planning Process
	 Represents the entire faculty and all other stakeholders in planning for improved student achievement. (SIT)
	 Establishes a system of communication to update the school’s stakeholders on the progress of improvement. (DAT/SIT)
	 Shares with the faculty the progress of the planning and considers their input. (SIT) 
	 Arranges and schedules appropriate training for school improvement planning (such as conducting the Needs Assessment)  and disseminates information about the process to the school community. (DAT) 
	IMPLEMENTING THE PLAN



	Roles and Responsibilities in the Implementing the Plan
	 Disseminate a final copy of the SIP to all school personnel and stakeholders.
	 Use the established system of communication to keep stakeholders updated.
	 Review the plan periodically with school faculty and administrators for their input.
	 Communicate to all staff and stakeholders the individual roles in implementing the plan and sustaining change.
	EVALUATING SCHOOL IMPROVEMENT



	Principal


	School Staff
	DEFINITION
	CHARACTERISTICS OF AN EFFECTIVE NEEDS ASSESSMENT
	GUIDING QUESTIONS
	STEPS TO TAKE
	DEFINITION
	CHARACTERISTICS OF AN EFFECTIVE VISION STATEMENT
	GUIDING QUESTIONS
	 Mission Statement
	DEFINITION
	CHARACTERISTICS OF AN EFFECTIVE MISSION STATEMENT
	GUIDING QUESTIONS
	DEFINITION
	CHARACTERISTICS OF AN EFFECTIVE STATEMENT OF BELIEFS
	GUIDING QUESTIONS
	DEFINITION
	GUIDING QUESTIONS
	DEFINITION
	CHARACTERISTICS OF OBJECTIVES
	GUIDING QUESTIONS
	Objectives
	Resources



	 
	DEFINITION
	STEPS TO TAKE
	 
	RESOURCES


	ACTION PLAN
	DEFINITION
	CHARACTERISTICS OF AN EFFECTIVE ACTION PLAN
	Activities/Person(s) Responsible/ Timeline/ Target Audience
	Technology
	Behavior
	Persons Responsible
	Target Audience and Target Date
	Indicator of Implementation (Observable Change)
	Guiding Questions
	Procedures for Evaluating Indicators of Implementation
	STEPS TO TAKE

	Activities
	Person(s) Responsible
	Target Audience and Target Date
	Funding Sources
	Cost, Funding Sources, and Object Code
	Professional Development
	DEFINITION
	CHARACTERISTICS OF EFFECTIVE PROFESSIONAL DEVELOPMENT
	EFFECTIVE PROFESSIONAL DEVELOPMENT  
	ROLE OF LEADERSHIP IN SUPPORTING PROFESSIONAL DEVELOPMENT 

	Context Standards
	 
	STEPS TO INTEGRATE PROFESSIONAL DEVELOPMENT INTO THE SIP



	DEFINITION
	CHARACTERISTICS OF EFFECTIVE FAMILY INVOLVEMENT
	GUIDING QUESTIONS


	CHARACTERISTICS OF AN EFFECTIVE CURRICULUM
	District Curriculum Responsibilities
	School Curriculum Responsibilities
	GUIDING QUESTIONS
	I. Implementing the Curriculum
	II. Monitoring the Taught Curriculum
	III.  Improving the Taught Curriculum
	IV.  Professional Development
	 Louisiana Department of Education web site
	 www.louisianaschools.net

	Lessons
	Test Preparation
	Special Education
	Louisiana Handbook for Serving Students with Traumatic Brain Injury 
	Curriculum
	English/Language Arts
	English as a Second Language
	Music
	Visual Art
	Dance
	Theatre
	Museums
	Foreign Languages
	Health and Physical Education
	Mathematics
	Reading
	Science
	Social Studies
	Special Education
	DEFINITION
	CHARACTERISTICS OF EFFECTIVE COORDINATION OF RESOURCES
	GUIDING QUESTIONS
	STEPS TO TAKE



	SCHOOL IMPROVEMENT PLAN
	EVALUATION
	 
	RUBRIC
	 MISSION, GOALS, AND OBJECTIVES
	SCIENTIFICALLY BASED RESEARCH
	 ACTION PLAN - ACTIVITIES
	 ACTION PLAN - FAMILY INVOLVEMENT
	 ACTION PLAN - COORDINATION OF RESOURCES
	Appendix A
	Sample Components
	Sample Strategy Planning Worksheet

	 Sample MISSION STATEMENT
	Sample GOALS and OBJECTIVES
	Goal 3: 
	Strategy 1
	Strategy 2
	Strategy 3
	Strategy 4
	Strategy 5
	Strategy 6
	Strategy 7


	Sample ACTIVITY
	Sample PROFESSIONAL DEVELOPMENT Activity
	Sample FAMILY INVOLVEMENT Activity
	Objective
	Strategy
	Sample STRATEGY PLANNING WORKSHEET


	  
	USING THE DATA TO WRITE MEASURABLE AND REALISTICALLY ACHIEVABLE OBJECTIVES
	SPS – WHOLE SCHOOL TREND DATA ANALYSIS

	Appendix B
	Sampling Parameters
	Comprehensive Needs Assessment Summary
	Population


	A
	Superior
	100%

	DATA COMPREHENSIVE NEEDS ASSESSMENT: SUMMARY REPORT
	CLOSING THE ACHIEVEMENT GAP
	What does the staff/school have to do differently to get the desired results?


	Appendix C
	Scientifically Based Research Strategies
	STANDARDS FOR IDENTIFYING EFFECTIVE APPROACHES
	Questions About The Theoretical Base

	Judging Quality of the Theoretical Base
	Questions About Implementation and Replicability

	Judging Quality of Implementation and Replicability
	Criteria 1:  Systematic and Empirical
	Criteria 2:  Rigorous Data Analysis
	Criteria 3:  Reliable and Valid Data Collection
	Criteria 4:  Strong Research Design

	Criteria 5:  Detailed Results That Allow for Replication
	Criteria 6:  Expert Scrutiny
	RESOURCES FOR SCHOOLS
	THE PROCESS OF SELECTING
	STRATEGY PLANNING WORKSHEET
	STRATEGY PLANNING WORKSHEET
	STRATEGY PLANNING WORKSHEET
	STRATEGY PLANNING WORKSHEET
	STRATEGY PLANNING WORKSHEET
	STRATEGY PLANNING WORKSHEET
	STRATEGY PLANNING WORKSHEET
	STRATEGY PLANNING WORKSHEET


	Appendix D
	Professional Development
	What is Professional Development?
	What is high-quality professional development?

	Professional Development: If Not a Workshop, Then What?
	Relationship Between Levels of Impact and Types of Training
	Types of 
	Training
	Skill Attainment
	Application/
	Problem Solving
	Presentation of Theory
	Modeling
	Study Teams



	Effectiveness Estimates for Five Models of Professional Development
	Outcome
	Model


	Stages of Concern about the Innovation/Change
	Stage 5: Collaborative Concerns
	Context Standards

	Process Standards
	Content Standards
	Learning
	Collaboration
	Equity
	Quality Teaching
	Family Involvement
	Appendix E
	Formative and Summative Evaluation
	 
	Five Levels of Professional Development Evaluation

	Evaluation Level
	What Questions Are Addressed?
	Level 1
	Level 2
	Level 3
	Level 4
	Level 5
	IMPLEMENTATION ANALYSIS OF PROGRAMS AND INITIATIVES
	Stage

	Trouble Shooting Your Continuous Improvement Efforts
	If…


	Then
	Recommendation
	If…

	Then
	Recommendation
	Appendix F
	Funding Source
	Purpose of Fund
	1
	Title I, Part B
	Reading First

	To provide a select number of students per school screening for reading difficulties with regular monitoring resulting in adjustments based on student performance every few weeks
	2
	Title I, Part C
	Migrant Students

	3
	Title I, Part F
	CSRP

	To provide greater flexibility in the use of federal funds and to encourage the implementation
	Funding Source
	Purpose of Fund
	4
	Learn and Serve America
	To provide educators with grant funds to design and implement effective service learning programs in the classroom, school, or district.
	5
	Stewart B. McKinney Homeless Assistance
	Act

	To ensure that homelessness
	Funding Source
	Purpose of Fund
	6
	Louisiana State Improvement Grant (LaSIG)
	2001-2006
	To enhance teacher quality and increase student performance, including students with disabilities, through school improvement and professional development 
	7
	Title IV, Part B
	Funding Source
	Purpose of Fund
	8
	Community Service

	To provide suspended or expelled students with meaningful activities to occupy their time during their absence from regular school; to help them avoid negative behavior; and to teach them the value of service to others and their communities
	9
	Even Start
	10
	Deafblind Grants
	Funding Source
	Purpose of Fund
	1
	IDEA, Part B
	To provide special education
	2
	IDEA, Part C
	To provide early intervention
	3
	Title I, Part A
	To help ensure that all children have the opportunity to obtain a high-quality education and reach proficiency on challenging state academic standards and assessments
	Funding Source
	Purpose of Fund
	4
	Title I, Part D
	Neglected & Delinquent
	To improve educational services for children in local and State institutions so that such children have the opportunity to meet the same challenging State academic content standards and student academic achievement standards that all children in the State are expected to meet
	5
	Title II, Part A
	Professional Development
	To prepare, train, and recruit highly qualified teacher and principals, assistant principals, paraprofessionals, and personnel in order to have a positive impact on student achievement
	6
	Title II, Part D
	Technology

	To improve student academic achievement through the use of technology in elementary and secondary schools and to assist every student in becoming technologically literate by the end of the eighth grade
	Funding Source
	Purpose of Fund
	7
	Title III
	8
	Title IV, Part A,
	Subpart I

	To support programs that prevent violence in and around schools, prevent the illegal use of alcohol, tobacco and drugs, and are coordinated with other efforts in order to support student academic achievement
	9
	Title V, Part A
	Parental Choice &

	To provide funds to implement innovative educational programs that are aligned with school reform efforts
	10
	Title VII, Part A
	Indian Education

	To meet the unique educational and culturally related academic needs of American Indian and Alaska Native students so that Indian students can meet the same challenging state academic achievement standards as all other students
	Funding Source
	Purpose of Fund
	11
	8(g) MSL
	To provide teachers training in multisensory structured language programs and dyslexia screening each year
	Funding Source
	Purpose of Fund
	2
	K-3 Initiatives
	Funding Source
	Purpose of Fund
	13
	Carl D. Perkins Act
	To promote reform, innovations, and continuous improvement in career and technical education to ensure that students acquire the skills and knowledge they need to meet the challenging State academic standards and to prepare them for post-secondary education and a wide range of opportunities in high-skill, high-wage careers
	14
	Title VI, Part B
	To provide supplemental funds for small rural districts in order to impact student achievement
	15
	Educational Excellence Funds
	To provide instructional enhancements to Pre-K through 12th grade students
	Funding Source
	Purpose of Fund
	16
	Early Reading First
	To prepare young children to enter kindergarten with the necessary language, cognitive, and early reading skills to prevent reading difficulties and ensure school success
	17
	Impact Aid
	To provide an adequate level of education for students in school districts with a significant federal presence
	Substitutes
	     Yes

	Carryover
	     No
	     Yes
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